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Chapter 1 

Introduction 



Beginning with the 1983/84 school year, hl^ school students in British Columbia 
have been required to write end-of-cou:«c provincial examinations in ecch ex- 
aminable Grade 12 academic course in which they enroll. The purposes of these 
examinations, as stated by the Ministry of Education [17] are: 

... to ensure that grade 12 students meet consistent provincial stan- 
dards of achievement in the academic subjects. The examination 
program will ensure that graduating students from all schools in 
the province will be treated equitably when applying for admission 
to universities and other post-secondary institutions. An additional 
purpose of this program is to respond to strong public concerns for 
improved standards of education. [17, p.6j 

These provincial examinations are administered three times a year: m Jan- 
uary following the completion of the first semester; in June following the com- 
pletion of the full year or the second semester; and in August for those who, due 
to extenuatbg circumstances, were unable to write in January or June, or who 
wish to write a supplemental exam to improve their mark in the subject. Ta- 
ble 1.1 lists the fifteen examinable subjects and, as an example of the numbers 
of students who participate in the program, the numbers of students writing the 
examinations in the January and June, 1989 administrations. 

All grade 12 students must write at least one examination in order to grad- 
uate, either English 12 or Communications 12. The number of provincial ex- 
aminations a student writes is dependent upon the structure of the Grade 12 
program in which the student is enrolled. 

The mark a student obtains on the Provincial Examination is combined with 
a mark awarded by the school (the teacher) to produce the student's final mark 
(%) and grade (A, B, C-h, C, P, F) in the course. Up through the 1988/89 school 
year, ^he Provincial Examination mark and the school mark contributed equally 



Table 1.1: Number of students writing Provincial examinations, Jaauary and 
June, 1989 



Subject 


Number of Students Writing 


January 


June 


Algebra 


2 857 


9 795 


Biology 


2 007 


7 741 


Chemistry 


1 234 


5 881 


Communications 


1 094 


4 618 


English 


6 420 


21 338 


Englbh literature 


577 


3 354 


Francais-langue 


not offered 


223 


French 


1 136 


4 838 


Geography 


1 599 


6 644 


Geology 


not offered 


749 


German 


not offered 


185 


History 


1 562 


6 205 


Latin 


not offered 


11 


Physics 


432 


3 343 


Spanish 


not offered 


200 



to the final composite or aggregate mark and grade. Starting in 1989/90, the 
contribution of the Provincial Examination mark will be reduced to 40%. 

In addition to the Grade 12 Provincial Examination Program, the British 
Columbia Ministry of Education administers two other testing programs on an 
annual basis: the Grade 12 Scholarship Examination Program, and the Provin- 
cial Assessment Program. 

The Grade 12 Scholarship Program is designed for students who intend to 
continue on to post-secondary education and wish to be considered for a govern- 
ment scholarship. Those students who choose to participate in the Scholarship 
Program are required to write scholarship exams in at least three academic 
subjects (other than English 12). The Scholarship examinations are written in 
separate one hour extensions of the regular Provincial Examination in that sub- 
ject (English 12 is not included in the scholarship program at this time). The 
scores on the the best three Scholarship Exams are combined with those of the 
Provincial Examination in the corresponding subject to determine the award 
winners. 

The Provincial Assessment Program assesses student performance in a se- 
lected curriculum area annually at grades 4, 7 and 10. For example, in the 
19d8/89 school year Social Studies was assessed, in 1989/90 mathematics will 
be assessed. The intents of the Assessment Program are to provide: 



• provincial, district and school data describing present achievement levels 
and changes in these levels over time; 

• direction for curriculum revision and development; 

• direction for both pre- and in-service teacher education; and 

• direction for the allocation of resources by the Ministry of Education. 

Unlike the Provincial Examination Program, where all students write the same 
exam in each subject area and results are reported at the individual student 
level, the Assessment Program students write one of three or four different test 
forms within each grade, and the lowest level of aggregation of results is at the 
school level. 

1.1 Purpose of the Present Study 

This study was designed to address the general question: 

What are the impacts of the Grade 12 Provincial Examination Pro- 
gram upon the educational system and its participants m Brttish 
Columbia? 

In contrast to the Scholarship Examinations, which students voluntarily 
take, and the Learning Assessments, where student-level reporting is not done, 
many more questions and concerns have been raised about the **higher stakes" 
Provincial Examination Program. The extent to which the purposes of the 
Provincial Examination Program have been approached had not been investi- 
gated at the time this study was being developed. It was felt by the researchers 
and the Ministry of Education (hat a province- wide testing program involving 
all graduating high school students and a significant proportion of their teachers 
warranted study of the program's effects. 

As reported in the next section of this report, there has been, and contin- 
ues to be, discussion and questioning of the need for provincial examinations. 
Despite the endorsement of the Grade 12 examinations by the recent Royal 
Commission [27] r^^ the reaction of the Ministry of Education [3] to continue 
and expand the Examination Program albeit with reduced weighting, there are 
still those who oppose the the use of these tests. For example, two of the advi- 
sory research teanns to the Royal Conunission disagreed on the continued use of 
Qrade 12 examinations. Another recent example is provided by the conrmients 
of the provincial Auditor- Genera! [l] in regard to discrepancies between exami- 
nation marks and school marks awarded to students, and the narrowing of the 
curriculum brought about by the Grade 12 Examinations. He recommended 
that the Ministry review the program to determine its impact on curriculum 
and teaching practices. Further, the debate continues in the province between 
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those who sec Provincial Grade 12 Examination! ai the means of ensuring grad- 
uating ftandardi are challenging and coniittent acroM the province and those 
who, while they agree that challenging and consistent standards are important, 
point out the shortcomings and adverse effects of such examinations. 

Accordingly, the study attempted to investigate and describe some of the 
impacts the program was perceived to be having upon key participant groups 
— students, teachers, parents, administrators, pott-secondary institut'rons, and 
potential employers of students — and upon major elements of the educational 
system — teaching practices and curriculum. 



The remainder of this report consists of four major chapters with supporting 
appendices.: 

Chapter 2: The Coniezi of Provincial Examiwiions in British Columbia — 
A document review and interviews with key personnel were conducted to de- 
termine, as fully as possible, the intentions behind the initiation of the current 
Provincial Examinations Program in 1983-84. A brief history of high school 
examinations in B.C. is presented, beginning with the first administration of 
provincial examinations in 1876 and concluding with a description of current 
controversies centred on the present Provincial Examination Program. 

Chapter 3: Design of iht Project — 
The project is described in terms of its design and implementation. A multiple 
method - multiple source design was implemented to obtain a comprehensive 
portrayal of the opinions and perceptions of those who responded to the inter- 
view and survey questions asked. Responses from students and their parents, 
teachers, counsellors, principals, superintendents, employers, and admissions of- 
ficers from colleges and universities constitute the major sources of the data. 

Chapter 4: Findings of the Project — 
The results of questionnaires used in the study are organised under six subsec- 
tions: 

1. Intentions — the extent to which the stated intentions of the examination 
program were perceived to have been attained and any unstated intentions 
were perceived. 

2. Students — the effects of the exam program on students. 

3. Teachers — the effects of the exam program on teachers and teaching 
practice. 

4. Schools — the effects of the exam program on schools. 

5. Utibzaiion — the ways in which the exam program and its results are 



1.2 Organization of the Report 



used. 
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6. Other — those efTects which are not categorized above. 

In addition, summaries of the interview data and the focus groups discussions 
are included. 

Chapter 5: Summary and Rtcommeniaiions — 
An integrated summary of the findings and recommendations for change based 
on the study are presented. 
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Chapter 2 



The Context of Provincial 
Exaininations in British 
Columbia 

Beginning with the 1983/84 school year, students in British Columbia have been 
requrred o write the end-of-coune provincial examination set for each exam- 
inable Grade 12 academic course in which they enroll. These exanunations are 
administered three times a year — in January following completion of first- 
semester courses; in June following completion <rf second-semester and full year 
courses; and in August for students who wish to write a supplemental exami- 
nation to improve a course standing and for students, who, due to extenuating 
circumstances, were not ab.e to write in January or June. Students in 15 courses 
are tested: English 12, Communications 12, Algebra 12, Biology 12, Physics 12, 
Chemistry 12, Geology 12, Literature 12, Geography 12, History 12, French 12, 
Francais-Langue 12, German 12, Spanish 12, and Latin 12 ^ 

The purposes of this Provmcial Examination Program stated by the Ministry 
of Education are: 

... to ensure that grade 12 students meet consistent provincial stan- 
dards of achievement in the academic subjects. The examination 
program will also ensure that graduating students from all schools in 
the province will be treated equitably when applying for admission 
to universities and other post-secondary institutes. An additional 
purpose of this program is to respond to strong public concerns for 
improved standards of education [17, p.6]. 

^ Other «cMl«mic Gr^de 13 coutms which arc net ezAmincd include, for example, Computer 
Science 13, Geometry 13, Law 13, and Western Civilisation 13. 
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The examination for each course if set by a committee of experienced teach- 
ers in the subject area. Referenced to provincially-established curriculum goals 
and objectives for the course, both selection (multiple choice) and supply (prob- 
lems; short answer; essay) items are used within each examination to measure 
knowledge, application, and higher order thinking skills [5, p.22, Table Ij. 

The tests are administered by teachers in the schoob according to an admin- 
istration schedule set by the Ministry of Education. Seven days are required for 
administration of the full set of 15 examinations. With the exception of English 
12 and Communications 12, the time to write each test is set at two hours. 
The English 12 and Conmiunications 12 examinations are three hours in length 
to allow time for students to do the required writing and reading of selections. 
Students wishing to be considered for Government Scholarships write for an 
additional hour in each of the examinations they write other than English and 
Communications. 

All students enrolled in the examined courses and attending a public school, 
a Group 1, 2 or 4 independent school ^ are required to write the Provincial 
examinations. Students attending Group 3 and Group 5 schools may also write 
these examinations upon payment of an examination fee. Altogether, approxi* 
mately 87 000 regular tests and 6 500 scholarship examinations are written each 
year by approximately 34 000 to 35 000 and 6 000 to 7 000 students respectively. 

Examinations are marked at a central location. Supply items are marked 
by teams of subject area teachers assembled together for a period of one to 
three weeks. Standard marking procedures are followed [5, p.21]. The scores 
from these items are then combined with the scores from the selection items, 
obtained through computer marking, to form the final test scores. These scores 
are adjusted to control for variation in examination difficulty and then converted 
to letter grades taking into account the quality of the papers and the distribution 
of letter grades awarded by the schoob. Prior to their use, the grades and their 
distributions are reviewed and approved by the Board of Examiners. 

Up through 1988/80, the provincial examination mark was combined with 
the school awarded mark so that each component contributed equally to the 
final composite or aggregate grade for each course. Starting in 1989/90, the 
contribution of the provincial examinations will be reduced to 40%. 

The Grade 12 examination program is supervued and administered by the 
Student Assessment Branch, Ministry of Education under the general direction 
of an independent Provincial Board of Examiners. Members of the Board, 
appointed by the Lieutenant-Governor in Council, include representatives of 
the various educational constituencies that are affected by decisions made by 
the Board. The teachers who set and mark the examinations are selected by 
the Ministry from among those who apply to serve on these committees. The 
yearly costs of the program are approximately 2.5 million dollars. 

'Effective September, 1990, new cstes^et for independent schools were established by the 
Provincial Government so that they now number five [3, pp.19l20;26]. 
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2.1 Historical Context 



2.1.1 1876 — 1924 

Provincial examinatioM in British Columbia have been in existence in one form 
or another since the opening of the first high school in the province. Variously 
called I>eps^:nental Examinations, Government Examinations, University Pro- 
gramme Dct^tmental Examinations, and Provincial Examinations, the first of 
these was administered in March, 1876. Intended as a means to identify stu- 
dents who, on the basis of their test scores, were considered acaoemically ready 
for high school, four subject areas were tested: arithmetic, grandma/, spelling, 
and geography. 

Prepared under the direction of John Jessop, Superintendent of Public Schools, 
oniy 68 of the 160 applicants passed. In response, Jessop, in his 1877 Annual 
Report, "Trote, 

Teachers in old established schools must now be reminded that fail- 
ures in the future to pass pupils in this competitive examination will 
be attributed, with but few exceptions, to inefficiency in imparting 
instruction, or want of attention to school duties and mdustry in 
performance of them [28, p.9]. 

In these early years, government examinations were used to select students for 
high school, monitor their subsequent progress through high school and, on the 
basis of the test results, to assess teacher efficiency. Further, prior to 1901, high 
school education was viewed as sufficient training to allow a student to become 
a teacher provided he or she passed a Teacher's Examination set by the Depart- 
ment of Education. The education system depended on a centralised authority 
to ensure that at least a minimum standard of achievement for teaching was 
obt«iined [4]. 

By 1808 this minimum standard became the primary standard by which 
educational achievement was judged. While previously high school principals 
had the authority to grant a High School Diploma, students could now only 
gain a Diploma by passing the annual Departmental Examinations [29]. 

J ^ttle in the way of criticism or expressions of dissatisfaction or concern 
appears to have been made during the next 20 or so years. Hindle, as part 
of his graduate studies in 1918, presented a review of the examination system, 
but it appears that it was essentially ignored or not seen [ll]. It was not until 
192.5, when the first Royal Commission on Education in British Columbia was 
estaDished. ^hat serious reservations regarding the examination system were 
heard and subsequently reacted to. 

2.1.2 1925 — 1959 

Putman and Weir [23], in their response to a request from the provincial govern- 
ment in 1924 to survey the B.C. school system and provide recommendations for 
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its improvement, recommended that, with respect to testing, students should 
be able to enter high school solely on the basis of the recommendation of their 
teachers. They pointed out that over the past 25 years the standards of teach* 
ing and teacher qualifications had improved. Further, they noted critically that 
the emphasis placed on examinations led teachers to train students to prepare 
for final tests rather thar teach the full curriculum. Other misuses included 
over-emphaiing examination subjects and neglecting other important areas not 
examined. They criticised the examination system for causing undue grade re- 
tardation, and for encouraging weaker students to leave school early so that 
school level results would improve. They questioned the importar ce attached 
to examination results by inspectors when rating teachers. 

While Putman and Weir argued against Departmental Examinations because 
they were based on ''traditional formal subjects" and lacked ''definite objectives 
and scientific standards of measurement" [23, p.357], they were not opposed 
to external examinations per je. They believed that the tendency of the B.C. 
examination system "to transform the school into a mere knowledge factory, 
where drill upon dull, lifeless subject matter is made an end in itselP [23, p. 262] 
could be overcome by the use of standardised intelligence and achievement tests 
similar in form to those developed and administered in the United States. They 
commented, "The way has been opened for a notable advance in the scientific 
measurement of education" [23, p. 43]. 

In 1931, teachers were granted authority to promote students from one grade 
to the next through Grade 11. Grade 12 students were still required to take 
final provincial examinations in order to graduate. Then, in 1937, high school 
accreditation, first reconmiended by Putman and Weir in their 1925 report, was 
implemented. With the exception of Grade 12 students who wished to enter 
the University of British Columbia (UBC) (a policy which the university later 
rescinded in 1949), students with at least a C+ standing in an examinable course 
and attending an accredited high school were recommended in that course. Non- 
reconrmicnded students and students attending non-accredited high schools were 
required to write and pass Departmental Examinations in order to graduate. 

During the period of time leading up to the implementation of school ac- 
creditation, serious debate took place regarding the effects the then proposed 
change in examination policy would have on standards (for example, at the 1934 
Spring Convention of the British Columbia Teachers' Federation). Many edu- 
cators (e.g.. King, then principal of Kitsilano and later Chief Inspector of B.C. 
schools) believed that standards would not be maintained unless some form of 
provincially administered tests was taken by all Grade 12 students. Others felt 
that these uniform tests would lead to the same adverse effects cited earlier for 
the Departmental Examinations by Putman and Weir. 

The argument in favour of testing was heard more clearly. As stated above, 
the introduction of school accreditation did not lead to the abolition of Depart- 
mental Examinations. Additionally, beginning in 1941, achievement testa were 
developed and administered at other grade levels on a province-wide basis. In 
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1946, the new DivLion of Tests, Standards, and Measurements was created in 
the Education Ministry to oversee and administer the Grade 12 and provincial 
achievement testing programs. 

The next major change in the Grade 12 Departmental Examinations accom- 
panied the major curriculum revision introduced in 1946. In order that students 
could pursue their intellectual interests further in high school, a number of ad- 
vanced elective courses were introduced in the major subject areas to form the 
University Progranmie [30]. Departmental Examinations were set for each of 
these electives and their prerequisite course. The preparation and marking of 
these examinations and the release of examination results were carried out by 
the Division under the general direction of a Board of Examiners comprised of 
university and Department reprer^entatives. Experienced public school teachers 
set and marked the examinations under Division supervision. Students not rec- 
onmiended were required to pass these examinations to receive course credit. 
As well, students wishing to be considered for government scholarships wrote 
the examinations set for the senior courses in which they were enrolled. 



Support for examinations in B.C. is seen again in the work of the second Royal 
Commission on Education tabled in the Provincial Legislature in 1960 [8]. One 
of the reasons given by the Government for establishing the Commission in 1958 
was ''a prevalent opinion that Canadian education was not yielding results that 
were equal to those obtained in some other countries. Accordingly, the Chant 
Commission recommended that "the primary or general aim of the educational 
system of British Columbia should be that of promoting the intellectual devel- 
opment of the pupils and that this should be the major emphasis throughout 
the whole school programme" [8, pp. 17-18]. Examinations were seen by the 
Commission as critical to meet this aim: 

Examinations would serve to divert from the regular school pro- 
granune into suitable continuation courses the pupils who have reached 
a point in the regular programme where satisfactory progress is not 
maintained 

In addition, and of at least equal importance, such examinations 
provide an incentive for able pupils to work harder 

Provincial examinations serve the additional purpose of estab- 
lishing a more uniform standard of instruction throughout the public 

school system, ['I'hey] provide standards of achievement that 

emphasize the need for a thorough treatment of the basic programme 
of studies, without curtailing the freedom of the teachers to exploit 
the interests of their pupils or to adjust their instruction to local 
conditions. [8, pp.258-259] 



2.1.3 1960 — 1973 
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However, the Commission, echoing somewhat the previous statements made 
by Putman and Weir (1925), believed that the examinations could be improved 
by mcludmg more essay-type questions that ^'stress the understanding of knowl- 
edge rather than the recall of items of information" [23, p.258]. 

The Conmiission Report opened the door to further changes to the examina- 
tion program, culminatbg in 1973 when the last set of government examinations 
was administered. Consonant with changes in the curriculum, the University 
Progranmie Departmental Examinations at Grades 11 and 12 were phased out 
during 1965/66 and 66/67 and replaced with provincial examinations in the 
Grade 12 courses, except English 12, mcluded in the new Academic-Technical 
Program. These examinations were set and marked using the same procedures 
followed to set and mark the University Program Examinations they replaced. 
To be written by non-recommended students, the marks from these examina- 
tions were combined with school marks so that each component accounted for 
50% of the final mark. To better test and recognise academic excellence as sug- 
gested by the Commission, the scholarship requirements were changed so that 
students weie required to write only two speciaUy set examinations. In 1969 the 
difference between the regular Departmental Exambations and the Scholarship 
Examinations was further emphasised when the Departmental Examinations 
became entirely objective in format so that they could be directly scored by 
computer. 

During this same time period, serious concerns were being raised about the 
worthwhileness of school leaving or Grade 12 examinations both in the province 
and elsewhere. There is evidence to surest that this matter was discussed by 
the Proviiicial Advisory Committee on the Senior Secondary School Curriculum 
as early 1965. Established in 1961 to advise and react to proposed educa- 
tional policies for the province, this Committee included representatives from 
the BCTF, the Principal's Association, the Superintendent's Association, and 
the Universities. In recognition of the changes m curriculum brought about by 
the Chant Commission, the BCTF, in 1966, recommended that Departmental 
Examinations be abolished so as ^'to decrease the detrimental effects of exter- 
nal examinations on curriculum/instruction" (Resolution 10.1.1, BCTF Annual 
Convention, 1966). In 1969, the Federation, in a brief to the Department of 
Education, reiterated its call for the elimination of the regular Grade 12 exam- 
inations (on the grounds that the now entirely objective tests focusned more on 
the lower levels of the cognitive domain than did essay questions). The opening 
of two more universities in the province, expansion of the Institute of Tech- 
nology, and the establishment of community colleges appear to have further 
contributed to the decision to phase out the provincial examinations [12, p. 57]. 
Further, as summarised in the June 1969 issue of Education Canada , there was 
in Canada and elsewhere (see, for example, Lauwerys tc Scanlon [13]) a general 
trend away from government examinations [6]. 

The decision to phase out examinations was announced in November, 1971. 
In its initial form, this decision appears to have been made in 1969 when the 




Council of Public Initruction decided not to appoint new members to the Provin- 
cial Board of Examiners. The reasons for this decision were 

• The functions of the external examinations themselves are less clear e.g., 
are they to select students for university admission? Are they to assess 
the effectiveness of secondary schools? Are they to determine if school 
graduation should be awarded? Are they to do all of these? 

• The original value of external examinations is less clear as a result of major 
changes in procedures and requirements. 

• The controversy surrounding external examinations, e.g., the BCTF op- 
position, the universities' concern over standaurds, the abolition of exami- 
nations in other provinces. [9j 

Until these issues were clarified, new appomtments were not to be made. 

During the Spring, 1971, the Department outlined three options for the ex* 
amination program and presented these to the Provincial Advisory Committee. 
The three options considered were 

1. discontinue all Grade 12 examinations and establish a University Advisory 
Board to advise on admission policies; 

2. institute external government examinations for all students to determine 
graduation; and 

3. schools, working jointly with post-secondary institutions, develop a series 
of admission examinations which students could write if they wished to 
receive a statement of marks or if the post-secondary institution they 
wished to attend required such a statement. 

Arguments in support of option 1 included saving money and recognizing 
that teachers were best qualified to judge whether or not their students had met 
graduation requirements. In opposition, queotions were raued about whether 
or not standards would be oiaintained and whether or not autonomous schools 
would adequately prepare students for higher learning? Correspondingly, con- 
trol of standards and courses and the belief that all students should be expected 
to meet a common set of standards were advanced in support of option 2. Ar- 
guments against the second option were costs, impracticality of examining ail 
subjects in a reliable and valid manner, and undue reliance on a single set of 
examinations. With option 3, the second of the two concerns raised with respect 
to option 1 was addressed by the introduction of special admissions tests [9]. 

Later in 1971, the Minister of Education announced that the regular Depart- 
mental Examinations were to end but that the scholarship examinations would 
continue for the **time being**. At the same time, the Department studied the 
development of a standard scholastic achievement test which would be accepted 
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by the three provincial universities and would, ostensibly, take the place of the 
government scholarship examinations. 

The last set of regular Departmental Examinations was administered in 1973. 
The scholastic achievement test was not developed. 

2.1.4 1974 — 1983 

With the elimination of the regular examinations in 1973, the Ministry of Edu* 
cation recognised the need to monitor schievement in education in some other 
way [14]. Two programs were introduced: the Provincial Learning Assessment 
Programme in 1976/77 and the Classroom Achievement Test Program in 1980. 

Created following consultation with the Joint Committee on Evaluation es- 
tablished to advise the Ministry on the need for a provincial assessment program 
and the procedures to be followed to conduct an assessment, province-wide as- 
sessments were introduced to provide: 

• provincial, district, and, beginning in 1982, school level data describing 
present achievement levels and changes in these levels over time, 

• direction for curriculum revision and development and for pre-service and 
in-service teacher education, and 

• direction for the allocation of resources by the Ministry of Education. 

Subject areas in the curriculum were imessed according to a cycle set up 
by the Student Assessment Branch in cooperation with the Curriculum De- 
velopment Branch. Teams of consultants, under contract to the Ministry and 
typically composed of university experts in the subject being assessed, teachers 
familiar with the curriculum in the subject area, and specialists in measurement 
and research design and analysis, designed and carried out each yearns assess- 
ment. Generally, all students were tested at each of the grade levels involved, 
usually Grades 4, 8. and 12, with one of the three forms constructed for that 
grade. However, pupU level results were not reported. Provincial Interpreta- 
tion Panels, set up by the Ministry and composed of parents, representatives 
of business and professional conrmiunities, ar 1 educators, examined provincial 
results to determine whether the observed performance levels were or were not 
satisfactory [25]. 

Classroom Achievement Tests were introduced to assist teachers in: 

1. assigning final letter grades that are consistent with other teachers in the 
province, and 

2. diagnosing student strengths and weaknesses. 

Each test was accompanied by a set of provincial norms and standards of per- 
formance to be used by teachers when interpreting their students' test results. 
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By 1983, there were 26 Claasroom Achievement Tests in se/eral subject areas 
from Grades 3 to 12. Used voluntarily, over 750,000 copies of these tests were 
ordered during the 1982/83 school year. 

In addition to the Assessment Program and Classroom Achievement Tests, 
thf Ministry continued with the Grade 12 Scholarship Program for students who 
wished to write for post-secondary academic scholarships. Interested students 
were required to write examinations, set by the Ministry of Education, in English 
Composition and at least three other academic Grade 12 courses. 

Despite the existence of these assessment and testing programs, the issue 
of Grade 12 examinations lingered in the background. Those who favoured 
the return of Grade 12 examinations still argued that provincial examinations 
were necessary to ensure that a consistent and high level of academic achieve- 
ment was maintained. There appeared to be growing public support for this 
argument. Based upon its survey, the Canadian Education Association (1979) 
reported that Canada- wide, 40.0% of the public felt that, in comparison to 
schools in their day, standards had worsened. In British Columbia, more that 
half (53.9%) expressed the same feeling [7, p. 15]. As reported in Ministry of 
Education documents made available to the this study team [16], government 
sponsored polls seemed to suggest that the public was strongly in favour of the 
use government examinations as a way to reverse the decline of educational 
standards and improve the value of the Grade 12 graduation diploma. Univer- 
sities expressed concerns about what they perceived to be declining staiidardsi 
citing data which suggested high school grades were weak predictors of univer- 
sity success, and that there were major inconsistencies between ways teachers 
graded students, i.e., an ''A" in one classroom or school is equivalent to a '*C+" 
in another classroom or school. 

Concerned with what he perceived to be declining standards, the Minister of 
Education announced in November 1982 that province- wide examinations would 
be administered at the end of the 1982/83 school year. In making this announce- 
ment, he suggested that these examinations would test not only students but 
also measure the ^'effectiveness of their teachers and schools" (Vancouver Sun, 
November 15,1982, p.A.7) and ''increase the confidence of students, parents, 
and the general public in Ihe status of high school graduation" [31, p.l9]. 

In contrast to the apparent public and university support for provincial 
examinations, both the B.C School Trustee's Association (BCSTA) and the 
BCTF expressed opposition to the return of provincial examinations. Neither 
organisation had been consulted regarding the examinations to be administered 
in June, 1983. 

Only a limited version of the full examination program was to be imple- 
mented in the first year. Smce Grade 12 classroom achievement tests for English 
12, Algebra 12, and Chemistry 12 had been developed at part of the Classroom 
Achievement Test Program, testing in the first year was to limited to these three 
subject areas. (Tests for the remaining Grade 12 courses were to be developed 
in subsequent years.) However, prior to June, 1983, the new Minister of Edu> 
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cation (there having been a provincial election m which the previous Minister 
of Education did not seek re-election) reviewed the plans foi the administration 
and use of the exantinations and concluded that there were too niany unresolved 
problems to require that the results be included as part of the students' final 
grades. Instead, the results were to be used to help teachers and district officials 
identify strengths and weaknesses in the three areas tested. Teachers could, if 
they wished, use the test scores to form part of the final grades of their students. 

2.1.5 1984 — Present 

The call for the re-introduction of province-wide Grade 12 examinations by the 
Minister of Education in 1982 was somewhat in step with what was happening 
in other jurisdictions at that time. In contrast to the situation in the late 1960s 
when, as described earlier, there was a general trend away from government and 
external tests, the trend in the late 1970b into the 1980s was toward testing. 
Briefly, parents concerned with the progress of their own children and educators 
responsible for the provision and delivery of quality educational programs ex- 
pressed uneasiness about the ability of the schools to adequately meet the needs 
of students and to prepare students for what can best be described as a rapidly 
emerging technological and information society. 

This trend for new and expanded testing reflected what might best be called 
a theme for greater accountability. Such a theme was made evident in public 
and professional support for standards, examinations, and a desire to monitor 
student performance. Politicians responsible for allocating funds for education 
wanted to know if they were getting their money's worth and turned to testing 
as the way to find out. 

There were, though, expressions of concern sinular in tone and content to 
those expressed by Putman and Weir in 1925, and again during the 19608*. 
teachers are under mounting pressure to "teach to the test"; the curriculum is 
bemg ^'narrowed"; students are enrolling in ''higher status examined" courses 
rather than ''lower status nonexamined** courses; higher order thinking skills 
are not and cannot be assessed using present tests; mstructional time is reduced 
in favour of test preparation tim^: teacher professionalism is undermined; as- 
signment of teachers on the basis of their ability to prepare their students for 
these tests; teachers and students experience high levels of strefs and anxiety; 
and testing is not cost effective, for example. 

Yet, despite these concerns, large education reforms of the past few years 
have incorporated either the use of new tests or the expanded use of existing 
ones. In Britain, for example, new national tests are a key tool in the Govern- 
ments effort to enact far-reaching changes in that nation's education system. 
Central to this reform is a unified national curriculum backed by a series of 
tests administered to children at the ages of 7, 11, 14, and 16. It its recent 
deliberations about the bill to re-authorise federal spending for elementary and 
secondary education programs, the U. S. Senate added an amendment that calls 
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for a substantial expansion and reshaping of the National Assessment of Educa^ 
tional Assessment. The stated purpose of the Senate amendment is ^to improve 
the effectiveness of our Nation's schools by making objective information about 
student performance in an expanded variety of learning areas (reading, writing, 
mathematics, science, history, geography, and civics) available to policy-makers 
at the national, regional, State, and local leveb" (H 5 EAS, sec. 9002). This 
purpose closely parallels the statements of purpose that can be found in the rash 
of legislation mandating new or expanded testing enacted in various states over 
the last five years in response to the somewhat scathing indictnMnt of Ameri- 
can schools by the National Commission on Excellence in Education [21]. Petrie 
summarised this situation by indication that it is not ^too much of an exaggera- 
tion to say that evaluation and testing have become the engine for implementing 
educational policy" [22, p. 175]. 

It was in this general context that the Minister of Education announced 
at the beginning of the 1983/84 school year that Grade 12 Departmental Ex- 
aminations would be administered annually on a province-wide basis beginning 
in January 1984 in semes tered schools and in all schools in June 1984. Three 
reasons were advanced by the Minister of Education for this decision: 

Firstly, our government believes strongly that students graduat- 
ing from our high schools should be achieving challenging standards 
that are consistent across the province 

Secondly, a graduate applying for admission to a college or uni 
versity should be assured of being treated equitably in the admissk^ns 
process and that high school marks will be taken at face value 

Finally, we introduce testing to reassure the public that we are 
serious about quality in our schools. . . . [10, p.59]. 

The Provincial Board of Examiners, appointed by the Lieutenant-Governor 
in Council to oversee the examination program, stated the objectives as follows 
in its 1984 report: 

1. to ensure that the prescribed curricula are being followed; 

2. to provide a stimulus and a challenge to students; 

3. to provide a standardised reporting of achievement, allowing teachers to 
assess the achievement of their own students in relation to standards across 
the province; and 

4. to provide post-secondary iastitutions with an impartial and reliable ref- 
erence for making decisions on admissions. 

While not at variance with the objectives as stated in the Ministry announce- 
ment of the program and quoted on the first page of the present report, nor with 
those of the Minister of Education quoted above, the statement of the Board 
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revealed that the examination program was being used in a monitoring .uie with 
respect to the teaching of the curriculum. Further evidence of this in ent can be 
seen in newspaper reports of the Minister's announcement of the e::amination 
program in which he is quoted as listing as an objective of the program ''to 
ensure curriculum guidelines are adhered to where applicable." 

Seemingly, the re-introduction of Grade 12 provincial examinations was es- 
sentially a political decision. Based on Ministry documents made available to 
the study team and interviews with key Ministry ofBcials, there was no pressure 
from within the system for such examinations. Consultation and discussion 
on the structure and components of the program appeared to be limited to 
Ministry staff. Predictably, then, the BCTF, many teachers, and other educa- 
tors initially expressed opposition to their introduction (see the B.C. Teacher, 
November-December, 1983). Others called for appropriate consultation and an 
examination of the proposed provincial examination structure (see, for exam- 
ple, B.C. Principals' and Vice-Principals' Association [2]). It appears that this 
initial resistance has gradually waned and that the examinations have gained 
wider acceptance. Two out of three teachers who participated in the Let's Talk 
About Schools (LTAS) study in 1985 suggested there should be province-wide 
examinations [18]; since the beginning of the examination program, more than 
2200 different teachers have been involved in the development and marking of 
the examinations [5, p.21]. 

The re-introduction of the Grade 12 examinations appears to have been well 
received by the general public, and by business and industry. Slightly more that 
75% of the individual general public and group respondents to LTAS supported 
province- wide examinations. 

In 1987, the Provincial Government established the third Royal Commission 
on Education in the province "Ho clearly evaluate where we are going in edu- 
cation and to select the most appropriate and cost-effective means of meeting 
our objectives" [19]. Broadly defined, these objectives were seen as developing 
a population that is ''well prepared to meet the rapidly changing challenges of 
everyday life in the 21st century", "highly motivated to learn and to develop per- 
sonal skills and creative potential to the maximum extent possible," and "well 
prepared to rationally and maturely evaluate options at both the personal and 
community levels." In it's response, A Legacy for Learners [27], the Commis- 
sion formulated 83 recommendations dealing with curriculum and assessment, 
teacher supply and qualifications, education finance, and system governance. 

With specific reference to assessment, the Commission did not find a ground 
swell of opinion against the provincial examination program in the submissions 
it received from the general public, students, business and industry, and edu- 
cation professionals. There were, though, sonne recurring issues brought to the 
Conmiission's attention. The most conmion of these, raised by proponents as 
well as opponents of the program, concerned the weight given to a student's 
score on the provincial examination, as opposed to the grade awarded by the 
school, in arriving at that student's final grade for a course. Typically, those 
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who raised this issue indicated that the weight should be reduced from 50% to 
40%. Related somewhat to weighting, concerns were raised about differences 
between school based marks and those obtained on a provincial examination. To 
what extent should these two marks agree? Some were of the opinion that there 
should be strong agreement between the two; instances of teachers being asked, 
either explicitly or implicitly, to explain the discrepancy between the mark they 
awarded and the examination mark were drawn to the Commission's atten- 
tion. Others suggested that since the two marks do not reflect performances 
referenced to the same learning outcomes, it is reasonable to expect differences. 
(For example, the provincial examinations in sciences do not have a iaborsr 
tory component requiring the students to perform an experiment; the French 
12 examination did not previously include an oral component.) Additionally, 
concerns were raised that the content of the examination unduly influenced 
the curriculum, that teachers teach only what is considered likely to be tested, 
and that the examinations were focussed on the recall of factual material and 
application of routine algorithmic procedures. 

During th^ time of the Ccmmission's study, the Auditor-General released the 
Audits of the Government for 1987. As part of this audit, the Auditor-General 
commented on various programs of the Ministry of Education. With respect to 
the Grade 12 examination program and the specific issue of agreement between 
the examination dad the school based marks, the Auditor-General commented: 

It was generally acknowledged to us that the Grade 12 examinations 
cannot cover all intended outcomes. The classroom mark presents 
an opportunity for the teacher to assess student progress toward the 
less measurable intended outcomes, and the teacher is in the best 
position to make this kind of assessment. However, the Ministry 
does not provide teachers with the guidelines regarding the basis 
for classroom marks. Also, the Ministry does not gather any infor- 
mation on how the marks are arrived at. The pattern across the 
province is that the classroom marks correspond to the results of 
the provincial examination. This would suggest that teachers base 
their results on the same group of outcomes as the examinations [1, 
p.32]. 

Accordingly, the Auditor-Geiterai recommend^: 

. . . that the Ministry create guidelines on which Grade 12 teachers 
can base their classroom marks. The guidelines should stress the 
need to evaluate outcomes that cannot be tested in formal examina^ 
tions [1, p.32]. 

Concerning the influence of the examinations on the breadth of the cuiricu- 
lum, the Auditor-General found that: 

Many of the people we interviewed felt that the Grade 12 exami- 
nations had led to a narrowing of the way curriculum is taught in 
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the schools. They suspected that teachers were ignoring important 
aspects of the curriculum in training their students for the examina- 
tions. Most interviewees recognised the need for the examinations, 
but felt that they should be re-designed to reflect the intended out- 
comes of the curriculum more fully [1, p.33], 

and recommended that: 

the Ministry review the Grade 12 examinations to determine their 
effect on curriculum and teaching practices [1, p.33]. 

The Royal Connmission's curriculum research team was of the opinion that 
these concerns expressed to the Conuniuion and those identified by the Auditor* 
General could be effectively addreised [24, p.23}, and suggested that ''the cur- 
rent Grade 12 examination programme be replaced by one in which each student 
would write four examinations to meet graduation requirements: English, Hu- 
manities and Fine Arts, Sciences, and Practical Arts" [24, p.49]. ^ 

However, following its analysis of learning and teachmg functions and ac- 
tivities and the submissions received by the Conmiisaion, the Commission's 
research team responsible for the learners argued that *'the learners of British 
Columbia would be better served if the Provincial Examinations were elimi- 
nated** [15, p.l03] and replaced with an ^emphasis on classroom practices that 
used criterion-referenced evaluation" [15, p. 106}. 

The Commission, in it's final analysis, recommended ''that provincial Grade 
12 examinations be extended to all subject areas and that those examinations 
count foi one-third of the student's Grade 12 marks" [27, p. 108]. 

In respor^se to this reconmisndation, the Provincial Government decided to 
continue the Grade 12 examination program, and to expand it to include ail 
Grade 12 courses in the Humanizes and Sciences. To give greater emphasis 
to teachers' assessment of performance in these courses, and starting with the 
1989-90 school year, the weight of these examinations will be reduced to 40% in 
the calculation of final course marks. Scholarships will continue to be awarded 
on the basis of performance on special scholarship examinations [3, pp.14- 15]. 

'In Its recommendatioiw rel«led to the curriculum, the CommiMton ett«blithed, for Grades 
1 to 10, « conunon provincial curriculum organiied tn terms of four subject categories: 

1. Humanities (English, Social Studies, French); 

2. Fine Arts (Music, Art, Dance, Theatre); 

3. Sciences (Mathematics, Biology, Chenustry, Physics); and 

4. Practical Arts (Physical Education, Industrial Eiducatton, Home Economics, Lifespan 
Education) (27, pp.94.99]. 

For Grades 11 and 12, the Commission advocated multiple programs leading toward gradua- 
tion. These included a core program comprised of English, History, and Science, Technology 
and the Environment, and which all students would complete; a genera) academic program 
to be completed by students wanting to pursue post-secondary education, including univer- 
sity admission; and a series of alternative programs for students wishing to pursue particular 
career areas and who wish to mix both schooling and work [27, pp.104- 106]. 
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2.2 Purposes of the Present Stndy 



Despite the endorsement of Grade 12 exMninations by the most recent Royal 
Commission, and the policy of the Ministry of Education to contmue and ex- 
pand these examinations, albiet with a reduced weight, there are still those who 
question this use of teits. For example, two of the advisory research teams 
to the Royal Conmiission disagreed on the continued use of Grade 12 exami- 
nations. The Auditor-General of British Columbia has raised questions about 
discrepancies between examination and teacher marks and the narrowing of the 
curriculum brought about by the Grade 12 examinations, and recommended 
that the Ministry review the Grade 12 examination program to determine its 
impact on curriculimi and teaching practices. Further, there is continual de- 
bate in this province be^.ween those who see provincial Grade 12 examinctionto 
as the means of ensuring graduating standards that are challenging and consis- 
tent across the province and those who point out the shortcombgs and adverse 
effects of such examinations. 

Accordingly, the purpose of the present study was to: 

tnv^^ct^ate ike impaeii of ike provincial Grade 12 ezaminaiions upon 
$iudeni$, parenis, ieaeken, $ekool and sekool di$iriei admtnisiraiors, 
po$i'$eeondary adminisiraiors, employers of kigk school graduaies, 
and Minisiry of Ed%caiion officials; and upon ike curriculumf ieack- 
ing praciice, and sckool adminisiraiion ai ike doss, sckool, disirici, 
and provincial levels ai Grade 12 and /ot^er grades. 
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Chapter 3 

Design of the Project 



Thii study of the impact of the Britiah Columbift Provincial Examination Pro- 
-am wai initiated in May, 1M9. Initial consideratione of the magnitude and 
complexity of the program resulted in designing a multi-method, multi-source 
study. The study was designed to focus on perceptions of stake-holders in the 
Examination Program rather than attempt to investigate more tangible indi- 
cators of impact such as drop-out rates or general ability measures of gradu- 
ating students. This decision was influenced by the relevance and accessibility 
of information on participant perception and the general lack of accurate and 
meaningful baseline indicator data. 

To ensure that the study was directed toward a comprehensive set of ap- 
propriate and meaningful questions, the first steps of the study were directed 
toward identifying and clarifying the issues to be addressed in a wide scale col- 
lection of data. This resulted in an extensive investigation of the context in 
wL^ch the examination program was developed and the range of variables which 
ma> have been influenced by the Examinations Program. The study involved 
three major steps: document review, instnunentation, and provincial survey. 

3.1 Document Review 

The document review was conducted as an initial step to identify the intentions 
behind the introduction of the P. jvincial Examination Program in 1983/84. 
Newspapers, journals, published and unpublished papers, and government doc- 
uments were reviewed. The nMjority of documents, memoranda, and position 
papers retrieved from the Ministry of Education files were related to the ra^ 
tionale for the program, implementation options, and various issues brought 
to the attention of the Ministry by those in favour of a province-wide testing 
program and those opposed. The information obtained from this review and 
analysis provided an overview of context for the Provincial Examination Pro- 
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grMi and served to underpm the initial design uf the data collection from active 
participants in the program. 

The preceding chapter of this report was based upon the findings of the 
document review. The document review also yielded the Intentions section of 
the questionnaires administered in the provmcial survey. 

3.2 Instrumentation 

Separate survey questionnaires and/or interview protocols were constructed for 
students, parents, teachers, principals, counsellors and superintendents. Em- 
ployers «nd officers of post-secondary institutions were surveyed through inter- 
views only. 

A design principle used was to aim for maximum overlap of questions from 
one respondent group to another. Smce, as illustrated in the previous section 
of this report. H was likely that different mdividuals would have varying per- 
ceptions of the program and its effects, cross-checking of the reported percep- 
tions was considered essential. Consequently, common questions across respon- 
dent groups were formulated where possible to permit comparisons. Differences 
in questions reflected differences in perspective anticipated among respondent 
groups. Parents, for example, would have a point of view centred on their child 
as a student in the educational system and would likely lack the depth and de- 
tail of knowledge, and familiarity with schooling that either students or teachers 
possess. 

The first step in developing these instruments was to identify and clarify the 
major elements of schooling most likely to be influenced by the Examination 
Program. The initial listing of elements (Appendix A) was gleaned from the 
Ministry documents including the reports of the Royal Commission [27] and the 
Auditor-General [l], and from impact studies conducted in other jurisdictions 
(eg., Nagy, Traub, and MacRury, 1986 [20]). 

The comprehensiveness of these initial descriptions were checked against the 
perceptions of those most directly involved with the Provmcial Examination 
Program: grade 12 students, grade 12 teachers, and high school prmcipals in a 
small pilot study. Research team members visited seven secondary schools in 
the province (Table 3.1) to interview students, teachers, counsellors, principals, 
and superintendents using protocols developed from the preliminary impact 
descriptions. 

The results of these interviews (Appendix B) coupled with the findings of 
the document r^view served as the basis for the formulation of the survey and 
interview forms used in the main study. 
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Table 3.1* Schools Involved in Instrumentation Interviews 



Location 



School 



Victoria 
Prince George 
MacKensie 

Queen Charlotte City 
Masset 

WUUams Lake 
Sooke 



St. Andrew^s 
Kelly Road 
Mackensie Secondary 
Queen Charlotte 
G.M.Dawson 
Colunmeetsa 
Belmont 



3.2.1 Survey Forms 

The survey forms (questionnaires) were developed on the basis of the identified 
elements of schooling which were most likely to be influenced by the Examina- 
tion Program. However, it became apparent from the responses of the students, 
teachers and principals interviewed in the pilot study, that the magnitude of 
possible changes brought about by the Examination Program and the perceived 
effect were viewed ai distinct, and that this distinction could provide significant 
insight into the various impacts of the Examination Program. Some changes 
were viewed by the respondents as quite large yet the effect upon the schools 
was minimal, whereas other changes, regardless of magnitude, were viewed as 
having a major effect. Therefore, to capture these two dimensions, the sur- 
vey questionnaires for each respondent group were designed to obtain both a 
measure of change and an assessment of whether this change waa beneficial or 
detrimental to the schools. For the change dimension a four or five point scale 
was used to obtain a measure of the magnitude of change perceived. To ob- 
tain an assessment of the effect of this change a five point scale was used. For 
example, students were asked to respond to the following item: 

Compartd to prtvtous yean in $chool, the $tre$$ I feel about school i« . . . 

CHANGE EFFECT 
Much No Much Very No Very 

Worse Change Better Detrimental Effect BeneHcial 

12345 1 234S 

Items dealing with related elements, such as utilisation of examination re- 
sults and teaching practices, were presented together in separate sub-sections. 
For each item, respondents were asked to iirtt consider the magnitude of change 
brought about by the introduction of the Provincial Examination Program and 
then the effiect of this change. 

In addiibn to responding to the Likert-type items, respondents were also 
invited to provide written comments in a section provided on the last page of 
each questionnaire. They were encouraged to add elements which they found 
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misting, to identify particul&r strengths and weaknesses of the Examination 
Program, and to make general comments in regard to the Examination Program. 

The questionnaires were field tested in September, 1989 using a small sample 
of convenience of students, teachers and administrators. The results of the field 
tests were used as the basis for the final revision of the instruments. 

To further test the functional nature of the questionnaires and to check for 
trends in the open ended sections of the instruments, focus groups were estab- 
lished in different areas of the province to respond to these issues and provide 
added perspective. In each of five school districts (Campbell River, Coquit- 
1am, Peace River South, Prince George and Victoria), four focus groups were 
formed: students, parents, teachers, and administrators. Each focus group con- 
sisted of five individuals. Participants were asked to complete the appropriate 
questionnaire prior to the group meeting so as to ensure their familiarity with 
the questionnaire and its content. A member of the research team then met 
with each focus group independently for a two hour session. 

The field testing and the focus group procedure suggested that the ques- 
tionnaires were thorough in their coverage and easy to respond to. Based on 
suggestions arising from participants, minor revisions were incorporated in the 
final forms of the instruments. Copies of the final form of the six survey instru- 
ments are provided in Appendices C to H. 

3.2.2 Interview Guides 

One of the stated intentions of the Provincial Examination Program is to en- 
hance the equity of treatment of high school graduates by employers in hiring 
decisions, and by colleges and universities in admissions decisions. To investi- 
gate the extent to which this intention was being met, a sample of employers 
and post-secondary admissions officers was interviewed by telephone. In addi- 
tion, other issues related to the Examination Program were discussed in the 
interview. Copies of these interview guides are contained in Appendix I for 
employers and Appendix J for post-secondary officials. 

3 . 3 Resp o ndents 
3.3.1 School Personnel 

The key locus of examination impact was viewed as the school — the students, 
parents, teachers, counsellors, and administrators involved with the Grade 12 
program. 

The questionnaires were distributed to grade 12 students, the parents of 
grade 12 students, the teachers of grade 12 students, school counsellors^ high 
school principals, and district superintendents. The distribution was conducted 
through school district offices. Packages of questionnaires were shipped to each 



29 




school district in British Columbia. From the district office the packages were 
sent to every school enrolling grade 12 students. The school packages contained 
questionnaires for the principal, two countcllort, and all grade 12 teachers, as 
well as questionnaires for grade 12 students and parents. A systematic sam- 
pling of grade 12 classes was conducted and selected schools received one or two 
(depending on total school enrollment) class sets of student and parent ques- 
tionnaires. The Principal was requested to give the class sets to the first (and 
second when necessary) English 12 or Communications 12 class of the week. 
The students completed the questionnaires in class and were asked to take the 
parent questionnaire home, have it completed, and return it to the school. All 
questionnaires were indivklually packaged to maintain confidentiality. Materials 
were returned to the principals for collection and return to the research team. 

Due to this method of distribution, the exact return rate of questionnaires 
cannot be determined. However, of the total number of questionnaires sent out, 
over 50% were returned. Actual numbers of returns for each group may be 
found in Table 4.1. 

3.3.2 Employer and Post-Secondary Officials 

The sample of employers selected for the study is listed in Table 4.26 and the 
interview schedule used is included \n Appendix I. In identifying the employer 
sample, attention was paid to the breadth of coverage of various business and 
industrial sectors in the Province, and to the extent to which the employer 
would likely hire large numbers of high school graduates. An initial interview 
of Employment Canada, Labour Statistics Division, provided guidance in this 
endeavour. 

The sample of post-secondary admissions officers interviewed is listed in 
Table 4.27 and the actual interview schedule is included in Appendix J. The 
questions used in the interview addressed the issues of the criteria used for 
admission and the specific use made of the provincial examination results. 
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Chapter 4 

Findings of the Project 



This chapter reports the interpretation of the data collected from question- 
naires, interviews and focus group sessions. Table 4.1 reports the numbers of 
questionnaires for each group on which the tabled data in this chapter are based. 



Table 4.1: Numbers of Questionnaire Returns 



Group 


Number of Returns 


Students 


1833 


Parents 


608 


Teachers 


947 


Principals 


160 


Counsellors 


137 


Superintendents 


35 



When interpreting the data from this study, the research team followed a 
procedure that examined both response means and distributions, as well as the 
anecdotal data from comments, interviews, and focus groups. 

The use of response means serves to reduce the data on each item to a single 
value which can, for the purposes of this study be interpreted as follows: 

s On a 5-poini jcolc (change or effect), a value of 3.0 is considered to be 
the mid-pmnt — generally speaking that the respondents, as a group, 
perceived no change or effect. 

s on a ^o^tfrnt jca/e (frequency), a value of 2.5 is considered to be the mid- 
point. 

s On a S^pomi jcale (extent), a value of 2.0 is considered to be the mid- point 
and would be described according to the category label. 
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Although differences needed to be statistically significant varied from group to 
group, it was considered by the research team that a difference from the mid- 
pomt of 0.20 or nK>re was always statistically significant, but more importantly, 
should be considered an educationally significant change or effect as perceived 
by the respondent group. 

All tabled data in this chapter are mean responses to the questions on the 
survey forms. Percentage distributions of responses, due 1.0 their complexity 
do not form part of this chapter, but are included in Appendices C through H. 
Readers should be reminded that mean responses can be obtained in many ways. 
As an example, a mean of 3.00 for the effect of a given condition (mdicating no 
overall OT ^enefu/ effect) can be obtained if everyone responds "3** (indicating 
a perception of no effect), but can also be obtained if half the respondents 
answer "1** (indicating a perception of very detrimental effect) and the other 
half responds "5** (mdicating a perception of very beneficial effect). A better 
understanding of the data may be obtained by examining both the tabled means 
in this chapter and the distributions reported in Appendices C through H. 

Readers should also be reminded that the use of summary statistics such as 
means and distributions ouly provides an indication of an "overall** trend or a 
"general** pattern. The Provmcial Examination Program not only has effects 
and implications for the general population, but also has substantial effects on 
individuals; it is a "high stakes** program for individual people. Examining 
general trends, which might be interpreted from the total data as having "no 
overall effect**, does not provide an awareness and appreciation of the major 
effects the program can have on particular students or small groups. Reading 
the questionnaire comments made by individuals (included in Section 4.7 at 
the end of this chapter), and perusing the interview transcripts (included in 
Appendix B and Appendix K) will give the reader a better understanding of 
the serious effects and consequences the Provincial Examination Program can 
have, and has had, on particular individuals. 

4.1 Intentions of the Provincial Examination 
Program 

As previously described, there were several stated intentions of the reintroduce 
tion of the provincial examinations. All respondent groups were asked about 
their perceptions regarding the extent to which these intentions have been sat- 
isfied (l=not at all, 2=:to some extent, and 3= yes, definitely), and the resulting 
impact on education (Isvery detrimental to 5=very beneficial). Student and 
parent mean responses are reported in Table 4.2, teacher and principal mean 
responses are presented in Tkble 4.3, and Table 4.4 displays the mean responses 
of counsellors and superintendents. 

The results indicate that the Provincial Examination Program has led to a 
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Table 4.2: Intentions: Student and Parent Responiea (response means) 



INTENTION 


Students 


Parents 


C/Xieni 


c^neci 


f/Xtent 


c/uect 


X* 0.0m bOC CAttin |/iv|}iami icu w 










more equitable treatment of 










students applying for . . . 










UNIVERSITY? 


1.98 


3.21 


2.01 


3.43 


COLLEGE? 


1.93 


3.22 


2.01 


3.41 


EMPLOYMENT? 


1.65 


3.06 


1.55 


3.11 


2. Is the provincial curriculum 










being followed nK>re closely? 


2.29 


3.25 


2.20 


3.28 


3. Are students provided with 










additional challenge? 


2.17 


3.29 


2.05 


3.32 


4. Do teachers have enhanced 










confidence in their own abilities 










in curriculum and evaluation? 


1.92 


3,17 


1.74 


2.96 


5. Has the status of the teaching 










profession been enhanced? 


1.65 


3.00 


1.48 


2.79 



Change: l=not at all Effect: l==very detrimental 

2=to some extent 3— no effect 

3=ye8,definitely 5=very beneficial 



beneficial change in the perceived equitable treatment of students applying for 
entrance into University. To a lesser extent, this benefit also applies to College 
entrance. However, there is little perceived change in the use of examination 
results, for application for employment. When employers were approached for 
comment, they indicated that they mainly looked for a High School Diploma 
and not at marks from mdividual courses (see Appendix I). 

The results also cltMly indicate that the respondents feel that the Provincial 
Curriculum is being followed more closely and that this change is viewed as 
beneficiaL The principals and superintendents had the highest rating for the 
beneficial effects of the Examination Program in regard to mcreasing adherence 
to the provincial curriculum. 

It is generally perceived that students are being provided with additional 
chaUenge by the examination program. The students, however, report that 
the chaU«iges are greater than thoee perceived by the other respondents. The 
principftb and the superintendents felt thai this was much more beneficial than 
did tbe parents, stuc^ats and teachers. The counsellors felt that the increased 
chaUenge was neither benefkial nor 'iHrimentaL 

In regard to the Examfatatioo Program enhancing the confidence of teachers 
in the areas of curriculum and instruction, all respondent groups were consistent 
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Table 4.3: Intentions: Teacher and Principal Responsea (response means) 



n — 




Teacj 


lers 


Principals 


1 INTENTION 


Extent 


Effect 




Effect 


1 ^' 


Hu the exam program led to 
more equitable treatment of 
•tudentt applyiag for ... 












UNIVERSITY? 


i.sg 


3.39 


1.98 


3.58 




COLLEGE? 


1.84 


3.34 


1.88 


3.55 




EMPLOYMENT? 


1.43 


3.06 


1.29 


3.02 


2. 


Ii the proTUiciii curriculum 












being followed more closely? 


2.49 


3.43 


2.56 


3.65 


3. 


Are students proTided with 












addition si challenge? 


1.82 


3.14 


2.12 


3.69 


4. 


Do teachers hare enhanced 
confidence in their own abilities 












in curriculum and eTsiuation? 


1.64 


3.04 


1.84 


3.55 


5. 


Has the status of the teaching 












profession been enhanced? 


1.28 


2.60 


1.52 


3.21 



Change: l=:not at all Effect: l=very detrimental 

2=:to some extent 3=no effect 

3=:yeS}definitely 5=very beneficial 



in describing the program as having some limited achievement of this intention. 
The respondents had a mixed reaction with regard to the effect of this change. 
The principals and the superintendents perceive this change as being beneficial, 
whereas the other retpondtnts, on the average, perceive this change as being 
neither detrimental or beneficial. 

The respondents rated the achievement of the program in relation to en> 
hancing the status of the teaching profession on the low side^ with teachers 
and couniellor ratinp approaching **not at all*. The effect of this change is 
viewed as detrimental by the counsellors, teachers and parents; as neutral by 
the students and superintendents; and as beneficial by the principals. 

In summary, the Provincial Examination Program is perceived to have been 
successful in providing a more equilabte treatment of students applying for uni- 
verritj and college entrance. In addittoOi the provincial curriculum is perceived 
as being more closely followed The examinations are also seen as providing 
added chaUange to the students. While there has been some been some en- 
haQcement ib the confidence the teachers have in their own ability in matters 
of curriculum and evmluatioa, there is a mixed reaction as to whether or not 
' thle chanfe has been beneildaL The examination program has had limited sue* 
ceea in providing more equitable treatment for students applying for jobs and in 

34 



36 



T&ble 4.4: Intentions: Counsellor and Superintendent Responses (response 
means) 







Counsellors 


Superintendents 


INTENTION 


Extent 


Effect 


Extent 


Effect 


1. 


Hm the exam program led to 
more eqnitsble treatment of 
students appijring for . . . 












UNIVERSITY? 


1.76 


3.38 


1.62 


3.35 




COLLEGE? 


. 1.55 


3.19 


1.61 


3.26 




EMPLOYMENT? 


1.13 


3.01 


1.17 


3.04 




Is the proTincial cunlrttlnm 










: 


being followed more closely? 


2.52 


3.16 


2.39 


3.59 




Are students provided with 












sddiiionsl challenge? 


1.82 


3.07 


1.84 


3.31 


4. 


Do teichen hive enhanced 
confidence in their own ibilities 












in curriculum and evslustion? 


1.65 


3.06 


1.59 


3.23 


5. 


Hfts the ttstus of the teaching 












profession been enhanced? 


1.28 


2.59 


1.40 


3.03 



Change: i=not at all 

2=to some extent 
3=yes,definitely 



Effect: l=very detrimental 
3=no effect 
5=very beneficial 



enhancing the status of the teaching profession. In fact, parents, teachers and 
counsellors view the examination program as having a somewhat detrimental 
effect on the status of the teaching profession. 
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4.2 Effects on Students 

A number of quettioni asked respondents to give their views of the effects the 
examination program has had oo students. TMe 4.5 presents the mean re- 
sponses of students and parents, and Tables 4.6 and 4.7 display the mean re- 
sponses of teachers, principals, counsellors and superintendents. Effects that 
were considered included student stress, motivation, responsibility, and morale; 
student relationships with theii teachers; student participation in school-based 
extracurricular activities; student part-time employment; student workload; stu- 
dent preparation for examinations; and student level of achievement. 



Table 4.5: Effects on Students: Student and Parent Responses (response means) 



EFFECT 


StudenU 


Parents 


Change 


Effect 


Change 


Effect 


1. The stress upon students is now . . . 


4.04 


2.14 


4.17 


2.31 


2. Grade 12 students' motivation to 










learn is now . . . 


3.69 


3.62 


3.49 


3.45 


3. Students' sense of responsibility 










is now . . . 


4.03 


3.90 


3.53 


3.40 


4. The nK>rale of students is now . . . 


3.25 


3.23 


n.a. 


n.a. 


5. My morale is now . . . 


3.51 


3.47 


n.a. 


n.a. 


6. My relationship with my teachers 










is now . . . 


3.70 


3.70 


n.a. 


n.a. 


7. Participation in: 










a. School sports is now . . . 


3.20 


3.21 


2.89 


3.03 


b. Drama is now . . . 


2.91 


3.03 


2.86 


3.07 


c. Music is now . . . 


2.87 


3.03 


2.91 


3.07 


d. School government is now . . . 


2.99 


3.12 


2.83 


2.99 


e. School clubs is now » . . 


2.92 


3.07 


2.72 


2.95 


f. Part-time employment is now . . . 


3.50 


3.00 


3.46 


3.00 


g. Study groups is now . . . 


3.05 


3.27 


3.05 


3.29 


8. Amount of homework is now . . . 


4.05 


3.75 


3.59 


2.01 


9. Use of out-of-school tutors is now . . . 


2.66 


3.00 


3.49 


3.29 



Change: l=much less Effect: l=very detrimental 
3=no change 3=no effect 

5=:much greater 5=very beneficial 

n.a. not applicable 



Taken as a whole, the results reported in Tables 4.5, 4.6, and 4.7 reveal 
that, despite higher levels of student stress, student motivation to learn and 
student sense of responsibility for learning have not been adversely affected by 
the Provincial Examination Program. Rather, the responses, especially those 
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Table 4.6: Eifecti on Students: Teacher and Principal Responses (response 
means) 



1 EFFRfTT 


Tea£ 




Principals 




EfFMt 


Change 


Litect 


!• ABV upvn stiioviiM u now . . . 


4 17 




4.20 


2.54 


m. WiMlv A« SvUimiM ulOUvVUOIl vV ICiMll V BOW . . . 






3.45 


3.3o 


% Qftnfl*ffifra' ■MIS* fvf rjiTLn.nM8fi81it.w !■ tmw 

w. 0%llllvBM ■vnW OI A OyOBW PI U >/ W BOW . . . 


1 42 


3 3fi 


3.39 


3.37 


4. The morale of grade 12 siadents is now . . . 


2.72 


2.68 


2.82 


2.77 


5. The morale of all students is now . . . 


2.87 


2.84 


3.00 


3.03 


0. Participation in: 










a. School sports is now . . . 


2.81 


2.69 


2.86 


2.79 


b. Drama is now . . . 


2.82 


2.70 


2.87 


2.82 


c. Music is now . . . 


2.84 


2.71 


2.78 


2.72 


d. School government is now . . . 


2.86 


2.81 


2.89 


2.85 


e. School clubs is now . . . 


2.75 


2.69 


2.86 


2.90 


f. Part-time employment is now . . . 


3.02 


2.68 


2.94 


2.86 


g. Study groups is now . . . 


3.40 


3.36 


3.53 


3.49 


7. WorUoad of grade 12 students is now . . . 


3.96 


2.89 


3.98 


3.05 


6. Achievement of grade 12 students is now . . . 


3.20 


3.17 


3.39 


3.38 


9. The test-wiscness of grade 12 students is now . . . 


3.63 


3.34 


3.95 


3.78 


10. Use of out-of-school tutors is now . . . 


3.61 


3.36 


3.74 


3.53 


11. Student participation b summer school is now . . . 


3.29 


3.04 


3.30 


3.07 



Change: l=muGh less Effect: l=very detrimental 
3=no change 3=no effect 

5=much greater 5=very beneficial 



of the students, suggest that these two conditions for learning have improved,^ 
While this sentiment was not shared by others, the students in the present study 
further expressed that their noorale and relationships with their teachers are also 
improved over previous years in school. 

The findinp further suggest that the Provincial Examiiiation Program, in 
general, has had minimal effect upon student participation in extra-curricular 
activities and part-time emptoyment. While the students and parents reported 
an increase in part-time work, it is difficult simply to ascribe this increase to the 
introduction of the provincial examinations. It is more likely that this increase 
is an age-related phenomena. 

^lAaMpwal«tiu4y olUitnalurtandimpKt of Uti-witcBMS on the perfonnance of Grade 
12 ttucknis on provlndsl mwmioMmom conducted in May and June, 1980 (36], tlie retponset 
of 788 Grade 13 ttudenls rrrealed a high Wvd of achievenMnt molivaiion, somewhat positive 
study habiU, and slraig tvidsM of iasi-wistn«n. These flndiap agrM with those reported 
h«e for tht ascne cr reUled verisblss. 
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Table 4.7: EiFects on Students: Counsellor and Superintendent Responses (re- 
sponse means) 



1 EPPFICTT 


Counsellors 


Superintendents 


v/Dange 


C/Hect 


vnsuige 


fjiiect 


n 1. 1 nc simv upon ■iuucum >■ now • • • 


4.40 


nil 

2.11 


3.00 


O A1 
2.01 


fl m, xviMic 14 ■liiaeBM cnouTauoii «o leMn w nuw . . . 


3.20 


o.OV 


0.00 


O.OV 


■ w> kJkuQcn** •case ui mponwDuit/ >* auw • • . 








3.48 


4. The morale of grade 13 students is now . . . 


2.61 


2.54 


3.06 


3.00 


5. The morale of all students is now . . . 


2.79 


2.73 


3.06 


3.06 


6. Participation in: 










a. School sports is now . . . 


2.78 


2.56 


2.94 


2.85 


b. Drama is now . . . 


2.85 


2.69 


2.84 


2.79 


c. Music is now . . . 


2.79 


2.61 


2.84 


2.70 


d. School government is now . . . 


2.88 


2.75 


2.91 


2.91 


e. School clubs is now . . . 


2.85 


2.64 


2.91 


2.94 


f. Part-time employment is now . . . 


3.00 


2.60 


3.00 


2.91 


g. Study groups is now . . . 


3.47 


3.37 


3.59 


3.53 


7. Workload of grade 13 students is now . . . 


3.91 


2.81 


3.72 


3.00 


8. Achievement of grade 13 students is now . . . 


3.20 


3.02 


3.25 


3.21 


9. The test-wiseness of grade 13 students is now . . . 


3.77 


3.43 


3.84 


3.66 


10. Use of out-of-school tutors is now . . . 


3.71 


3.30 


3.66 


3.31 


11. Student participation in summer school is now . . . 


3.38 


3.03 


3.30 


3.03 



Change: l=much less EiFect: l=very detrimental 
3=no change 3=no eiFect 

5=niucb greater 5=very beneficial 



Generally, the respondenta felt that, due to the provincial examinations, the 
workloads of the Grade 12 studenta are now greater. Interestingly, while the stu- 
denta felt this increaae benefits them, their parents are somewhat less positive. 
The teachers, principals, and superintendents are more neutral. Counsellors 
rated the increase as somewhat detrimental, but this lower rating may be ex- 
plained by their interaction with students who experience problems in school. 

Both the students and their parents see little change in the students' par- 
ticipation in in-srhool study groups, while teachers, principals, counsellors, and 
superintendents indicated there is a beneficial increase. Regarding out-of-school 
tutors, students reported that they are using tutors less now than before. Their 
parents, and, to a greater degree, their teachers, principals, counsellors, and su- 
perintendents believe there is a positive increase. Teachers, principals, counsel- 
lors, and superintendents indicated that student participation in sunmier school 
is greater. However, they felt that there is no effect attributable to this change. 
Clearly, though, teachers, principals, counsellors, and superintendents feel the 
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students are now more test-wise and that this increase is of benefit to tht stu- 
denU ^. 

Lastly, the in-class achievement of the students appears to be at least as 
high as that prior to the introduction of the provincial examinations. While 
the majority of teachers, principals, counsellors, and superintendents suggested 
there has been no change, a substantial number indicated that, because of the 
provincial examinations, in-class achievement is actually higher and that this 
increase is of benefit to the students. 



See previous footnote. 
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4«3 Effects on Teachers and Teaching Practices 

4.3.1 Perceptions on Teaching Practices 

Students' reipontet to quations regarding the effects of the examination pro- 
gram on teaching practices are presented in Table 4.8. 



Table 4.8: Effects on Teaching Practices: Student Responses (response means) 



EFFECT 


Students 


Change 


Effect 


1. Memorisation of information 


3.94 


3.31 


2. Opportunity to learn problem-solving skills 


3.30 


3.49 


3. Encouraged to develop critical thinking skills 


3.64 


3.73 


4. Challenged by teachers to learn 


3.54 


3.52 


5. Expected to use textbooks 


3.61 


3.46 


6. Use of supplementary course materials 


3.28 


3.33 


7. Spend time in library researching information 


3.06 


3.27 


8. Spend time in small-group instruction 


2.93 


3.21 


9. Spend time in whole-class instruction 


3.62 


3.40 


10. Spend time on written Assignments involving 






research-based activities 


3.53 


3.47 


11. Spend time on worksheet-type activities 


3.41 


3.33 


12. Spend time on cooperative projects 


2.94 


3.13 


13. Class field trips 


2.25 


2.79 


14. Class laboratories 


3.05 


3.21 


15. Number of classroom tests 


3.82 


3.34 


16. Amount of homework is now . . . 


4.05 


3.75 


17. Number of multiple-choice items on classroom tests 


3.44 


3.26 


18. Number of open-ended items on classroom tests 


3.39 


3.21 



Change: l=much less Effect; l=very del. mental 
3=no change 3=no effect 

5=much more 5=very beneficial 



Students reported that they are expected to memorise information to a 
greater extent in the courses that have examinations than in other courses they 
take. However, they feel that in the examinable courses the opportunity to 
develop probleu'^ solving skills is greater and there is greater encouragement to 
develop critical thinking skills. In addition, the students feel they are more chal- 
lenged by their teachers to learn in courses with examinations, in each instance 
the st*idents viewed that the situation was positive and each was beneficial to 
their own educatic^. 

In examinable courses there appears to be an increase in the use of textbooks, 
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&nd in the use of supplementary course materials, both with beneficial effects. 
While the time spent in the library researching information has not increased 
in courses that are examined, the time spent on writing assignments involving 
research-based activities has increased somewhat. Again, the students view 
both changes as being moderately beneficial. 

The time spent in whole-class instruction seems to be greater in examinable 
courses whUe the tinie spent in small-group learning is essentially the same. 
Both circumstances are seen to be very slightly beneficial. 

In the examinable courses, students perceive that worksheet-type activities 
take slightly more time, but there seems to be little difference in the time spent 
on cooperative projects, or in class laboratories. In each case the effect is seen 
to be slightly beneficial. 

Class field trips are substantially reduced in courses with examinations, but 
the effect is seen to be only slightly detrimental. In contrast, students perceive 
that the amount of time spent doing homework is much greater, and this is seen 
to be definitely beneficial. 

Finally, acc<»ding to student views, the number of classroom tests is in- 
creased substantially in courses with provincial examinations, while the num- 
bers of multiple-choice items, and open-ended question!, on tests is increased 
slightly. In each instance, the effect has been Ken to be mildly beneficial. 

Tkbles 4.9 and 4.10 pr^nt the mean responses of teachers, principals, coun- 
sellors and superintendents to questions regarding the effect of the v'sxamination 
program on teaching practices. 

The change in breadth or scope of courses has clearly diminished, with a 
negative effect particularly expressed by counst*. ^tm and superintendents. How- 
ever, the depth of coverage in courses seems not to have been changed by the 
Examination Program. 

The emphasis placed on roenwrisation is seen by counsellors, principals, and 
superintendents to have increased more definitely than by teachers. The overall 
effect of this trend toward greater memorisation is seen to be very detrimental, 
especially by counsellors, principals and superintendents. 

The emphases placed on problem solving, and on critical thinking have not 
chiinged substantially as far as these groups are concerned, and the effect seems 
to have been neutral. 

The time spent on discretionary topics, and on locally-developed courses is 
considered to be substantially less following the introduction of the Examination 
Program, with a moderately detrimental effect. 

In contrast, the use of provincial curriculum guides, and the use of authorised 
texts, have both increased substantially. These changes, however, are seen to 
have had virtually no effect on teaching practice. 

The time spent coaching students how to take tests, and in providing them 
with out-of-class tutorials on examinable subjects, has increased substantially, 
both of which are viewed as being at least slightly beneficial. 
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Teachers* use of authorised supplementary course materials has changed lit* 
tie since the introduction of Grade 12 exams, but their use of non-authorised 
materials has dimiiiWhed substantially! a circumstance that is viewed negatively 
by each of the four groups. 

Individual attention given to weak and average students is virtually un- 
changed according to the perceptions of each group, however, it would seem 
that counsellors, principals, and superintendents, think that teachers are giv- 
ing considerably more individual assistance to strong students than previously 
was the case, while the teachers themselves indicate only a slight increase. The 
counsellors and principals, particularly, view this positively. 

It is the general perception that small group instruction has not changed 
much, whereas large group instruction has increased slightly. The effect, in 
both cases, is seen to be mildly detrimental. 

The amount of homework assigned to students has increased substantially, 
and this is considered to have had a slightly positive effect. 

With regard to the type of study activity, there is the general perception 
that the number of assignments involving creative or research-based activities 
has diminished, while the number of worksheet-type activities has increased, 
with the number of cooperative projects being slightly less than previously. In 
each case the change is seen to be somewhat detrimental, particularly regarding 
research-based activities. 

In terms of classroom testing practices, there has been a striking increase 
in the use of multiple-choice items, a slight reduction in the use of open-ended 
items, and, in general, an increase in the number of tests administered in courses. 
The first two conditions are viewed to have had a negative effect, whereas the 
perceived increase in the number of tests is considered to have had little or no 
effect on teaching practice. 

The weight assigned to test results, as opposed to projects, assignments, 
and labs, in final grades has increased somewhat. However, the time spent 
on examination-related activities has mcreased rather dramatically. A negative 
effect is attached to both cases. 

And finally, the number of student field trips has been reduced, as has the 
number of labs, as well as the time available for labs. In each instance, the 
change is seen to have had a definitely negative outcome. 
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Table 4.9: Effects on Teaching Practices: Teacher and Principal Responses 
(response means) 



II 

1 BPPBCT 


Tead 


lers 


Princi 


pals 


Change 


Effect 


Change 


Effect 


1 1. The bresdth or scope of counee is now . . . 


2.63 


2.53 


2.52 


2.59 


2. The depth of coversfe in counet is now . . . 


2.87 


2 74 


2.95 


2.73 


3. The emphasis placed oa memorisatioa ie now . . . 


3.36 


2..*3 


3.67 


3.39 


4. The emphasis on problem solvinf is now . • . 


3.14 


3.08 


3.03 


3.04 


5. The emphasis pUced on critical thinidnf is now . . . 


3.18 


3.13 


3.08 


3.01 


6. The tinie spent on dlecretiooary topics is now . . . 


2.09 


2.16 


1.88 


2.03 


7. The time spent on locally dereloped courses is now . . . 


2.36 


2.46 


3.54 


2.67 


8. The use of provincial curriculum guides is now . . . 


3.59 


3.17 


3.84 


3^7 


9. The use of authorised textbooks is now . . . 


3.29 


2.95 


3.57 


3.14 


10. The time spent coaching students how to 










take tests is now . . . 


3.91 


3.17 


4.10 


3.36 


11. The provision of out*of-class tutorials 










by the Khool on examinable subjects is now . . . 


3.62 


3.33 


3M7 


3.58 


12. The use of authorised supplementary course 










materials is now . . . 


2.88 


2.88 


3.04 


3.09 


13. The use of n'sxvauthorised supplementary 










materials is no v ... 


2.57 


2.66 


2.35 


2.57 


14. Individual attsniion given to weak students is now . . . 


3.06 


2.97 


3.06 


2.97 


15. Individual attention given to average students is now ... 


3.08 


3.02 


3.14 


3.04 


16. Individual attention given to strong students is now . . . 


3.14 


3.09 


3.65 


3.49 


17. The use of small group 'iutruction is now . . . 


2.88 


2.88 


3.01 


2.99 


18. The use of large group instruction is now . . . 


3.34 


3.90 


3.22 


2.86 


19. The amount of homework assigned 










to studsnts is now . . . 


3.45 


3.12 


3.90 


3.34 


20. The number of assignments involving creative 










or research based activities is now . . . 


2.56 


3.56 


2.77 


2.73 


21. The number of worksheet-type activities is now . . . 


3.34 


3.00 


3.40 


2.85 


72. The number of cooperative projects is now . . . 


2.71 


2.78 


2.93 


2.91 


23. The use of multiple-choice itents in classroom 










tests is now . . . 


3.75 


2.90 


3 95 


3.60 


24. The use of open-ended itenu in classroom 










tests is now . . . 


2.81 


2.87 


2.74 


2.67 


25. The number of tests in courses is now . . . 


3.34 


3.03 


3.69 


3.09 


26. The weight assigned to test results as opposed to 










projcctSt assignments It labs in final grades is now . 


3.41 


2.77 


341 


2 54 


27. The tirne spent on examination related 










activiitcs is now . . . 


3.85 


2.73 


4.20 


2.67 


28. The number of field trips is now . . . 


2.41 


2.39 


2.25 


2.19 


29. The number of labs is now . . . 


2.58 


2.62 


2.59 


2.65 


30. The time available for labs is now . . . 


2.31 


3.32 


2 45 


2.46 



Change: l=much narrower/less 3=no change 5=:much broader/greater 
Effect: l=very detrimental 3=:no effect 5=very beneficial 
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Tabk 4.10: Effects on Teaching Practices: Counsellor 
sponses (response means) 



and Superintendent Re- 



1 

1 BFPBCT 


CounteUort 


Superintendentt 


Chance 


Bflact 


Chance 


EUTect 


1 1. TIm br tacit fa or scop^ of cootms It now . . . 


2.42 


2.18 


2.33 


2J6 


1 2. TKt dtpih of covmft fai ooutm it now . . . 


2.53 


2.45 


3.21 


2.97 


3. TKt qmphstit pUctd on mtmorlsalks it now . . . 


3.77 


2M 


3.67 


2.45 


4. Tfat tmphotit OB problnn tolving it now . . . 


2.70 


2.60 


2.94 


2.91 


5. Tht iimphttii pUctd on ciiUcal thinHng it now . . . 


2.63 


2.53 


2.82 


2.79 


6. Tht Ubm tpont on ditcvtiiootry topict it now . . . 


1.75 


1.77 


3.00 


2.15 


7. Tht iim tpoal on locally dtifolopod courttt It now . . . 


2.27 


2^ 


2.58 


2.66 


S. Tlic uto ol provincial currknlum guidat it now . . . 


3.68 


2.94 


3.58 


343 


9. Tha wa of auUioriaad taxtbookt It now . . . 


3.51 


2.81 


3.47 


3.09 


10. Tha tinia spam coachfaif tindnU how to 










taka taatt it now . . . 


3.98 


2.75 


4.21 


3.21 


11. Tha provltion of otttH>f*cUat lutoriali 










by tha ichool on axaminabla tubjactt it now . . . 


3.82 


3.23 


3.76 


3.39 


12. Tha iita of authoiitad lupplanMniary coiartc 










matariak it now . . . 


2.72 


2.66 


2.70 


2.73 


13. Tha uta of non>authorited tupplainantary 










matariak it now . . . 


1.99 


2.21 


2.47 


2.50 


14. Individual attantlon givan to waak ttudantt it now . . . 


2.62 


2.52 


3.13 


3.13 


18. Individual attanlion givan to avaraga tiudantt it now . . . 


2.96 


2.83 


3.13 


3.03 


16. Individual attantlon givan to ttrong ttudantt it now . . . 


3.57 


3.17 


3.68 


3.13 


17. Tha uta of tmall gmup Inttractlon it now . . . 


2.81 


2.78 


2.84 


2.87 


18. The uta of Urge group inatrocUon it now . . . 


3.43 


2.59 


3.19 


2.90 


19. The amount of homework ataigned to 










ttudantt it now . . . 


3.93 


2.95 


3.65 


345 


20. The nimihar of attignmantt involving creative 










or rtMorch bated actlvltiat it notv . . . 


2. 58 


2.57 


2.71 


2.65 


21. The numbar of workahaat-tjrpa activitiet it now . . . 


3.50 


2.74 


3.46 


2.68 


22. The numbar of cooperative projectt it now . . . 


2.55 


2.62 


2.84 


2.88 


23. The ute of multlple-dioice Itamt In eUttroom 










tettt it now . . . 


4.00 


2.51 


3 58 


2.52 


24. The uic of open-ended itemt in clattroom 










tettt it now . . . 


2.61 


2.53 


2.77 


2.73 


25. The number of tettt in courtet it now . . . 


3.73 


2.87 


3.84 


3.03 


26. The weight aetigned to tatt ratultt at oppoted to 










projectt, ataignmentt le Ubt in Anal gradet it now . . . 


3.64 


2.53 


3.48 


2.45 


27. The time tpent on examination related 










activitiet it now . . . 


4.17 


2.27 


4.00 


2.50 


28. The number of field tript it now . . . 


2.03 


2.06 


2.36 


2.45 


29. The mmher of labt it now . . . 


2.51 


2.49 


2.70 


2.67 


30. The time available for labt it now . . . 


2.47 


2.47 


2 85 


2 79 



Change: l=mudi narrower/lett 3=no change s=much broader/ greater 
Bffect: livery detrimental 3=:no effect 5=:very benefictal 
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4.3.2 Perceptions about Teachers 



The influence of the Provincial Examination Program upon teachers of Grade 
12 subjects was assessed in terms of seven variables: teacher stress, sense of 
control over what they teach, and morale; teacher workload in teaching Grade 12 
courses; teacher relationships with their students; and teacher interaction with 
other Grade 12 teachers and with teachers at the lower grade levels. Tables 4.11 
and 4.12 display the mean responses of teachers, principals, counsellors and 
superintendents to effects that the provincial examination program has had on 
teachers in general. 



Table 4.11: Effects on Teachers: Teacher and Principal Responses (response 
means) 



EFFECT 


Teachers 


Principals 


Change 


Effect 


Change 


Effect 


1. The relationship of teachers to 










students is now . . . 


3.11 


3.14 


3.26 


3.30 


2. The morale of teachers is now . . . 


2.51 


2.46 


2.71 


2.66 


3. Teachers' sense of control over 










what is taught is now . . . 


2.38 


2.44 


2.29 


2.43 


4. Teacher workload in grade 12 










classes is now . . . 


xxxxt 


2.63 


xxxxt 


2.51 


5. Teacher stress is now . . . 


xxxxt 


2.23 


xxxxt 


2.16 


6. Teacher interaction with teachers 










in lower grades is now . . . 


2.86 


2.84 


3.01 


2.99 


7. Teacher interaction with other 










grade 12 subjects is now . . . 


2.98 


2.96 


3.09 


3.07 



tOue to an omr on the mrvey forms, the meant for the qtieskiona on chan^ 
in teacher stress and chanf* in teacher workload were not interpret able. 

Change: l=much worse/less Effect: l=very detrimental 
3= no change 3= no effect 

5=much better /greater 5= very beneRcial 



Overall, teachers, counsellors, principals, and superintendents view the ef- 
fects of the Provincial Examination Program on teachers somewhat negatively. 
Teachers, principals, and counsellors reported that, due to the provincial ex- 
aminations, the teacher morale is now lower. Over half of the teachers, three- 
quarters of the counsellors and principals, and two-thirds of the superintendents 
reported teachers now have less control over what they teach ^. The respondents 

'To support these feelings of the lack of control over what they teach, m described in other 
sections of this report, the majority of respondents reported the time spent by tcAchers on 
discretionary and optional topics and on locally developed courses is now less, wliile the use 
of provincial curriculum guides and authorised textbooks has increased. 
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Tkble 4.12: Effects on Teachers: Counsellor and Superintendent Responses (re- 
•ponie meani) 



EFFECT 


Counsellors 


Superintendents 


Change 


Effect 


Change 


Effect 


1. The relationship of teachers to 










•tudenis it now . . . 


3.00 


2.99 


3.25 


3.20 


2. The morale of teachers is now . . . 


2.30 


2.17 


2.94 


2.87 


3. Teachers' sense of control over 










what is taught ii now . . . 


2.13 


2.17 


2.24 


2.35 


1 4. Teacher workload in grade 12 










1 classes is now . . . 


xxxxt 


2.34 


xxxxt 


2.90 


1 5. Teacher stress is now . . . 


xxxxt 


1.84 


xxxxt 


2.50 


1 6. Teacher interaction with teachers 










1 in lower grades is now . . . 


2.7« 


2.75 


2.84 


2.80 


E 7. Teacher interaction with other 










H grade 12 subjects is now . . . 


2.W 


2.89 


3.00 


2.90 



fOut lo an error on Um tianrty foms, kbt imana for tha quaaftiooa on change 
in iaachar tftraaa and chaof* in ttachar workload wert nok inkerpreiable. 

Change: l=niuch worse/less Effect: l=very detrimental 
3=no change 3=no effect 

5=:niuch better/greater 5=very beneficial 



further suggested that these changes in teacher morale and sense of control, to- 
gether with the current levels of teacher stress and teacher workloads adversely 
influence the climate of their schools. 

Generally, the respondents see little change in the interaction between Grade 
12 teachers with their students, other Grade 12 teachers, and teachers at the 
lower grade levels. Across the four groups, more than 70% of the respondents 
indicated that the relationships of the Grade 12 teachers with their students 
and other teachers are essentially the same as those prior to the Provincial 
Examination Program.' 



*Due to a problem with the nirrey form, tha reaponae for the quetkiona on change in 
teacher workload and dianfe in teacher ttreaa were not interpret able. 

*At reported above, the ttudanta viewed their reUtionahipe with their teachen positively. 
Aaked to compare their relationahipa with their grade 12 teachen now ai' oppoaed to teach- 
en in previoua yean, more than 57% of the students suggested that these .-eUtionships have 
improved. Whether the discrepancy between the students and the educat<>n is due to the 
difference in the queations asked or that the students view student- teacher relationships dif< 
ferentiy than the educaton is not dear. Perhaps of greater significance ia that generally, very 
few of the respondents reported that the relationships between students and teachers have 
deteriorated. 
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4.4 Effects on Schools 



Perceptions of the effecta the examination program hai bad on schools were 
solicited from ail groups. The mean responses for students and parents are 
reported in Table 4.13. Teacher and principal mean responses are displayed 
in Table 4.14 and the mean responses of counsellors and superintendents are 
presented in Table 4.15. 



Table 4.13: Effects on Schook: Student and Parent Responses (response means) 





Students 


Parents 


1 EFFECT 


Change 


Effect 


Change 


Effect 


1 1. The spirit of schoob is now . . . 


3.00 


2.99 


2.85 


2.88 


1 2. My confidence in schools is now . . . 


n.a. 


n.a. 


2.88 


2.88 


1 3. The accountability of schools is now . .. 


n.a. 


n.a. 


3.31 


3.19 


1 4. The effectiveness of schoob is now . . . 


n.a. 


n.a. 


3.13 


3.13 



Change: l=much worse Effect: l=very detrimental 
3=no change 3=no effect 

5=much better 5=very beneficial 

n.a. not applicable 



An seen from these tables, students and parents were asked to assess the 
current level of school spirit, and teachers, counsellors, principals, and super- 
intendents were asked to assess the overall tone of schools as affected by the 
presence of the provincial examinations. Parents, teachers, counsellors, prin- 
cipals, and superintendents were asked to indicate the degree and effect of 
change in public confidence in schools brought about by the introduction of 
the provincial examinations. The parents were also asked to assess changes in 
the accountability and effectiveness of the schools. The remaining effects upon 
schools — class siie and school time-tables, adaptability of the curriculum to 
meet individual student interest, attention paid to the curricular link between 
Grade 12 and the lower grades, use of examinations in the lower grades, use of 
school-wide and district-wide examinations, use of school counselling services, 
and in-service opportunities related to Grade 12 courses — were evaluated by 
teachers, counsellors, principals, and superintendents. 

Both the students and their f>arents felt that the Provincial Examination 
Program has not influenced school spirit. As shown in Table 4.13, the students 
reported that, compared to previous years in school, the spirit of their schools 
is unchanged. Their parents indicated that the current level of school spirit is 
virtually the same as the level of school spirit prior to the introduction of the 
provincial examinations. 

While parents suggested that the schools are now more accountable, they 
reported that their own level of confidence in schools is unchanged. They further 

47 



43 



Table 4.14: EiFects on SchooL^: Teacher and Principal Responses (response 
means) 



1 


Teac 


lers 


Principal 


1 EFFECT 


Change 


Effect 


Change 




1 1. The tone of the school is now . . . 


3.08 


3.05 


O.OD 


0.00 


1 2. Public confidence in schools is now . . . 


2.95 


2.85 


3.60 


3.61 


3. Class sise is now . . . 


2.93 


2.71 




9 Q9 


4. School time-tabling problenis are now . . . 


3.39 


2.57 


3.47 


2.53 


5. The attention given in the lower grades 
to curricular material linkfid to grade 12 










examinable subjects is now . . . 


3.44 


3.04 


3.68 


3.31 


0. Adaptation of curriculum to meet 










individual student's interests is now . . . 


2.10 


2.09 


2.33 


2.26 


7. The use of school-wide exams is now . . . 


3.62 


3.05 


3.71 


3.50 


8. The use of district-wide exams is now . . . 


3.20 


2.91 


3.03 


3.07 


9. Use of examinations at lower grades is now . . . 


3.63 


3.08 


3.62 


3.32 


10. In-service opportunities related to 










grade 12 courses are now . . . 


3.09 


2.99 


347 


3.48 


11. Use of school counselling services 










for ^lersonal problems is now . . . 


3.41 


2.86 


3.58 


2.81 


12. Use of school counselling services 
for vocational information is now . . . 


3.39 


3.26 


3.68 


3.58 


Change: l=much worse/less Effect: 


l=very detrimenta 





3=no change 3=no effect 

5=much bet ter/gr eater 5:=very beneficial 

felt that schools today are neither no more nor no less effective than before the 
introduction of the examinations. 

Teachers, in agreement with the parents, reported that the public's confi- 
dence in schools is unchanged (see Table 4.14). However, principals, counsellors, 
and superintendents suggested that the inclusion of the Provincial Examination 
Program as part of the educational process has positively changed public con- 
fidence in schools. 

Generally, teachers, prmcipals, counsellors, and superintendents reported 
that class siies today are approximately the same as class sises before the 
provincial examinations. There is, though, general consensus that the Provin- 
cial Examination Program has caused time-tabling problems, and that these 
problems are detrimental to a positive school climate. The teachers, principals, 
counsellors, and superintendents felt more strongly about the negative effects of 
the Examination Program on their ability to meet individual student interests 
and needs. Nearly 70% of the teachers and 80% of the counsellors and over 
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Tkble 4.15: EiFects on Schoob: Couniellor and Superintendent Responses (re- 
sponse means) 



1 


Counsellors 


Superintendents | 


EFFECT 




ElllCVIi 






1. The tone of the school is now . . . 


O.vO 


9 00 


7 99 


1 17 1 
o. 1 1 n 


2. Public confidence in schools is now . . . 






O.OD 


3 30 1 


3. CSIass sise is now . . . 


3 13 




3 00 


2 97 


4. School tinw-tabling problents are now . . . 

5. The attention given in the lower grades 
to curricular material linked to grade 12 


3.55 


2.49 


3.21 


2.77 


examinable subjects is now . . . 


3.46 


2.88 


3.42 


3.19 


0. Adaptation of curriculum to meet 










individual student's interests is now . . . 


1.94 


1.91 


].50 


2.42 


7. The use of school-wide exams is now . . . 


3.83 


3.17 


3.53 


3.26 


8. The use of district-wide exams is now . . . 


2.96 


3.00 


3.03 


3.16 


9. Use of examinations at lower grades is now . . . 


3.77 


2.95 


3.70 


3.31 


1 10. In-service opportunities related to 










1 grade 12 courses are now . . . 


3.10 


2.95 


3.28 


3.26 


1 11. Use of school counselling services 










1 for personal problems is now . . . 


3.86 


3.16 


3.16 


2.72 


1 12. Use of school counselling services 










I for vocational information is now . . . 


3.86 


3.70 


3.16 


3.00 


Change: l=much worse/less Effect: 


l=very detriment a 





3=no change 3=no effect 

5=much better /greater 5=ver^ beneficial 

half of the principals and superintendents reported that the ability to adapt the 
curriculum to meet individual student's interests is now less than before with a 
consonant negative effect on the educational process. 

The Provincial Examination Program also appears to have affected the cur- 
riculum and examination practices at the lower grades. Teachers, principals, 
counsellors, and superintendents generally reported that the attention given in 
the lower grades to curricular material linked to Grade 12 examinable subjects 
and the use of tests in the lower grades are now both greater than what they were 
before the provincial examinations. Regarding the effects of these changes, the 
teachers and counsellors suggested the increase attention given to the curricu- 
lum link and the greater use of tests at the lower grades have had virtually no 
effect on the educational process whereas principals and superintendents both 
believe the effect is positive. 

Overall, more than half of the teachers, principals, counsellors, and iper- 
intendents indicated that, due to the Provincial Examination Program, the use 
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of fchod-wide examiiiAiioiit in Grade 12 it now greater. Interettbgly, while 
the teachers and counaellon felt thii change hat not influenced the educttiion 
proceit, the prmcipalt and superintendents described the effects of the change 
more positively. However, the respondents agreed that the frequency and effect 
of the use ot district-wide testing are both virtually unchanged from that prior 
to the provincial examinations. 

With respect to couxiselling services, the counsellors, principals, and, to a 
lesser degree, teachers general^ reported trat the uses of counselling services 
for both personal problems and vocational guidance are greater now than prior 
to the provincial examinations. Further, the respondents viewed the efiects 
upon school climate brought about by the changes in use of counselling services 
for vocational guidance more positively than the efiects upon school climate at- 
tributable to the changes in the use of counselling services for persona! problems. 
While counsellors, prmcipals, and teachers felt the mcrease use of vocational 
counselling is positive, they indicated that school climate has been unaffected 
by the changes in personal problem counselling. Superintendents, on the other 
hand, felt the present use <rf counselling services both for personal problems and 
vocational reasons is essentially the same as the use of such services prior to the 
examinations. They noted that the lack of change in counselling services for 
personal problems adversely influences school climate, while the lack of change 
in vocational counselling has no effect. 

Lastly, the majority of teachers, counsellors, and superintendents reported 
that there has been little change in in-service opportunities related to Grade 12 
courses. They further suggested that this lack of change has virtually no effect 
upon the educational process. Nearly half of the principals, however, indicated 
that that such in-service opportunities are now greater than before the provincial 
examinations, and that thb change positively influences educational practice. 
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4.5 Utilization of the Provincial Examination 
Program 

The Ministry of Educaiioii produces and distributes a number of products from 
the Prorincial Examination Program to educators throughout the province upon 
comi^tion of each examination administration: the reports on student results 
at the individual student, school and provincial levels, the Examination Speci- 
ficaliona detailing the structure of the examinations in each subject area, and 
copies of all old examinations. The use made of these products is the focus of 
this section of the report. Students, teachers, counsellors and administrators 
were asked how they use the examination results and products, and how they 
perceive that others use these results. 

4.5.1 Student Perceptions of Use 

Students were asked how frequently teachers make use of previous cluses' results 
and copies of okl examinations (Ikble 4.16). Students were also asked how 
frequently various examination uses were made. 



Table 4.16: Utilisation: Student Responses (response means) 



USE 


Students 


Frequency 


Enect 


1. Teacher use of old examinations in class 


3.08 


4.13 


2. Teachers tell us how previous classes did 






on the Provincial Examinations 


2.88 


3.37 


3. Teachers emphavise the Icnportance of the 






1 Provincial Examinations 


3.39 


3.62 


1 4. Teachers teach how to write examinations 


2.77 


3.74 



Frequency: l=never Effect: l=very detrimental 



2=seklom 3=no eff :t 

3=some 5=very beneficial 

4=often 

The student responses suggest that there is a moderate use of examination 
materials by teachers and that this is of benefit to the students' education. The 
use of old examinations m classrooms was reported as ''some" or ''often'' by most 
students and the effect has been viewed as positive. Teachers are emphasising 
the importance of th« Provincial Examinations and this is viewed as resulting 
in a positive effect. Teachers inform students of the performance of previous 
classes and teach examination writing skills but not, apparently, as frequently 
ss they use old examinations. However, the effect of teaching students to write 
examinations was viewed as beneficial by the students. 
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More than three-quarters of the students indicated that their teachers use 
old proTincial examinations in class and that this use of old examinations is of 
benefit to them. The majority of students further reported that their teachers 
tell them how previous classes did on previous examinations and that their 
teachers emphasise the importance of the provincial examinations. Lastly, the 
students reported that their teachers teach them how to write examinations, 
but, apparently, not as frequently as their teachers use old examinations. As 
shown in Table 4.16, the students ^erally felt that emphasis placed on the 
importance of the examinations and test-taking instruction are beneficial to 
them. 

4.5.2 Use of Examination Results 

Teachers^ counsellors, principals and superintendents were asked how examina- 
tion results were used in the classroom and to indicate the effect of this use 
upon the educational system (Tables 4.17 and 4.18). The response scales were 
as previously noted. 



Table 4.17: Utilisation of Results: Teacher and Principal Responses (response 
means) 





Teachers 


Principals 


1 USE 


Frequency 


Effect 


Frequency 


Effect 


II 1. The results of ProYindmi Exams are reviewed 










1 with/for students 


3.31 


3.64 


3.69 


4.07 


1 2. The results of Prorincimi Exams are compared 










1 ' across classes 


3.00 


3.39 


3.36 


3.83 


1 3. The results of Prorincial Exams are compared 










1 to marks awarded by teachers 


3.55 


3.57 


3.60 


3.91 


1 4. The ProYindal Exam results of students are 










compared to other students . . . 










. within the school 


3.13 


3.38 


2.65 


3.43 


• within the district 


3.16 


3.35 


3.26 


3.70 


• within the province 


3.26 


3.44 


3,28 


3.65 



Frequency: l=never Effect: l=very detrimental 



2=seldom 3=:no effect 

3=some i>— very beneficial 

4=often 
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Table 4.18: Utiliiation of Results: Counsellor and Superintendent Responses 
(response means) 





Cou. el 


ors 


Superintendents 


USE 


Frequency 


Enect 


Frequency 


Effect 


1 1. The results of ProTindal Exams are renewed 










j with/for students 


3.12 


3.51 


3.76 


4.09 


1 2. The results of ProTindal Exams ate compared 










1 across classes 


2.58 


3.29 


2.93 


3.52 


1 3. The results of ProTindal Exams are compared 










to marks swarded hy teachers 


3.00 


3.41 


3.61 


3.97 


4. The ProTindal Exam results of students are 










compared to other students . . . 










- within the school 


2.20 


3.15 


2.43 


3.20 


- within the dutrict 


2.68 


3.22 


2.96 


3.50 


- within the proTince 


2.55 


3.29 


3.35 


3.68 



Frequency: l=never Effect: l=very detrimental 



2=seldom 3=no effect 

3=some 5=very beneficial 

4=oflen 



There was generv^ consistency across respondent groups with the 'frequency'' 
of use centred at 3.1 indicating that there is *^ome" use of exanunation results 
in the listed manner. This suggests that the exam results are used to a moderate 
degree within the schools in terms of reviewing student results, and comparing 
these reoults to those awarded by the teacher or to those results in other schools 
within the district or across the province. However, the counsellors tended to 
view the frequency of use of exMfi results as somewhat lower than did teachers, 
principals and superintendents. The "effects'* for all respondent groups were 
centr tl at 3.7 which suggests that the use of the results of the Examination 
Program was having a moderately beneficial effect upon the educational sys- 
tem. This was consistent acrosr. all respondent groups. However, there were 
substantial numbers of teachers and counsellors (20 to 50%) that responded **! 
don't know" lo these items. The response means reported are based only on 
those teachers and counsellors that did respond on the 4-point scale. 

4.5.3 Use of Examination Materials 

Teachers, counsellors, principals and superintendents were asked how the Exam- 
ination Specifications and copies of old examinations were used in the claasrooin 
(Tables 4.19 and 4.20). 

Agftin there was general consensus across all respondent groups both in terms 
of reported frequency of use and the effect upon the educational system. The 
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Table 4.19: Utilisation of Materials: Teacher and Principal Responses (response 
means) 



1 


Teachers 


Principals 


USE 


Frequency 


Effect 


Frequency 


Effect 


1. The ProTtncial Exam Program is used to 










deilBc content of courses 


3.27 


3.06 


3.52 


3.37 


3. The Exam Specifications are discussed 










with students 


3.31 


3.41 


3.47 


3.86 


3. The relationship of conise content to Exam 










1 Spediications are explicitly described to students 


3.04 


3.39 


3.23 


3.7i 


1 4. The Exam SpedHcations are used in the 










1 deyeiopmeat of classroom tests 


2.91 


3.41 


3.20 


3.83 


1 5. The Exam Spedications are used in the 










1 derelopmeat of school-wide tests 


2.61 


3.31 


2.70 


3.56 


1 6. Old Provincial Exams are administered as 










j complete two-hour examinations to students 


2.27 


3.50 


2.66 


3.71 


1 7. Selected questions from old Provincial Exams 










are administered at relevant points in class 


3.46 


3.96 


3.62 


4.17 


8. How often do the results on old Provincial 










Exams count toward students grades 


2.72 


3.48 


2.39 


3.16 


9. How often are the results on old Provincial 










1 Exams used to guide instruction 


2.84 


3.48 


3.05 


3.50 



Frequency: Isnever Effect: livery detrimental 



2=:seldom 3=no effect 

3=:some 5=very beneficial 

4=:often 



Examination Program is used to '^ome" extent to define course contetit and 
in the development of classroom tests. Copies of old examinatioiu are used in 
the classroom particularly to select specific items to administer to students at 
relevant p<»nts in the course and to a lesser extent administered as complete 2 
hour examinations. These uses of Examination Program materials were viewed 
as moderately beneficial. 
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Tkbk 4.20: Utiliiation of Materiab: Counsellor and Superintendent Retponset 
(reeponee means) 



USB 


Counsel 




Superintendents 


Frequency 


Effect 


Frequency 


Effect 


1. The ProTiadsl Exam Program is used to 










deflae coateat of coarscs 


3.54 


2.92 


3.33 


2.88 


3. The Exam Spedllcatioas are discussed 










1 with students 


3.47 


3.29 


3.12 


3.56 


1 3. The telatioBship of course conteat to Exam 










1 SpedftcatioBS are explicitly described to students 


3.30 


3.08 


3.07 


3.32 


1 4. The Exam SpedilcatioBS arc used in the 










deTcbpment of classroom tests 


3.32 


3.11 


3.00 


3.58 


S. The Exam Spedilcations arc used in the 










dcTebpmeat of school- wide tests 


2.82 


3.10 


2.46 


3.26 


6. Old ProYiacial Exams are administered as 










1 complete two-hour examinations to students 


3.05 


3.40 


2.90 


3.30 


1 7. Selected questions from old Pcoviacial Exams 










1 are administered at relerant points in class 


3.56 


3.69 


3.35 


3.87 


1 8. How often do the results on old Provinciai 










1 Exams count toward students grades 


2.38 


3.12 


2.28 


3.07 


1 9. How oftcu are the results on old Pronndal 










1 Exams used to guide instruction 


3.21 


3.07 


2.94 


3.37 



Frequency: l=ne\^er Effect: l=:very detrimental 



2=seldom 3=no effect 

3=soine 5=very beneficial 

4=often 
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4.5.4 Use by Others 



Teachera, counsellors, principals and superintendents were asked how examina- 
tion results were used by others: teachers, district administrators, school board, 
parents, employers, officials at post-secondary institutes, and the Ministry of 
Education (Tables 4.21 and 4.22). They were also asked about the influence of 
the Examination Program in regard to allocation of educational resources and 
in the determination of local awards and scholarships. 

Teachers and counsellors appeared to be reluctant to speculate on the use of 
exam results by others. The proportion of non-response was in the 30 to 70% 
range for these questions. Principals displayed less reticence with non-response 
rates of 0 to 64% 

In regard to the use of examination results to evaluate teachers by school ad- 
ministrators, district administrators or by school board members, teachers and 
counsellors viewed this use occurring more frequently than did principals and 
superintendents. There appears to be a discrepancy in the perceived amount 
of teacher evaluation going on, with those being evaluated (the teachers) per- 
ceiving more teacher evaluation happening than do those responsible for the 
evaluation (principals and superintendents). Although there is this discrepancy 
in the perceived amount of use of exam results for teacher evaluation, there is 
more consensus in regard to the effects of this use. In general the respondents 
view the use of exam results for teacher evaluation as being detrimental to the 
educational system. 

The use of exam results in the evaluation of schools by district adminis- 
trators, the school board and parents was viewed differently by teachers and 
counsellors in comparison to the views of principals and superintendents, al- 
though the differences are not as pronounced as with teacher evaluation. In 
general, all respondent groups view the use of exam results for Khool evalua- 
tion as more frequent than the use of these results for teacher evaluation. The 
effect of this use is viewed as moderately detrimental to the educational system. 

Respondents reported they were of the view that the Ministry of Education 
used exam results "some" to ''often* in the comparison of school districts, and 
that this use was moderately detrimental to the educational system. They re- 
ported the view that the Ministry of Education uses the Examination Program 
to influence the nature and content of the Grade 12 curriculum to ''some'' ex> 
tent, however this had little effect on the educational system. In regard to the 
allocation of educational resources by the Ministry, respondents reported that 
exam results were used "seldom" for this purpose, and the use had a moderately 
detrimental effect on the educational system. 

There appears to be some use of the exam results in the determination of 
teaching assignments but the effects on the educational system are viewed as 
moderately detrimental to negligible. 



56 



ERIC 



Table 4.21: Utiliiation by Others: Teacher and Principal Responses (response 
means) 





Teachers 


Principals 


USE 


Frequency 


Effect 


Frequency 


EfTect 


1. School adminiitratori use resulti in the 










evmluation of tetchers 


2.88 


2.26 


1.72 


2.81 


2. District sdminiitrators use results in the 










eyaluation of teachers 


2.85 


2.11 


1.67 


2.44 


3. The school board uses results in the 










eyaluation of teachers 


2.62 


2.14 


1.62 


2.28 


4. District administrfttors use results in the 










eyaluation of schools 


3.18 


2.20 


2.52 


2.41 


5. The school board uses results in the 










evaluation of schools 


3.11 


2.21 


2.45 


2.27 


6. Parents use results in the evaluation of schools 


3.05 


2.41 


2.64 


2.81 


7. Parents use the results in deciding in which 










high school to enroll their child 


2.62 


2.56 


2.27 


2.71 


8. Universities use results to select students 










for admission 


3.64 


3.02 


3.70 


3.0i 


9. Colleges use the results to select students 










for admission 


3.48 


2.99 


3.35 


3.03 


10. Employers use the n^-sults to select students 










for jobs 


2.51 


2.93 


2.12 


2.81 


11. School administrators use results in 










determining teaching assignments 


2.74 


2.67 


2.30 


3.37 


12. The Ministry of Education uses the Exam 










Program to influence the nature and 










content of the Grade 12 curriculum 


3.17 


2.57 


3.08 


3.00 


13. The Ministry of Education uses the results 










to compare different school districts 


3.49 


2.25 


3.24 


2.39 


14. The Provincial Exam Piogram influences 










the allocation of educational resources 


2.71 


2.27 


2.22 


2.57 


15. Provincial exam results are used to deter- 










mine local awards and scholarships 


2.84 


3.14 


2.29 


3.26 



Frequency: l=:never Effect: l=very detrimental 



2— seldom 3=no effect 

3=8omc 5=very beneficial 

4=oflen 
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T&ble 4.22: Utilisation by Others: Counsellor and Superintendent Responses 
(response means) 



USE 


Counsellors 


Superintendents 


Frequency 


Effect 


Frequency 


Effect 


1. School adminiitratori use resulti in the 










eTalumtion of teachers 


2.00 


2.56 


1.79 


2.75 


2. District adminiitrmtors use results in the 










eraiuation of teachers 


2.87 


2.22 


1.33 


2.69 


3. The school board uses results in the 










eralaation of teachers 


2.81 


1.98 


i.06 


2.53 


4. District adminiitrators use results in the 










eyaluation of schools 


3.27 


2.27 


2.15 


3.17 


5. The school board usei results in the 










eraluation of schools 


3.14 


2.04 


1.63 


2.61 


0. Parents use results in the era] nation of schools 


2.79 


2.42 


2.55 


2.71 


7. Parents use the results in deciding in which 










high school to enroll their child 


2.34 


2.34 


1.75 


2.67 


S. Unirersities use results to select students 










for admission 


3.68 


3.21 


77 


2.97 


9. Colleges use the results to select students 










for admission 


3.07 


3.02 


3.30 


2.87 


10. Employers use the results to select students 










for jobs 


2.13 


2.80 


2.30 


2.73 


11. School administrators use results in 










determining teaching assignments 


1.41 


2.60 


2.48 


3.33 


12. The Ministry of Education uses the Exam 










Program to influence the nature and 










content of the Grade 12 curriculum 


3.46 


2.30 


3.12 


2.78 


13. The Ministry of Education uses the results 










to compare different school districts 


3.63 


2.10 


2.90 


2.32 


14. The Provincial Exam Program influences 










the allocation of educational resources 


2.90 


1.94 


2 00 


2.48 


15. Prorincial exam results are used to deter- 










mine local awards and scholarships 


2.36 


3.04 


2.39 


3.28 



Frequency: l=never Effect: livery detrimental 



2=seldom 3=no effect 

3=sonie 5=vcry beneficial 

4:=oflen 
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The retpondentt viewed the use of exun results by parents in the selection 
of schools as occurring ^seldom", and this use was viewed as having little effect 
upon the educational system. 

The respondents reported that colleges and universities used the examina- 
tion results for student admission ^ome** of the time or ^often**, although this 
had little effect on the educational system. Employers, on the other hand, were 
viewed as using the exam results ''seldom'' in the selection of students for em- 
ployment ^. 

The results of the Examination Program are used to a limited extent in the 
determination of local awards and scholarships according to the respondents, 
but with little positive or negative effect. 



*At rtporicd in in foUowinf tcctions of thii report, •dnuMion officen for poft-fecondary 
inititution* were interviewed and reported that, although they do not use the provtnctal 
examination markt ptr ft, they perceive that the Provincial Examination Program hai led 
to more equiiabk treatment of ttudenii. Employ en were alio interviewed regarding their 
UM of the txamiaations and, with the exception of selection of officers in the military, the 
examinations were never UMd by the employers interviewed. In fact, most of the employers 
were not even aware that such a program existed. 
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4.6 Other Effects 



Students, teachers, counsellors, prmcipals And superintendents were asked about 
the changes the Grade 12 Provincial ExAminations have had upon various as- 
pects of the testing prograins the Ministry of Education is mvolved with: the 
Scholarship Examinations Program and the Grade 12 Exam Program itself. 
Mean responses for both change and effect are reported for students, teachers 
and principals in Table 4.23, and for counsellors and superintendents in Ta* 
ble 4.24. 



Table 4.23: Other Effects: Student, Tether, and Principal Responses (response 
means) 





Students 




tiers 


Princi 


pab 


EPPBCT 


Change 


Effect 


Chanfe 


Effect 


Chanfe 


Effect 


1. intas-Mi in the SchoUnhip ProfTMU 

2. FeeUnft about tubjccti which «re 


3.32 


3.1S 


3.37 


3.27 


3.52 


3.33 


examined provincially 
3. Student selection of examinable 


2.83 


2.84 


n.a. 


n.a. 


n.a. 


n.a. 


COUTMi 

4. Student iclecUon of non-examinable 


n.a. 


n^. 


2.76 


2.62 


2.72 


2.54 


counct 


n.a. 


n.a. 


3.41 


2.62 


3.47 


2.77 


5. The status of examinable subjects 


n.a. 


n.a. 


3.54 


2.96 


3 89 


3.23 


6. The status of non-examinable courses 


n.a. 


n.a. 


2.59 


2.41 


2 67 


2.60 



Change: l=much leas/lower Effect: Ixvery detrimental 
3=ao chanse 3=no effect 

5=much greater/higher 5=: very beneficial 

n.a. not applicable 



All respondent groups were asked about the change in interest m the Schol- 
arship Program. The average response across ail groups was that there was 
little or no change m interest. And, as one might expect, this perceived lack of 
change in interest has had no effect on the educational system. 

Educators were asked about any changes in student selection of examinable 
courses. They reported no change in this selection and no effect. The selection 
^ non-examinable courses was reported as somewhat greater but still it seems 
that there has been very little perceived change or effect. 

In regard to the "status** of courses, it appears that the ''status^ of ex- 
aminable courses has mcreased whereas that of non-examinables has decreased. 
The effect on the examinable courses has been negligible but slightly detrimental 
to the non-examinable courses. 

Students were asked about their feelings toward those subjects that do have 
Provincial Exams (the examinables). There appears to be little change in the 
student feelings toward these subjects with no perceived effect on the educa- 
tional system. 
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Table 4.24: Other Effects: Counsellor and Superintendent Responses (response 
means) 





Counsellors 


Superintendents 


EFFECT 


Change 


Eifect 


Change 


Effect 


1. Interest in the Scholarship Program 


3.53 


3.40 


3.29 


3.28 


2. Student '^election of examinable 










courr^s 


2.85 


2.59 


2.81 


2.97 


3. Stucent selection of non-examinabi* 










courses 


3.44 


2.51 


3.47 


2.66 


4. The status of examinable subjects 


3.52 


3.03 


3.69 


3.03 


5. The status of non-examinable courses 


2.61 


2.56 


2.50 


2.43 



Change: l=much leas/lower Effect: l=very detrimental 

3=no change 3=no effect 

5=much greater/higher 5=very beneficial 
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4.7 Open*£nded Comments from Questionnaires 



Each queitionnaire concluded 4 leriei of quettioni inviting the reipondents to 
comment on the Provincial Examination Program: 

1. What are the benefits and problems of the Provincial Examination Pro- 
gram? 

2. What is your evaluation of the Provincial Examination Program? 

3. How would you change the program? 

4. Have your standards for student achievement changed as a results of the 
. Provincial Examination Program? 

The majority of respondents submitted written comments. A sample of 
approximately 40% of each respondent group was selected for analysis: 750 
students, 365 teacherc, 237 parents, 47 principab, 41 coimsellors and 23 su- 
perintendents. The conmients on each item were read to detect the general 
patterns for each respondent group. The results for each respondent group will 
be described through a summary of comments and general trends in these data. 
Since the written responses of some groups were quite similar, the results of 
the counsellors are combined with those of the teachers, and those of the su- 
perintendents with those of the principals, where differences were evident they 
are reported. The results are reported for students, teachers and counsellors^ 
parents, and principals and superintendents. For each group, the results are 
described for each of the four questions noted abc'Ve. 

4.7.1 Students 

The majority of students responding to the questionnaire ^approximately 80%) 
wrote comments. Overall the students viewed the Provincial Examination Pro- 
gram as being too stressful. Although the exams tend to stimulate students to 
study more and work harder which the student viewed as a benefit, the Exam- 
ination Program has gone a bit too far — resulting in an atmosphere of stress 
which was the major problem with the Provincial Examination Program. 

The benefits and problems of the Provincial Examination Program 

The term most frequently used by students was Vreu". Students commented 
that the Provincial Examination Program causes considerable stress for stu- 
dents in grade 12. The stress was related to the mcreased workload the exams 
demanded throughout the grade 12 school year, and the pressure they created 
by condensing a year's work down to a single two hour test. As one student 
noted, in the exam a student is . . trying to jsm all what you have learned into 
a few hours". This was a theme repeated in many of the comments students 
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wrote regarding the ttrett, pressure and panic related to life in grade 12 with 
the Provincial Examinations. 

Students noted an unfairness to the exams in that the exam mark is weighted 
too heavily in determining a student's final grade and so is unduly influential. 
The general problem reported was that the exams could unfairly lower grades 
if a student had a bad day or was prone to anxiety in regard to test situations. 
A few noted another side to the problem: ''Students can goof off all year but 
ace the Provincial*, and in this way come out with a good final grade without 
having put in the effort throughout the year. Another aspect of imfairness of 
the Provincial Examinations was the perceived attempt to ''squeese" a whole 
year's work onto a two hour exam. This is unfair itself and also results in the 
focus of the course being narrowed to a small range of information to be learned 
or memorised. 

Students identified a number of problems associated with time. There was 
a crush on the time available during the Khool term for anything other than 
exam related activities. This was focussed both in the class where the teachers 
were pressured to teach what was on the test and had no time for any diversion 
from exam related material. The diversions mentioned included labs, topics 
of interest or varying the depth of coverage of specific areas of interest. Also, 
the exams were related to problems of time within the students' out-of-school 
life where studying and homework were the main student pursuits. It should 
be noted that the questionnaire results do not suggest that the Examination 
Program has severely decreased the amount of extra-curricular activity. 

Students conunented on problems with the Examination Program itself. 
Some reported that the exam schedules were just not long enough, with too 
many exanu crowded into too few days. The exams thermelves were viewed 
by some students as too long, there were too many questions to be completed 
within the time allowed. Students suggested reducing the length of the exam, 
one suggested eliminating time limits. 

A frequently mentioned benefit was that the exams tended to motivate in- 
dividuals to study more, to work harder and pay more attention to school. An- 
other benefit reported was the increase in challenge the exams provided. Some 
students noted that they were more serious about school, a few even commented 
on an increase in their discipline — as a benefit. 

Students abo commented that the exame contributed to equity of the schools 
in the sense that in terms of evaluation . . everyone gets an equal chance" , and 
. .all students are rated on the same scale.** The writing of the same exam 
throughout the province and the results being comparable across the province 
was described as a benefit by a number of students. This common exam provid- 
ing province-wide comparability was often related to comments regarding the 
benefits of the exam marks for admission to university and the writing of exams 
as good preparation for study at university. 

Students often expressed concern about being properly prepared for the ex- 
aminations. Students seemed worried that their teachers would ''do a good job** 
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in the lente of 'covering all the material" to that they would be ready to write 
the exam. Student 4bo expresied acme concern for teachers in regard to the 
reduced flexibility in teacliing they now had due to the narrowing of curriculum 
effect of the exami. Theae concerm were related to ftirther itudent comments 
on their increased workload. The increased workload was viewed as increased 
amounts of information to memorise. This was expressed directly and also 
through comments regarding the narrowing of the focus of classroom teaching 
to exam-speciflc information which many students viewed as uninteresting, but 
necessary to ingest in order to pass the exams. 

Evaluation of the Provincial Examination Program 

In general students were relatively positive in their evaluation of the Provin- 
cial Examination Program. Students.seem to accept the Examination Program 
as part of the fixtures of schooling, and although the comments were not en- 
thusiastic, many students termed the program essentially fair or beneficial. A 
few students suggested scrapping it. Many students did not offer an overall 
evaluation. 

One student summed it up neatly: Td rather not write the tests; the idea 
of studying and then doing poorly scares me — but I guess it's something that 
has to be endured. It's what we get for taking academic courses." 

Suggested changes to the Provincial Examination Program 

The most frequently suggested modification to the Examination Program was 
to reduce the weighting given the Provincial Exam mark in determining the 
student's final grade. The students suggested lowering the weighting to the 
20-25% range. A number of student suggested eliminating the Examination 
Program and basing the final grade solely on teacher-awarded marks. 

Students suggested changing the exam timetable to allow for more time 
between exams. A few students suggested breaking the Provincial Exams down 
into a number of smaller tests administered 2 or 3 times during the school year. 
Students also suggested increasing the time allowed a student to complete an an 
exam from the current 2 hours. One student suggested eliminating time limits 
altogether. 

A few students suggested the use of teacher recommendations to exempt 
high-achieving students from having to write the Provincial Examinations. 

Chsmges in slandarcb for student achievement as a result of the 
Provincial Examination Program 

The students expressed mixed opinions regarding the influence of the Provincial 
Examination Program upon their standards of their own achievement. Substan- 
tial numbers of students said that their standards had increased. Two views on 
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the increaae in sUndards are repreeenUtive of many of the comments written: 
*Yet, 'cause who wants to fail?" and *Tes, those classes that I have exams in 
make me study more and work more.** 

The other positions held in regard to standards of achievement were that 
no» standards had not changed (many adding that their standards had always 
been high); and no, standards had been lowered. The latter position, although 
that of a substantial proportion <^ students, was the least frequently expressed. 

4.7.2 Teachers and Counsellors 

Most teachers (73%) wrote comments about the Provincial Examination Pro- 
gram. In general, a responding teacher described both the positive and negative 
aspects of the exam program in his or her written comments. A minority (ap- 
proximately 30%) of counsellors wrote comments. 

The benefits and problems of the Provincial Examination Program 

The benefits and problems moat often noted were focussed on the influence of the 
Examination Program m the providing a common or ^'standardised'* curriculum 
within the school system. The provision of a common curriculum was viewed as a 
benefit in itself in thai all students in B.C. can focus academic attention on "cure 
curriculum** and this provides students with a Uniform standard**. Further, the 
evaluation of student achievement can be more equitable. However, although 
there were benefits from the standardisation of the curriculum there are also 
some serious problems, the main one being the narrowing of the curriculum. A 
consistent theme in regard to problems of the Examination Prograni was the 
reduction in scope of examinable courses — reduction in the range of topics 
that could be covered, reduction in the amount of labs, field trips and research 
activities; in essence, reduction in the attention paid to any material or activities 
that were not directly related to the Provincial Examinations in that course. 

Amonpt benefits noted by teachers was the influence of the Examination 
Program in Structuring** the curriculum in the sense of specific description of 
what the course is about (albeit a narrower course as noted above). This in turn 
helps to keep both teachers and students ''on track**, and provides students with 
a structured academic goal. 

Another benefit some teachers noted that the Examination Program facil- 
itates "a serious attitude** within students in regard to academic standards. 
However, this serious attitude may contribute to student stress which is viewed 
as a major problem associated with the Examination Program. Another benefit 
described was the preparati<Hi d students for university. 

Teachers also conmiented that the examinations also tend to enhance provide 
the public perception of the educational system in that the system is account- 
able, ''regulated** and eflfective. 
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Several teachers commented on the benefit the Examination Program pro- 
vides in regard to professional development opportunities for teachers through 
involvement on marking committees and exam construction committees. This 
involvement was viewed very positively. 

The most noted problem with the Examination Program was the aforemen- 
tioned narrowing of the curriculum, resulting in teaching to the test". Further, 
the narrowing is reported as being toward more memorisation, and less critical 
thinking, problem solving and creativity. This leads to the loss of opportu- 
nity to study topics and areas of specific interest to the class and the teacher, 
and to utilise the strengths and interests of individual teachers. The exams 
de-emphasise the full scope ct the course for ^*xt student to the extent that, as 
one teacher put it, the key instructional question for students is ''What's on the 
exam?" 

Another problem identified by several teachers is the creation of stress on the 
students. Although not commented on at length by any individual, stress was a 
constant theme throughout the written comments. The stress was consistently 
associated with students and to a lesser extent with teachers as well. 

There were also several problems noted about the exams themselves: loo 
much reliance on multiple-choice item formats, too much reliance on memo- 
risation as opposed to higher-order thinking skills, variability in test difficulty 
one admbistration to the next, and too much focus on "trivialities" within the 
course being examined. 

Conmients were also made in regard to the committees of teachers who create 
the examinations. Some teachers view the committee structure as "an old boys 
club" which takes a view of the curriculum that results in tests that do not 
well represent the course bemg examined. However, some teachers viewed the 
committee structure and the whole of the Examination Program as operating 
quite well and generating good products. 

Several teachers conrunen ted on the 'baling" of the examination results. The 
scaling (one teacher termed them "cooked scores") is viewed as undermining 
the credibility of the exams in general. One teacher conunented, "I don't see 
any merit in passmg marks of 30%, this destroys student ambition and self- 
confidence". Another said, "The scaling of marks for political purposes (to 
make the government look good) negates the whole purpose of exams, a passing 
mark should be 50% pure and simple." 

A number of teachers viewed the Examination Program as a means of evalu- 
ating programs and of evaluating teachers, and that these uses were themselves 
problems. In regard to the former, teachers conunented that there are better, 
more economic ways of evaluating the high school program such as the Provin- 
cial Learning Assessment Program. In regard to the use of exam results for 
teacher evaluation: teacher evaluation was regarded negatively as a form of in- 
timidation, and the use of exam results, if used for this purpose, were being 
misinterpreted. 

A few teachers commented on the effect the Provincial Exams were having 
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on the marks they awarded students. The exams have tended to ^'inflate*' the 
teacher awarded marks in examinable subjects and so adversely affect standards. 

Some other probknai noted by teachers is that the exams reduce teacher and 
student "ownership" of the curriculum, they le<vl to an emphasis on mediocrity 
— **the norms instead of excellence." Further, the exam» lead to a decrease in 
the importance of day-to-day Khocl activities rich as quisses, assignments and 
projects. And, as one teacher noted, some schiK>ls **cheat" on time allocations 
by increasing the time allotted to the examinabics. 

Evaluation of .he Provincial Examination Progrixm 

The Provincial Examination Program received mixed evaluations with a sub- 
stantial proportions of teachers being non-conunittal (approximately 40%), posi- 
tive (approximately 37%) and negative (^proximately 22%). Counsellors tended 
to be more negative in that ^proximately 30% gave the program a negative 
evaluation, although the same proportion as teachers (40%) gave it a positive 
evaluation. 

The teachers and counsellors giving a positive evaluation tended to be qual- 
iiied in their judgement. They commented on some of the aforementioned prob- 
lems but were positive in their overall evaluation. The teachers and counsellors 
evaluating the program negati ^ely tended to be consistent in their negative rat- 
inp accorded the Examination Program with little if any benefits described. A 
conunon view of thoee giving a negative evaluation was to "scrap it." 

Overall there appears to be a grudging satisfaction with the Provincial Ex- 
amination Program. 

Suggested chsmges to the Provincial Examination Program 

A major topic of comment was the weighting given the Provincial Examination 
score in the determination of a student's final grade. Most comments recom- 
mended a reduction in the weight of the Provincial Exam score. The reduction 
to 40% in the 1990-1901 school year was well received by teachers conunenting 
on this aspect of the pr6gram. However, several Teachers suggested a weight 
of 30% and less. A much smaller number commented that the current 50% 
weighting was satisfactory and one teacher suggested to increase the weighting. 

As noted above a number of teachers suggested terminating the Provincial 
Examination Program. Many viewed the program as an unnecessary expense. 
The savings realised from its termination could be better spent in the instruc- 
tional side of the system. One teacher commented that . . the 20 or 30 million 
spent on running them should go back into the public school system. 

On the other hand, a number of teachers suggested expanding the Examina- 
tion Program. Some suggested expansion to other grade 12 subjects (Western 
Civilisation 12 was one subject that drew specific conunent — both for and 
against inclusion in the program). Others suggested expan on of the program 
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into grade 11, some even suggested to grade 10. Also, English 12 was recom- 
mended by a few teachers for inclusion into the Scholrrship Program. 

A number of the suggested changes centred on nnodifications to the exams 
themselves. One modification suggested by a number of teachers was to reduce 
the emphasis on memorisation and multiple-choice items (to an extent these 
are viewed as synonymous), and increase emphasis on critical thinking, and on 
written, oral and lab sections of the exun. 

Several teachers suggested the elimination of ''scaled'* scores from the Ex- 
amination Program. Others suggested a separate reporting of the school and 
the exam mark (i.e., no combination of the two scores). 

A number of suggestions were directed at the exam construction procedures. 
The conmiittees could be more representative of the teachers in that subject 
throughout the province. As one respondent commented, . . depoUticise the 
exam committees.** Another suggested broadening teacher input through elec- 
tronic mail conferencing. A few teachers noted that input to the procedures was 
adequate. 

A number of suggestions centred on the compulsory, inclusive nature of the 
Exammation Program. A few teachers suggested making them voluntary (one 
teacher suggested that students be charged a fee to ofGiet costs). Several teachers 
suggested the development of a system of recommendation in which students 
doing well in the subject (an ''A'* or **B'* student, for example) would be exempt 
from the exanu. Although one teacher viewed as a benefit of the program that 
the exams got rid of the ^mind games'* of such a recommendation system. 

Chsunges in standards for student achievement as a result of the 
Pr^v:«ti!ial Examination Program 

Moit teachers responding to the issue of standards considered that their stan- 
dards were high irrespective of the existence of the Provincial Examination 
Program. Given this, there i^peared to be three main positions. 

Some teachers saw their standards had declined in the examinable subjects 
because the curriculum had narrowed to rote learning so expectations for stu- 
dents in regard to higher order cognitive processing had in fact decreased. As 
one teacher put it: "Now I am a trainer of students for government exams'* > 

Some teachers were of the view that their standards had not changed. 

Some teachers reported that their standards had risen since the introduction 
of the current Examination Program as had those of their students. 

A fourth position which was not prevalent amongst the teachers, was that 
the exams had influenced the way they graded their students. In determining 
the teacher awarded grade in an examinable subject, standards tended to be 
lower in order to compensate for possible ill-effects of the Provincial Exam on 
the lives of their students. 
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4.7.3 Parents 

The mftin theme of concern running through the parents' comments was fair 
and equitable treatment for students. The evaluation of student achievement 
should be fair in that the process takes into account the whole spectrum of 
achievements of the student, and so the exanos should test more than simple 
recall of factual information, they should not count for such a great proportion 
of the final grade, and students who have difficulty in test situations should not 
be penaUsed. The exams should be equitable in that each student has the same 
classroom opportunities to learn regardless of which Khool in the province the 
student attends . 

The benefits and problems of the Provincial Examination Program 

Parents comments on the benefits of the Examination Program centred on the 
student challenge and motivation it stimulated, and on the consistency it pro> 
moted within the Khools. 

The Examination Program was viewed as promoting challenge for students 
and this was considered a benefit. On the other hand, parents also noted very 
frequently that one of the main problems wiih the program was the stress it 
induced in students, and teachers, as well. So although it appears that the 
increased motivation and challenge is welcome, it should be optimally present 
in the school system to avoid undue stress. 

Consistency was a term parents used often in commenting on the Examina- 
tion Program. The consistency took the form of more consistent and comparable 
standards and measures of student achievement throughout the province. This 
was viewed as leading to more equitable treatment of students. Also, consis- 
tency in the course offered throughout the province . . the standardisation of 
the courses") was viewed as a benefit of the Examination Program, particularly 
for those families who periodically move residence within the pi'ovince. 

However, there were frequent comments in regard to the consistency of in- 
struction provided students. Parents expressed some concern over the adequacy 
of instruction provided to grade 12 students. It was pointed out that some stu- 
dents are at an advantage in regard to Examination performance. Some schools 
and teachers are better than others, so those students tend to achieve better 
results than students of other schools. The Examination Program was viewed 
as a positive influence in equalising instruction. 

One of the benefits noted was the preparation the exams provided for univer- 
sity. Students could experience first hand the writing of formal exams. However 
it was also noted that the program was aimed at university-bound students 
only and did not attend to skills and abilities of those students not intending 
to pursue a university program. As one parent commented, the Examination 
Program **. . . caters to the bright students only." 

Parents also noted the tendency of the exams to narrow the curriculum and 
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to increase the focus of grade 12 courses on recall knowledge of the content of the 
course as opposed to application of the content in problem solving and critical 
thinking. This was viewed as a problem which could be addressed through the 
development of better exams and utilising a wider base of information upon 
which to evaluate student achievement (as noted below). 

Parents frequently commented another narrowing aspect of the exams: nar- 
rowing the information set upon which student evaluation is based. A single, 
two-hour exam was considered by many parents to be inadequate to capture 
the range of achievements of a student. Not only is the exam itself a reduced 
information set, but some students are not able to demonstrate their abilities 
fully due to the anxiety the exams induce. The exams can, in effect, penalise the 
student who performs consistently well throughout the year yet has an "off-day" 
when writing the exam, or simply does not perform well in an exam situation. 

Some technical problems were described. The scheduling of exams within the 
academic year results in the delivery of final grades too late in the year. Another 
proUem identified was that the exams were scheduled too close together during 
the administration period and this does not allow a student "... to catch her 
breath** between one exam and the next. 

Evaluation of the Provincisd Examination Program 

The majority of parents who wrote an evaluation of the Examination Program 
were positive — it was viewed as a benefit to the schools. 

Suggested changes to the Provincial Examination Program 

A change very frequently suggested was in regard to the weighting accorded the 
Provincial Exam score in the determination of the student's final grade. Parents 
would like to see the Provincial mark reduced in weight (suggested values ranged 
from 20% to 35%). The main reason for this was fairness — a two hour exam 
should not count for the whole year's work. 

There were a few parents who suggested that the E::amination Program 
should be expanded to other grades. One rationale for this was that the infor- 
mation base for student evaluation would be spread out and not based solely 
(or a sisable proportion of 40 or 50%) on a single two-hour exam. Another was 
that these exams in lower grades would allow for better student preparation for 
the Grade 12 Examinations. 

There were also a few parents (approximately 14%) who suggested that the 
program be scrapped. 

A few parents commented that they did not know enough about the Ex- 
amination Program tc evaluate or suggest changes, and would appreciate more 
information about the program. 
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Changes in standards for student achievement as a result of the 
Provincial Examination Program 

Parents views on standards was mixed with no clear overall direction. Many 
parents considered that the standards of their children had increased and so, 
in a ssnse, had their's. Others suggested that educational standards in general 
had declined since they had been in school. Others simply comnn ted ''no", 
standards had not changed. 

4.7.4 Principals and Superintendents 

The principals and superintendents, in general, were positive in regard to the 
Provincial Examination Program. 

The benefits and problems of the Provincial Examination Program 

The benefits noted for the Provincial Examination Program were similar to those 
described by the teachers: increased consistency of the curriculum throughout 
the province, provision of curricular focus particularly in terms definite goals and 
structure for both teachers and students, increasing "seriousness" of students 
and their attention to academic aspects of school. 

The promotion of consistency of curriculum was a frequent benefit noted by 
principals, much more so than teachers. The comments of principals suggested 
that although most teachers did follow the provincial curriculum, there were 
cases of **firee wneeling in subject matter", and the Examination Program tends 
to encourage adhering to a prescribed curriculum." 

In addition, there was increased mention of the accountability function of 
the program for students, teachers and Khools, and this was viewed a ; benefit. 
Also, the comparability of results was also described as a benefit * t Provin- 
cial Examination Program by a few principals. Some principals descvibed the 
program as providing a "bench mark" in terms of student achievement. 

The problems of the Examination Program centred on the narrowing of the 
curriculum. As one prmcipal stated, the exams are "... too restrictive, very 
little flexibility to take advantage of local environment." Another commented 
that "... opportunities for the teachable moments have been lost " Along with 
this narrowing of curriculum is the focussing of the curriculum on recall or 
memorisation kinds of skills rather than critical and creative thinking skills. By 
"teaching to the test", the courses concentrate on knowledge ingestion to the 
exclusion of exploration or in-depth study of those topics and areas that are 
relevant within the context of the particular classroom but are unlikely to be 
"on the exam." 

The Examination Program also creates undue stress in both students and 
teachers. Although the nature of the streu was not described in any detail, it 
was frequently listed as a problem identified with the Examination Program. 



71 




A few principals noted that the exams also create administrative problems 
within the schools. 

A few principals also noted that the Examination Program tends to contra- 
dict the philosophy underlying TliE YEAR 2000 document. 

Evaluation of the Provincial Examination Program 

A substantial majority (approximately 80%) of principab who wrote comments 
on the Provincial Examinations Program evaluated the program positively. A 
general comment was that the program was workmg beneficially and had im- 
proved over time. 

Suggested changes to the Provincial Examination Program 

The moat frequently suggested modification was directed to the issue of the nar- 
rowing and focussbg of the curriculum on memorisation-type activities on the 
part of students, principals suggested that the Provbcial Examination Program 
reduce the reliance on multiple-choice items which demand rote memory tasks 
of students, and replace with items that better demanded higher order cognitive 
skills. 

The reduction of the weighting of the Provincial Exams to 40% was welcome, 
but further reductions were also recommended. 

Some principals suggested the termination of the Provincial Examination 
Program. Some of tHese principals would retain the Scholarship Program, and 
one principal suggested that the universities **. .format and pay for their own 
entrance exams." 

Chsmges in standards for student achievement as a result of the 
Provincial Examination Program 

The views of principals were similar to those of teachers in regard to standards: 
standards were high and still are. From this stance there is some variation , 
with a fair proportion of comments supporting each position. They are: 

• The standards have increased due to the presence of the Examination 
Program. 

• The standards have changed but not in terms of higher or lower, but 
different. With the curriculum changed (narrowed, knowledge-centred) 
standards could be considered lower in that the pursuit of learning out- 
comes associated with problem-solving, critical and creative thinking have 
been replaced by lower-order skills of rote-memory. 

• The standards have not changed as a result of the Examination Program. 
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4.8 Focus Groups 



The major component of the study was the province-wide survey of students, 
teachers, [>arents and administrators by means of questionnaires. The question- 
naires were developed through interviews with respondents from the schools 
and through examination of the research literature. However, it is was thought 
that the questionnaire data would raise a number of important questions and 
perhaps would identify some issues we were not included in the questionnaires. 
To explore these questions a serious of focus groups were conducted around the 
province; small groups of respondents were asked to meet and discuss the issues 
raised by the survey. 

Focus groups were formed and met in a number of regions throughout B.C. 
to check the potential of regional variations as listed in Table 4.25. 

Table 4.25: Focus Groups 



Site 

CampbeU River SD# 72 
Coquitlam SD# 43 

Peace River South S0# 59 (Dawson Creek) 

Prince George SD# 57 

Victoria SD# 61 



Procedures 

Separate focus groups, each consisting of five members were designed for Grade 
12 students, parents of senior high Khool students, teachers of senior high school, 
administrators (both principals and central office staff) in each location. A 
member of the project team met with each focus group separately for about 
1 to 1^ hours. Bach focus group member was asked to complete an Impact 
of Examinations Questionnaire a day or so prior to the session in order to be 
familiar with the kmds of issues to be raised. 
The main areas which were addressed were: 

• effects of the examinations upon students; 

• effects of the eXams upon teachers and teaching; 

• effects of lae exams upon curriculum; 

• effects of the exams upon school operations; 

• miscellaneous and unanticipated effects of exams; 

• suggested modifications to the examinations piOgram; 
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• evaluation of exams and the program in general; and 

• any other issue any member of the group wished to discuss. 

4.8.1 Results 

A detailed discussion of the focus groups in this text would be redundant to the 
questionnaire data. However, Appendix K contains notes and transcripts from 
the focus groups held around the province. 

The input of the participants in the focus groups confirmed the interpretation 
of the questionnaire data and brought out no unanticipated issues. They did, 
however, provide numerous anecdotes' and descriptions of problems that are 
of interest. The questionnaire means and distributions tend to mask the fact 
that, although there may be no overall impact on the system, there may be 
severe or outstanding impacts to individuals and small groups. The transcripts 
and sunnmaries in Appendix K are highly reconmiended to the reader who is 
interested in particular, rather than general, impacts. 

Depending on the location and the particular experiences of individual par- 
ticipants, the focus groups drew attention to particular benefits and deficits of 
the examination program. The most common and striking theme of all the fo- 
cus groups was an emphasis on the perception that the curriculum and teaching 
methods in senior courses are now being totally driven by the examinations and 
the accompanying tables of specifications. 

4.9 Interviews with Employers 

Telephone interviews were conducted with personnel officers from a number of 
major en^Ioyers (Table 4.26). All of the sampled companies hired high school 
graduates and leavers. Some of the companies hired individuals still in high 
school on a part-time or seasonal basis. 

High school grades and government examinations were not generally used 
by employers in selecting individuals for employment. The main educational 
criterion for employment *vas whether or not the individual was a high school 
graduate or not. The fine details of courses taken, grades received, or whether 
the grade was derived from school- based results or those from a provincial exam- 
ination were not at issue in these decisions. The only exception to this was the 
military and only when making decisions in regard to an applicant's suitability 
for officer training, which involves post-secondary educational enrollment. 

The main criteria for employment decisions were appearance, personality, 
attitude, previous work experience, and any relevant skills training. 

Employers did not report any noticeable effects of the Provincial Examina- 
tion Program and most employers were not even aware that these examinations 
even existed. 
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Tftble 4.26: Employers Interviewed 



Name of Emplcytr 



Type of Employer 



Cftnadian Armed Forces 
B.C. Hydro 
B.C. Telephone 
Coast Hotels 
Eaton's 

Fletcher Challenge 

Hasway Resources 

MacDonald's 

MacMillen Biodel 

Provincial Government Service 

Save-On Fords 

Safeway 

Terrace Bay 

Woodward's 



military 

public utility 
public utility 
hotel 

retail department store 
forestry 

mining 

retail fiast-food restaurant 
forestry 

provincial public service 
retail food store 
retail food store 
mining 

retail department store 



4,10 Interviews with Admission Officers of Post- 
Secondary Institutes 

Telephone interviews were conducted with 20 admission officers of colleges, in- 
stitutes and universities in British Columbia (see Table 4.27) 

The interview schedule (see Appendix J) included questions on the criteria 
used for admission, if secondary school results were required and, specifically, 
if the results of the provincial examinations were used in selection decisions. 
Further, respondents were asked to comment on any aspect of the Provincial 
Examination Program that was of particular interest to the Institute and any 
suggested modifications to the Provincial Examination Program. 

The responses were generally consistent across all post-secondary institu- 
tions. All respondents reported that a variety of criteria were used in making 
decisions on admissions. Secondary school graduation and grades were com- 
mon requirements. Also required by some programs within some institutes 
were letters of reference or portfolios of work. However, secondary graduation 
and grades were the predominant criteria used. Secondary grades are also used 
by some institutes for placement o^^ students into particular programs within 
the institute such as up-grading programs within colleges or limited enrollment 
programs. 

In regard to the provincial examination marks, admission officers rarely con- 
sider the marks per se, A transcript of the provincial examination results is a 
requirement of admissions procedures, but the marks themselves are not consid- 
ered except for ^'border-line cases'*. It appears that the provincial examination 
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Table 4.27: Poflt-Secondary Officidi Interviewed 



Name of PoiUSecondaij Imiiiuie 

Camofun College 

Capilano College 

Cariboo CoUege 

CoUege of New Caledonia 

East Kooienay Conununity College 

Prater Valley College 

Malaapina College 

North Iiland College 

Northern Lighti College 

Northwest Community CoUege 

Okanagao College 

Selkirk College 

Vancouver Community College 
British Columbia Institute of Technology 
Emily Carr College of Art and Design 
Justice Institute of British Columbia 
Pacific Marine Training Institute 
Simon Fraser University 
Trinity Western University 
University of British Columbia 



results do not fo7m a basis for admissions decisions, but rather serve a confir- 
matory function. 

However, admission officers responded that the Provincial Examination Pro- 
gram has led to more equitable treatment of students and better consistency of 
information on the achievement of incoming students. Some indicated concern 
that the recent change to a 40% weighting of the provincial examination mark 
may adversely affect this consistency. 

In general comments, admissions officers found the availability of examina- 
tions results was just too late to be of use. Additionally, a number of respon- 
dents recommended that communications from the Ministry of Education needs 
improvement and that consultation on examination issues could be improved. 

In summary, it is perceived that the Provincial Examination Program has 
led to more consistency and equity in admissions procedures for post-secondary 
institutions, yet the marks themselves are not normally specifically used in ad- 
missions decisions. 
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Chapter 5 

Summary and 
Recommendat ions 

The Provincial Examination Program ii a complex activity involving a num- 
ber of constituent groups consisting of large niunben of individual!, each with a 
stake in the operation of and outcomes from the program. This is clear from the 
results reported and described in the previous chapter. The constituent groups 
include students who must prepare for and write the Provincial Examinations; 
parents who are interested in their children in this final year of schooling; teach- 
ers who provide the learning environment and educational experiences to help 
their students prepare for the examinations and who take part in the devel- 
opment and administration of the program; principals of the schools in which 
the learning and teaching take place and in which the examinations are ad- 
ministered; counsellors who assist students with personal problemi and provide 
vocational guidance; superintendents who administer the school districts; em- 
ployers who play a role in the student's vocational life both during and upon 
completion of grade 12; and admissions officers of poit-secondary institutes who 
are responsible for decisions regarding grade 12 graduates' further educational 
involvement. The intent of the present study was to assess the influence of the 
Provincial Examination Program upon these people and what they do. 

To make this assessment, the views and perceptions of these constituent 
groups were solicited using sur/ey questionnaires and interview schedules de- 
veloped and tailored to each group. Each questionnaire or interview schedule 
contained items on a number of specific issues to which respondents were to re- 
act in terms of the changes brought about by the introduction of the Provincial 
Exaniinations, and the effects of the change upon the educational system. In 
addition, each respondent was invited to add additional comments about the 
perceived strengths and weaknesses of the program, and their overall evaluation 
of the program. Also, a number of employers and admissions officers of post- sec- 
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ondary institutions were interviewed to obtain informaUon regarding their use 
of the results of the Provincial Examination Program in hiring or admissions 
processes. In total, completed survey questionnaires were received from 1 833 
students, 606 parents, 947 teachers, 160 prindpab, and 137 counsellors. More 
than three-quarters of these respondents made additional written comments. 
These comments can provide the reader with an awareness and appreciation 
of individual, as opposed to general, perspectives on the effects of the Provin- 
cial Examination Program. Fourteen personnel officers from employers in the 
province and 20 post-secondary admiseions officers were interviewed. 

The results of our analyses of the responses from the constituent groups were 
presented and discussed in the previous chapter. Presented in this chapter is an 
overview of these findings followed by a brief summary. The chapter concludes 
with two series of recommendations: those directed at modifications of the 
Provincial Examination Program; and a number related to further research. 

5.1 Summary of Findings 

The overview of findings is presented in terms of the extent to which the in- 
tentions of the Provincial Examination Program have been met, as well as the 
"general** or ''overall'' effects of the program on students, teachers, teaching 
practices and schools, and the use being made of the exams. The overview 
concludes with a general summary. 

It must be remembered that a "summary" masks details and individual 
resuIU. The Provincial Examination Program not only has effects and implica. 
tions for the general population, but also has substantial effects on individuals; 
it is a "high stakes" program for individual people. Examining general trends, 
which might be interpreted from the total data as having "no overall effect*\ 
does not provide an awareness and appreciation of the major effects, both pos- 
itive and negative, that the program can have on particular students or small 
groups. Reading the questionnaire conrmients made by individuals (included in 
Section 4.7 at the end of this chapter), ard perusing the interview transcripts 
(included in Appendix B and Appendix K) will give the reader a better un- 
derstanding of the serious effects and consequences the Provincial Examination 
Program can have, and has had, ct\ particular individuals. 

5.1.1 Intentions 

One of the stated intentions of the Provincial Examination Program was to 
enhance the equity of treatment students received from post-secondary insti- 
tutions (colleges and universities), and employers. In regard to post-secondary 
institutions, there is a perception of enhanced consistency but the admissions 
officers do not generally use provincial examination marks in making admission 
decisions. The educational criteria used for admission are secondary graduation 
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statin and grades. Employers of high school graduates tend not use the results 
of the Examination Program in the decisions regarding sclecticn of students for 
employment. If educational criteria are applied, employers consider only general 
secondary school graduation status, rather than grades on individual courses. 

Another btention of the program was to cause a closer adherence to the 
Provincial Curriculum. It appears that this intention, too, has been met to 
a considerable extent, and the effect is generally viewed as being beneficial to 
the educational system. However, the associated narrowing of the content of 
instruction has been viewed as a negative aspect of the Provincial Examination 
Program. 

In regard to the intention of providing an increased challenge to students, 
many respondents indicated that students had been provided with additional 
challenge, to '^ome extent**. The effect was reported as being moderately bene- 
ficial. However, in written coimnents and interviews, students often referred to 
the increased motivation, and their increased work and study as benefits of the 
Examination Program. 

The Examination Program was also intended to enhance the status of the 
teaching profession. In this, the program has not delivered in the view of most 
respondents. The program was also intended to enhance the confidence of teach- 
ers with respect to curriculum and evaluation. Respondents indicated that this 
had been achieved 'Ho some extent**. 

Respondents of all constituent groups were somewhat ambivalent in com- 
menting on the effect of the Examination Program on their own standards of 
educational achievement. Most indicated that their standards had been high 
prior to the introduction of the Elxamination Program, many then said their 
standards had been maintained or had risen slightly, and fewer said that stan- 
dards had decreased. In sunmiary, there was no clear direction as to the effects 
of the Provincial Examination Program upon individuals' standards for student 
achievement. 

5.1.2 Students 

The Examination Program has led to a noted increase in the level of stress in 
the lives of grade 12 students. This is viewed as the major problem with the 
program from the perspective of the students themselves. A few respondents 
noted that there were other likely sources contributing to the stress felt by 
students, including the fact that grade 12 is the final year of the students' 
public educational program and most students would be heading toward full- 
time employment, further education, or - v, but unknown fields. Nonetheless, 
the questionnaire data and the written comments in particular indicate that 
stress is a significant factor associated with the Examination Program. 

On the plus side, the program has led to students working harder^ studying 
more and increasmg their apparent sense of responsibility — all characteris- 
tics which are viewed positively by the respondents. Additionally, in general, 
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students' extra-curricular activities do not seem to be greatly affected by the 
Provincial Examination Program. 

There were concerns expressed in regard to the examinations and the iasue 
of fairness. The major concern was based on the structure of the examination 
itself. Concentration of so much of the student's school ^'career" into a single 
two hour test worries res(K>ndents. A common example offered was that of 
the student, whose performance all year has been satisfactory, but can have an 
"off day** or experience extreme anxiety in an examination situation, perform 
poorly on the exam, and end up with a low final grade. That is not seen 
as fair. From another view, students can "slack off'* all year then write the 
Provincial Examination and pass. That is not seen as fair either. Another 
concern regarding fairness is associated with the differences in the difficulty of 
the examinations from one administration to the next, and the "scaling'' of the 
marks. Respondents pointed out that this raised further questions of fairness 
regarding the Examination Program. 

Students have also been influenced by the Examination Program to become 
more "test-wise", more attentive to, and knowledgeable about, the tests them- 
selves. There has been more attention paid to test taking skills, and more 
practice in writing formal tests at the grade 12 level, and this has trickled down 
to the lower grades within the schoob. 

5.1.3 Teaching Practice 

In the view of many teachers, principals, counsellors and superintendents, the 
Provincial Examination Program has had a major influence on the teaching 
practices within grade 12 classrooms in that the examination has become the 
focus of instructional content — in effect, the examinations result in "teaching 
to the test", or "what's on the examination is what's in the grade 12 program." 
However, what is demanded by the examination tends to be a narrow sampling 
of course content that allows little flexibility lu approach. The examinations also 
tend to force a focus on memorisation of knowledge — recall of course related 
information — as opposed to critical thinking and problem solving types of 
processing 

More time is now spent on test-related activities in schools. These activities 
include more time spent on examination coaching by the teachers, more use of 
out-of-class tutorials, more time 8pt:nt on testing within classrooms with more 
tests, more use of multiple-choice items, and less use of written assignments. 

The Provincial Examination Program has affected the selection of courses by 
students, with an apparent increase in the selection of non-examinable courses. 
Since the examinable courses are generally viewed as more difllcult, students 
seem to feel that they can reduce their workload by selecting non-examinable 
courses. This is supported by the reported difference in "status" of courses with 
examinable subjects viewed as having higher status than non-examinables. 

The Provincial Exams, however, have not greatly affected several aspects of 
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teaching practices such as class sise, and interaction between grade 12 teachers 
and their students, or amongst teachers ai different grade levels or in different 
subject areas. 

5.1.4 Teachers 

A major effect of the ExeTnination Program upon teachers is the diMatisfaction 
related to the aforementioned narrowing of the curriculum. This has led to 
greater standardisation of the program, which is viewed as a benefit by many 
respondents. In regard to effects on teachers, this has led to a reduced flexibility 
to choose the topics to work with in a particular curriculum, and the methods 
used and the depth with which these can be covered. Teachers are more obliged 
to follow an er emal description of the instructional program. In this way, the 
control of the course has been removed from the hands of the teachers. 

Thu"* removal of a sense of control may have contributed to the reported 
negative effects of the Provincial Examination Program upon the morale of 
teachers and to the reported increase in stress teachers experience. However, 
jomments from teachers indicated tb^t there are a number of factors, in addition 
to the Examination Program, that lave led to irit increasing sense of stress 
experienced by teachers. 

5.1.5 Schools 

Schools have been affected by the examinations most directly through their 
actual involvement with the administration of the examinations and the prepa- 
ration of students to write them. This h»s resulted in problems associated with 
overall school timetabling. 

Schools have been prompted to chaiige due to the provision of additional 
preparation for students writing Provincial Examinations. One of the changes 
reported was the provision, to a greater extent than in the past, of school- wide 
examination programs at the grade 12 level, and also in lower grades. An- 
other change was the increase in the amount of coaching or out-of-class tutoring 
provided by teachers. 

Respondents related the Provincial Examination Program to the account- 
ability ot schools. However, the issue was not directly addressed in the sense 
of answering the question: **Are the schools more accountable because of the 
Provincial Exams?** The comments by parents suggest that the Examination 
Program gives them more **comfort** about the school* through the standard- 
isation of the grade 12 program that the Examination Program engenders. The 
^'standardisation'* of thi curriculum was viewed by parents a benefit of the Ex- 
amination Program and that this standardisation leads to more equity in the 
education provided to students. Although the questionn results suggest that 
the schools are more accountable; parents, teachers, couiisellors, principals and 
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superintendents report that perceptions of confidence in schools and of the et- 
fectiveness of schools has not changed. This seems to suggest that confidence 
in the schools has been relatively high ia the past and the changes effected by 
the Provincial Examination Program have maintained this level of confidence. 

5.1.6 Utilization of Examination Results 

The use of examnnation materials is quite evident in the classroom — the prepa- 
ration of students for the exams. Copies of old examinations and descriptions 
of examination structure (that is, Examin%iion Specifications) serve as bases for 
developing course materials and as practice tests in grade 12 classrooms. This 
use of examination materials was viewed positively by respondents. 

The use of examination results for evaluating teachers or schools was gen- 
erally viewed negatively; as being detrimental to the educational system. Al- 
though there were consistent views regarding the effects of of these practices 
(generally detrimental), there were differences across respondent groups in re- 
gard to the amount of teacher and school evaluation occurring. Teachers con- 
sidered that there was more teacher evaluation (based on extoiination results) 
occurring than did either principals or superintendents. Related to this is the 
finding that all respondent groups reported a substantial amount of comparison 
of examination results across schools, districts and the province. This situation 
of differing views on the uses made of examination results and the consistent 
views in regard to the amount of comparative interpretation of examination 
results suggests that there is no systematic procedure(s) for interpretation of 
examination results at a level of aggregation beyond the student level. 

5.1.7 Provincial Examination Program 

Overall^ the Provincial Examination Program appears to be relatively well ac- 
cented. The evaluations given by respondents 'n their written comments were 
.^ntially positive. However, a number of modifications were suggested. The 
most frequently suggested change was a decrease in the weighting given the 
Provincial Examination mark in relation to the school mark in determining a 
student's final grade Many respondents noted that the recently implemented 
reduction in Provincial Examination weighting from 50% to 40% was appropri- 
ate as it stood, and many others said that it was a move in the right direction 
but further reductions should be taken. 

Other main targets for modifications were the examinations themselves^ and 
the examination procedures. The examinations were generally viewed as tests 
of recall, demanding that students memorise information from grade 12 courses 
in order to obtain a good score. Many respondents, particularly teachers and 
principals, suggested that a better focus for examinations would be on critical 
thinking skills and problem solving. 
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There were mixed viewi on a number of other examination related issues. 
One centred on the procedures used in the development of the examinations 
such as the formation and operations of the committees that develop the exam- 
inations. Some teachers viewed the procedures quite negatively whereas others 
viewed their participation in the examination program as a very positive profes- 
sional development experience. However, it should be noted that the majority 
of responding teachers (approximately 65%) have not served on either Exami- 
nation Development Committees nor on Examination Marking Committees. A 
number of teachers were critical of the '^caliag* of the examination scores be- 
fore deriving a student's ftnal grade. They viewed the procedure as undermining 
the credibility the results and therefore the Examination Program itself. 

In regard to the examination procedures, time was a focus of concern. In re- 
lation to the classroom, teachers and students noted the press of time in covering 
all of the material necessary for preparation for the examination — there was no 
time left in class to pursue alternate topics. In relation to the school, principsJs 
noted the timetabling problems associated with the Examination Program. In 
relation to the examinations themselves, students noted time pressures of two 
forms: by having to write examinations scheduled so close together that a stu- 
dent . . could not catch her breath" between exams; and the two hours allotted 
to write an examination was not sufficient. In addition, some parents noted that 
the examination results were available too late to be of use in application for 
eni^y to college or university. 

A number of respondents, parents in particular, pointed out that the Ex- 
amination Program was developed for the academic student, thoie ^ho invcuci 
to go on to further education upon graduation from high S'^hool. Yet, the ma- 
jority of students do not go on to post-secondary education. The creation and 
implementation of a high profile Examination Program for a minority of stu- 
dents, with no comparable attention given to the majority of students leaving 
the educational system, was viewed as somewhat of an inequity. 

5.2 Recommendations 

The following ten reccnr^endations are based upon the major patterns emerge 
ing from the fiading a of the study and are considered by the research team to 
be constructive, feasible suggestions for improvement of the British Columbia 
educational system. Thus, taking into account all of the information collected 
and processed in this study we first and foremost recommend that: 

1. The provincial examination p«>ooram be maintained. 

Overall, the findings of this study indicate that the Provincial Examination 
Program is functioning as an accepted part of the educational system in British 
Columbia. Although there was a small number of respondents who suggested 
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that the program be dii continued, the reaponies and comments from the major- 
ity of respondents indicated that the program is working well. However, must 
respondents did suggest modifications that could be implemented to improve 
the performance of the Provincial Examination Program. 

The foUowing recommendations are made in the spirit of improving a pro- 
gram that is essentially **on track." The next five recommendations are sugges* 
tions for modification to the Provincial Examination Program with particular 
attention to the improvement of conmiunication between the Ministry of Ed* 
ucation and the educators responsible for the implementation and conduct of 
the educational programs and practices ^n the field.** The final set of four 
reconmiendations are descriptions of research needed to clarify some of the is- 
sues identified in this study. Each recommendation is followed by an expanded 
description and rationale. 

2. Thb Ministry op Education should clearly articulate 

THE purposes AND THB APPROPRIATE USES OP THE PROVINCIAL 
EXAMINATION PROGRAM. 

The descriptions should be specifically developed for different audiences: edu- 
cators, students, parents and the public. The Ministry should develop a clear 
and comprehensive description of what thr program is supposed to be doing, 
and also those things it should not be doing. Examples of intended uses should 
be provided. 

There appears to be various interpretations of the purposes of the program 
and its function.. The purposes of the program most often identified by respon- 
dents were to provide a common measure of student achievement, to encourage 
the implementation of the provincial curriculum and to enhance accountabil- 
ity of teachers and schools. There were differences in the perceived amount of 
examination use for the purposes of teacher and school evaluation. The areas 
of accountability, and teacher and school evaluation are complex and fraught 
with sensitive issues. In our view, ambiguity of purpose serves no beneficial 
function. Thus, we recommend ttie development and intensive, effective com- 
munication of clearly articujiated purposes and appropriate uses for the resulls 
of the Provincial Examination program. In partl:vlc^r, the statement of purpose 
and description of procedures should be distribute • to each and every secondary 
teacher in the province. 

3. The Ministry of Education should p .i^nce the pres- 
ence OP HIGHER order COGNITIVE SKILLS ON THE PROVINCIAL 
EXAMINATIONS. 

The Ministry of Education, in its annual publication Report to Schools, describes 
the structure of the examination in each subject area in terms of the kinds of 
cognitive skills the examination demands from students. The examinations are 
described as including both memorisation and higher order skills. Respondents' 
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comments commonly indicated that respondents favoured an emphasis on crit- 
ical thinking and problem solving, yet the examinations were focussed upon 
rote memory and recall. In regard to the student abilities being assessed on 
the Provincial Examinations, there is a contradiction between what is perceived 
by the respondents, and the intended design of the Provincial Examination 
Program. It seems that in the view of the respondents and the Ministry, the 
exanunations should be assessing higher order cognitive skills, but in the view 
of the respondents the examinations are not doing to. Further analysis should 
be undertaken to assess the description of examination items in the Report to 
Schools, If the current descriptions are confirmed, steps should be taken to com- 
municate the information to educators. If there proves to be an overabundance 
of recalt-type items, steps should be taken to develop higher order items into 
the examinations and the development should be communicated to the field. 
Investigation should be conducted into the kinds of tasks the examinations are 
demanding of students and into the development of test formats that encourage 
critical thinking, problem solving and other higher order processing. 

4. The Ministry op Education should claripy the rela- 
tionship EXPECTED between THE PROVINCIAL EXAMINATION MARKS 
AND SCHOOL BASED MARKS, AND COMMENT ON APPROPRIATE IN- 
TERPRETATIONS THAT CAN BE MADE ON THESE MARKS AND ANY 
DISCREPANCIES BETWEEN THEM. 

The educators involved in the study commented in interviews that there was 
concern, particularly among teachers, regarding a perceived desire for a close 
match between teacher awarded marks and the marks derived from the Provin- 
cial Examination Program. They reported that teachers felt that their marks 
should closely approximate those of the Provincial Examinations. 

The Provincial Examination is a two hour test on a sampling of knowledge 
and skills within a grade 12 course, whereas the teacher mark is derived from 
a broader and more comprehensive sampling of the same course using a variety 
of assessment procedures. Certainly there should be a positive relationship 
between the two scores, but it is the opinion of the research team that the 
results of the Provincial Examinations should not be expected to mirror those 
of the teacher. The position of the Ministry should be clearly communicated to 
the field. 

5. The Ministry op Education should clarify the prac- 
tice OP "SCALING" USED IN THE DEVELOPMENT OP THE FINAL 

examination mark. 

Responding teachers expressed concern regarding the procedures of "scaling" of 
the marks derived from the Provincial Examination Program. The scaling of the 
marks was viewed as degrading the quality and validity of examination results. 
In the view of the research team, the scaling or transformation of examination 
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results is a necessary practice. It is done in the interests of fairness, allowing for 
differences in examination difficulty one administration to another. T^e scaling 
procedures used by the Ministry should be clearly described and illustrated for 
teachers in order to clarify the situation and reduce the Riisunderstanding that 
appears to exist. Again all communication in this matter should be distributed 
to each and every secondary teacher in the province. 

6. The Ministry op Education should clarify thb purposes 
and opbrations op thb examination dbvblopmbnt commit- 
tbbs and thb marking committbbs. 

Teachers expressed mixed views about the committees of teachers involved in 
the development and marking of the Provincial Examinations. There was some 
suspicion in regard to the composition and operation of the Examination Devel- 
opment Committees. On the other hand, participation in the Marking Commit- 
tees was viewed as a very positive professional development activity. Since most 
teachers (approximately 55%) have not participated in either examination de- 
velopment or marking, steps should be taken to encourage greater participation 
by all grade 12 teachers. 

In order to enhance teacher understanding of the Examination Program, 
and perhaps lead to a reduction of suspicion and increase in participation, the 
purposes and procedures of examination development and marking should be 
fully described. This description be distributed to each secondary teacher in 
British Columbia. 

5.2.1 Recommendations for Further Research 

This study has exposed several additional areas and aspects of the examination 
program that seem important and have impact on the educational system and 
stake-holders. However, these aspects should be further investigated before 
direct recommendations or decisions are made. 

7. RbSBARCH should BB INITIATBD to INVBSTIQATB THB STRBSS 
ON STUDBNTS and T^aCHBRS that is ASSOCIATBD with THB 
PROVINCIAL EXAMINATION PROGRAM. 

Stress was a frequently mentioned problem associated with the Provincial Ex- 
amination Program. Students in particular, and teachers to a lesser extent, 
reported that stress was a major problem associated with the Provincial Exam* 
inations. Study should be undertaken to investigate the nature of this stress, 
the extent to which it i^ experienced and by whom, the effects of the stress, and 
the (actors contributing to its development and abatement. 



86 



8. Rbsbarch should be initiated to investigate the ex- 
tent TO WH!CH THERE I& DIFFERENTIAL FUNCTIONING OF THE 
EXAMINABLE AND NON-BXAMINABLE COURSES, AND THE ENSUING 
EFFECTS. 

The findings indicate that the ^Btatus'' of the examinable couries hai increased 
and that of the non-examinablei hai decreased. This was viewed as detrimental 
to the educational system. Further, there was some indication that course se- 
lection by grade 12 students has been affected by the presence of the Provincial 
Examination Program. Study should be undertaken to investigate the extent to 
which there is differential functioning of examinable and non-examinable course 
and the effects of this differential functioning. 

9. Research should be initiated to study the extent to 

WHICH the provincial EXAMINATION PROGRAM HAS AFFECTED 
THE CONTENT OF COURSES AND THE TESTING PRACTICES OF THE 
GRADES PRECEDING GRADE 12. 

There were indications in the findings that the Examination Program had ef- 
fected the lower grades through school-wide testing programs, increased focus 
on test-taking skills, and increased attention to subject matter related to grade 
12 examinable courses. Further investigation of the extent and nature of these 
practices should be undertaken. 

10. Research should be initiated to study the extent to 
which tutorial assistance is provided to students both 
within schools and commercially. 

There was a discrepancy between parents and students in regard to the per- 
ceived extent to which tutors were used by grade 12 students in preparing for 
Provincial Examinations. There could be differing interpretations of the term 
''tutorial assistance". One interpretation could be the additional assistance 
provided by teachers within the school at lunch hour or after school. Another 
interpretation could be the use of external tutorial assistance on a commercial 
basis. If the use of commercial tutors is prevalent, and if they are effective in 
increasing examination performance, then students with low levels of financial 
support are placed in a position of disadvantage by the Provincial Examination 
Program. Further investigation of the use of tutors by grade 12 students should 
be undertaken. 
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Appendix A 



Preliminary Description of 
Examination Impacts 



1. Teaching practices 

• course presentation 

- sequencing of topics 

- inclusion of material 

- lecturing/labf/field trips? 

- EXAM PREPARATION PROCEDURES 

• instructional style 

• testing practices 

- any Exam related modifications to your testing practices? 

* number of tests 

* formats 

« source of test questions 

* use of common exams at school or district lev^l 

• do you attempt to parallel Provincial exams or try to test other kinds 
of student abilities? 

' do you think youi marks should parallel the Prov Exam marks'^ 
~ have you changed the way you mark tests? 

- have you changed the way you report to parents? 

• grading practices 

- have you changed the way in which you weight your tests? How 
do you combine the different scores (tests, projects, labs) to come 
up with a final mark? Has this been affected by the Provincial 
Exams? 
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• tasks 

- eg: proctoring exams marking and recording 

2. Course offerings 

• academic 

• options and locally developed 

3. Curriculum 

• aligning curriculum to exams 

• cognitive skill focus 

- ie: knowledge vs. higher order 

• general focus 

- cognitive/affective/ psychomotor 

- e.g., science labs, language labs 

4. Course selection 

• by students 

5. Climate — class, school, district 

• the profession 

• the subject 

6. Utilisation of results 

• what is used 

• what is available 

• how do you use 

• how does school use 

• how do students use 

• how parents use 

• how does district use 

• who are results discussed with? 

- central office 

- trustees 

- department heads 

- staff 

- students 

- media 




• are the results made public? Why? How? 

7. Accountability 

• teacher 

• school 

• district 

8. Scholarship program 

9. Students 

• extracurricular 

• t''!St anxiety 

• academic focus 

10. Weightmg 

• 50/50 

• 60/40 

IL Ancillary effects 

• coaching — in-school k commercial 

• inservice programs for teachers 

• counseling programs for students 

• summer schools 

• exam committees 

- marking 

- exam developers 

12. Trickle-down effects 

• effects upon the lower grades 

13. School and district policy 

• hiring practices 

• teaching assignments 

- within district 

- within school 

• school organisation 

• class size 
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• timetabling 
14. Intentions 

• Has the examination program led to more equitable treatment of 
students by PSI's and potential employers? 

• Is the provincial curriculum being more closely followed'^ 

• Are the students provided with additional challenge? 

• Do teachers have enhanced confidence in their own abilities in cur- 
riculum and evaluation? 

• What are the benefits/problems of the exam program? 

• What is your evaluation of the program? 

• How Would you change the program? 
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Appendix B 

Summarization of In-school 
interviews 

B.l Grade 12 Students, June, 1989 

The most prominent and recurring issue was STRESS the stress and "chaos'^ 
the final exams cause in the life of grade 12 students. Stress was reported to 
the level alTecting sleeping and eating patterns. 

An issue closely related to the above was the "do or die** nature of the exam 
situation. Students viewed the exams, because they counted for 50% of the 
final mark, as a one-shot attempt in a two hour period to make the year or not. 
There is a lot on the line when you sit down to write the exam, you can make 
or break all of your academic effort for the year in that brief time span. The 
availability of August exams was not viewed as a fallback position since you 
would forget all the stuff in the one and a half month delay. 

The instructional focus throughout grade 12 is THE EXAM for that par- 
ticular subject. During class diversions into wh^^ in grade eleven may be an 
interesting side trails cannot be tolerated since you (the class) have to get back 
on task. The faster and more efliciently you complete the course (as officially 
outlined) the more time you have to review before exams. 

One school conducts formal examinations in January and June for grades 8 
through 12. The students view this as preparation for the Grade 12 Provincials. 
Grade 12 students also review and write old Provincial exams. 

Other forms of exam preparation reported were in-class focus on exams and 
writing old Provincial exanns under exam conditions. Some teachers also held 
coaching sessions after school for students. There were no external coaching or 
tutoring practices reported. 

Many students view the exams as somewhat unrelated to achievement — as 
unfair measures of what is to be learned in school: 
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• a focus on crammed information and the rapid emission of this information 
( ''spewing out information^) in the 2 hours allowed for exams — the time 
allowed for the exam (2 hours) was viewed by students as too short for 
the kinds of responses required. 

• the format of the exa«n was also viewed as inappropriate — researched 
and reasoned responses were not encouraged by the exams. A suggestion 
was the release of items in early June for response on the exam in late 
June. 

• impersonality of the exam process — you are only a number to a faceless 
marker. 

• ''two hours to sum up a whole year'* 

• no account is taken of effort — students viewed effort as important in the 
determination of grade. 

• technically, the exams had problems. It was noted that Algebra had a 
raw score pass score of 23% — how could this be a good exam when by 
guessing (on MCQ's) you could get around 25%. (A good point I thought.) 

Students reported that extracurricular activities were curtailed in grade 12 
but there did not seem to be any pronounced negativity in regard to this. 

The main direct use of examination scores was for application to university 
In regard to employment, the stu dents reported that grades were not considered 
— rather, personal factors, the kinds of course taken and whether or not you 
graduated were the main interest of employers. 

B.2 Principals, June, 1989 

Examinations tend to dominate the thinking of grade 12 students and teachers. 
Teaching to the exam is certainly a common element of Instructional practice. 
Trickle-dov/n effects: 

• one school has formal examination administration at both January and 
June for ail students in grades 8 through 12. The proportion of the exam 
mark counting for the final grade increases from grade 8 (approx. 30% 
of final grade) to grade 12. For the lower grades this has resulted in all 
programs being completed and examined BEFORE the grade 12 exam 
administration — ie: a shortening of the school year. 

• Some subject areas (departments) have developed curriculum scope and 
sequence to insure coordination of lower grade program with the grade 12 
curriculum. 
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The August exam period is generally net viewed as a visible nor viable second 
chance for exam performance — the June exams are viewed by students as a 
one-shot deal, make-or-break effort. 

To some extent this is related to the view generally held that the exams 
focus upon knowledge retention on the part of students: 

• the curriculum has to be covered 

• if you don't make it in June, August is useless because within a day or 
so after the exam — it^s all gone, the tanks are empty — so by August 
nothing is in there. 

Utilisation: The administration reviews school results to look for anomolies 

— this is particularly difiicult in a small school where the number of students 
in the grade 12 class is small and therfore the results can vary greatly one year 
to the next. 

Teachers use results, particularly the reports analyzed by skill level. 

The Board is very interested in exam reports as a means of evaluating teach- 
ers and schools, tending to view summary exam data in isolation from other 
considerations. 

The reports provided by the Ministry of Education are viewed quite posi- 
tively — good reporting. 

The participation of teachers in the marking committees is viewed quite pos- 
itively — professional development, particularly in the sense of getting a handle 
on the curriculum — what the course is about from a provincial perspective, 
how the exama works, how the scoring works. 

Impact of student extracurricular activities — students have to be carefui 
as to what they do in regard to effects on studies. 

For "borderline" students the exams do have an impact on course selection 

— the examinables are viewed as being tougher, more difficult than the non- 
examinables. Students may be led towards th** easier subjects. 

Tutoring — aimed at exam performance — is prevalent. 

Equity: yes the exams have provided better equity particularly in regfird to 
post-secondary admissions. 

Provincial curriculum: yes, the exams have led to a common provincial 
curriculum, but whether this is desirable is a separate issue. 

Additional challenge: yes, but for some students the challenge is positive in 
that the stadent can achieve and succeed, but for some the challenge \s more of 
an obstacle perhaps to the extent of frustration. 

The exams are generally viewed as a good thing — putting some real world 
challenge/obstacles into the schools — the kinds of competition that is found 
in later life. The handling of pressure, performing under pressure is a good 
experience for students. 
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To improve: The emph&sis on lower level skills (rec&ll) should be reduced 
with greater emph&sis on thought questions — creat' /e thinking — problem 
solving. 

B.3 Teachers, June, 1989 

With specific referfnce to the English 12 exam, the exam does not lead to 
common curriculum since it is skilU-based rather than content-based. This 
results in a general lack of focus and therefore difficulty in deciphering what 
English 12 is about. However, with English Literature, the exam is too tightly 
bound to the curriculum and results in too narrow a curriculum — too much 
emphasis on recall of information. 

Underlying the above is a general need to provide better description of ra- 
tionale of the exams and the curriculum it is to measure. 

Utilisation: Yes, the exam results are closely scrutinised by teachers and are 
definitely viewed as having teacher evaluation connotations — the evaluation 
'^loading'* varies by teacher and by administrator. Those teachers who have 
consistently low results relative to other subjects (one teacher per subject in the 
school) are quite sensitive to results. Teachers with consistently high results are 
viewed positively by colleagues (and others presumably). Administrators vary 
in their use and interpretation of results — some being rather context-free and 
'^bottom line** oriented, others being more apt to place results in context with 
knowledge of general student characteristics and other sources of information 
on achievement. 

Teachers administer previous June exam to class in the first week of Septrm- 
ber to affect attitudes of class (get serious about studies this year), and to pro- 
vide some bases for focusing instruction — identify those areas the students are 
weak in (as an analytic tool). 

Results are of major use to students in regard to post-secondary institutions 
(PSI) admissions. 

Tutoring is prevalent. Particularly so for those students with PSI aspirations 
and overseas students whose visas are dependent on continued studies. 

Changes: Better linkage and communications with Ministry regarding ex- 
ams: such things as a phone number of a Ministry person to talk to, ask ques- 
tions about exams (details and general issues), access to workshops presented 
by Ministry personnel to clarify issues and serves as input sessions. 
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Appendix C 



Student Questionnaire 



All figures recorded in this appendix are valid percentage of respon- 
dents, rounded to the nearest whole percent. Va/iiipercentsdo NOT 
include omits, "I don*t know", or "N/A" in the base of calculations. 
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Provincial Examination Impact 

STUDENT QUESTIONNAIRE 

A/^ /633 A/c/€: /='/€9<4^€^ />i pereeff^ (%) 



Throughout this questionnaire ws would like you to oompars courses you are taking that have a provincial examination 
to other courses you are taking or have taken In the past Please Indicate the difference In courses with Provincial 
Examlnatk>ns AND whetfier you think the difference Is beneficial or detrimental to your educatk>n. Please write your 
comments In the open-ended section at the end of the questionnaire. Your comments are most welcome and will t}e 
added to our datal>ase. 



DIFFERENCE 




In COUr9o9 1 aifi lallinQ iiiai RaVo 


EFFECT 








provincial sxamlnations (compared 






Hot. NT HMk 

1 2 3 4 5 








1 9 "I d S 

1 £ w *f 9 


Mean 




3.^*4 


1. 


1 am expected to memorize Information ... 




331 


12 3 4 5 








1 9 3 d S 

1 £ .3 *f 9 








2. 


1 am given the opportunity to learn problem-solving skills ... 




3. MR 


12 3 4 5 








1 2 3 4 5 


3.73 






3. 


1 am encouraged to develop crttlcal-thlnking skills ... 




1 2 3 4 5 








1 2 3 4 5 








3a 


1 feel challenged by my teachers to leam ... 




3.S2 


1 2 3 4 S 








1 2 3 4 5 








4, 


1 am axDsctod to ima mv tovtbonk^ 






1 2 3 4 5 








1 2 3 4 5 






3.ze 


5. 


1 usa suDolamafitarv coursa matdrlala 




Z>.35 


1 2 3 4 5 








1 2 3 4 5 








6. 


1 soend time In the llbrarv rasaarchino Information 




3.21 


1 2 3 4 5 


1.93 






J 2 3 4 5 






7. 


1 SDend HiTiA In small-nrouD laamlnn 




3.2.1 


1 2 3 4 5 


3.UX 






1 2 3 4 5 






8. 


1 soend Uma In fulf<^A^ or wHoIa^ dass Instn jrtfon 

I ^ft^wl nj III t lO III IUii^^d99 VI TVl IWIw wlCt^^ 11 IwU UwllVl 1 ... 






1 2 3 4 5 








1 2 3 4 5 








9. 


1 use out-of-school tutors ... 




3.0O 


1 2 3 4 5 








1 2 3 4 5 








10. 


1 sDand time on homework 


' 6^9/22^331(3/; 


3.75 


1 2 3 4 5 








1 2 3 4 5 






3.53 


11. 


1 spend time on written assignments Involving creative or 
research-based activities ... 




3.^7 


1 2 3 4 5 








1 2 3 4 5 






1.15- 


^2. 


My dass takes fiekl trips ... 






1 2 3 4 5 








1 2 3 4 5 






3.05 


13. 


My classes do laboratories ... 




3.Z1 


1 2 3 4 5 








1 2 3 4 5 






3.MI 


14. 


1 sperKi time on worksheet-type activities ... 




3,33 


1 2 3 4 5 








1 2 3 i 5 








15. 


1 spend time on cooperative projects ... 




3J3 


1 2 3 4 5 


3.ft2. 






12 3 4 5 






16. 


The number of classroom tests Is ... 




3.3^ 


1 2 3 4 5 








1 2 3 4 5 






3.HH 


17. 


The number of multiple-choice Items on my dassrcom tests Is... 




3.Zfc 


1 2 3 4 5 








1 2 3 4 5 




3.3S 


18. The number of open-ended Items on my classroom tests Is ... 




3.ZI 
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FREQUENCY 




EFFECT 




HOC BVAAJIM A*n/MLl AJAYCDIAI O 

Uoc Ur CAANIINATIUN MATcnIALS 






rVA 1 2 3 4 ^^IfSS. 




1 2 3 4 5 


Mean 


iimw^ 3.08 


1 . My tMch«rs um old Provincial Examinations in dass ... 






WA i 2 3 4 




1 2 3 4 5 






2. My taachars tall us how pravtous dassas did on tha Qrada 12 




3.37 




Provlndal Examinations ... 




N/A 1 2 3 4 




1 2 3 4 5 






3. My taachars an^phcasiza tha Importanca of tha Qrada 12 








Provlndal Examkiadona ... 




fVA 1 2 3 4 




1 2 3 4 5 






4. My taachars taach us how to writa axamlnatlona ... 




3.7^ 



CHANGE 



1 2 3 4 5 
1 2 3 4 S 

3.70 



1 2 3 4 S 
1 2 3 4 8 
1 2 3 4 5 

(iVxaXg^^i) 3.0O 



1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 8 




QENERAL EFFECTS 

Compared to prevtous yMrs In 
school ... 





1 2 3 4 5 




1* My own sansa of raspcnsMNty (Ibr laaming) Is ... 


C;^)(7)^)(a# 


3.90 




1 2 3 4 5 




2. My ralatfcmahip with my taachars gar^aralty Is ... 


(^(?)##^ 


3.^0 




1 2 3 4 5 




3. My morala as a studant Is ... 




3. •♦7 




1 2 3 4 5 




4. Tha ovorala of my fallow studants Is ... 








1 2 3 4 5 




5. Tha spirit of tha school Is ... 








1 2 3 4 5 




6. My faaling about thosa sub|acts which DO hava Provincial 






Examlnatlona oomparad to thosa subjacts which DO NOT. 






1 2 3 4 5 




7. My nxrtfvatlon to laam, ganaralty, Is ... 








1 2 3 4 5 




6. Tha atrass 1 faal about school is ... 




2.W 




19 3 4 5 




9. My faaling towanJ obtaining a Provlndal Schotarstiip Is ... 




3.15" 



10. What ara tha affacts on tha partldpatlon of Qrada 12 stu- 



5 


a. School Sports 




b. Drama 


V) 2.87 


a Mualc 




d. School Qovammant 




a. School ChJba 




f. Part-Hma Employmant 




g. Study Qroupa 



EFFECT 



12 3 4 5 

{liM^mil^ 3.ZI 

<Ml^!9l(l^ 3.11 

^im^S^d 3.07 

Qmmwm 3.00 



It mmm mc .vmt m m o m cn wmt *. i j i uii i 
.1 ■ 
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INTENTIONS OF THE PROVINCIAL EXAMINATIONS PROGRAM 

Th« Provincial Qrad* 12 Examln«llon Program was Introducad in tha 1963/84 school yaar. Plaasa Indlcata tha axtant to 
which you parcaiva Its statad Intantlons hava baan achiavad and tha affact upon tha B.C. aducatlonal systam. 



CHANGE 





1 




T« 
•mm 








1 


2 


3 

Q?) 














7 


1 


2 


3 


- 












7 


1 


2 


3 














7 


1 

(/(^ 


2 


3 

# 
















1 


2 


3 




7 


1 


2 


3 














7 


1 


2 

^9 


3 



INTENTIONS 



1 . Has th« 9xaminatlon program led to mora aquftabia 
traatmant of studants applying to ^.ilvarsJty? 

2. Has tha axamlnatfon program lad to mora aqultabia traat- 
mant of studants applying to coHagas? 

3. Has tfia axamlnatlon program lad to mora aqultabia 
traatmant of studants applying for amploymant? 

4. Is tha provincial curriculum baing mora dosaly foHowad 
within tha schools of British Columbia? 

5. Ara tha studants provldad with additional challanga? 

6. Do i«rachars hava anhancad confldanca In thalr own 
abintlas In tha areas of curriculum and evaluation'' 

7. Has tha status of the teaching profession been enhanced? 



EFFECT 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 

1 2 3 4 5 
12 3 4 5 

7b;(//)(^(23)(/« 3.17 



1 2 3 4 5 



GENERAL INFORMATION 

1 . Hava you ever had a problem In selecHng courses because of final provincial exams? 
(e.g., ttmetabKr^g, number of sections offered, etc.) 



^ Pretty sura ^ Maybe 
4to6 (3) 7 to 9 
0 1 to 3 



Often @ Sometlmas @ Rarely (g) Never 
Z Are you planning to attend University or College? Yes 

3. How many Qrada 12 Provincial Exams will you write this yaar?(^ 1 to 3 

4. How many Prov. Scholarship Exams are you planning to write this year? 

5. Do you talk to your brothers and sistars In lower grades about the Grade 1 2 Provincial Exams? 

Often Sometimes Never ^ I doni have any brothers or sistars 

6. What Is your gander? Male Female 

7. Do you considar your school to be ... Urban Suburban Rural 



(3) No 
(o) 10+ 



S. How many Qrada 12 Students are enrolled In your school? 

d) OloBO ^ 81IO200 ^ 201to350 



@ 38110600 (a) 601 to 1000 (5) over 1000 



- o 
ERLCi 



.04 



PagcO 



Please write your comments In the following space 



What ara th« baraflta/probl^ms of th« Provincial Examination Program? 
Bensflts: 



Probtefosi 



What Is your avaluatton of ma Provincial Examination Program? 



How would you cfianga tha program? 



Hava your atandarda for your achiavamant changad as a raault of tha Provincial Examination Program? 
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Appendix D 



Parent Questionnaire 



All figures recorded in this appendix are valid percentage of respon- 
dents, roundtd to the nearest whole percent. Valid percents do NOT 
include omits, **! don't know", or "N/A" in the base of calculations. 
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Provincial Examination Impact 

PARENT QUESTIONNAIRE 



In order to better Interpret tht retufts of the questionnaire, we would like to know more about our respondents. Please 
answer the questk)n below. Please use pencN and fill In the bubbles completely. 

DM you, as a student, write senior (Grade 12,13) or school leaving examinations? Yes No 

How long have you lived In British Columbia? @ over 7 years (g) 1 to 7 years 0 Just this year 

You are asked to Indicate first your perceptions of the CHANGE the Provincial Grade 12 Examlnatton Program has had 
upon Grade 12 students or their school, and second the EFFECT you feel thb has had on them. 

We have attempted to Identify the major areas of examination Impact, but should you have concerns not Included In the 
Items, please write your commefYts In the open-ended sectk>n at the end of the questionnaire. Your comments are most 
welcome and wfti be added to our database. 

In some areas you may not feel knowledgeable and not wish to respond. For this reason we have provWed the NO RE- 
SPONSE optkHi. 



CHANGE 



tiSBS^^ 2 S 4 5 

1 2 S 4 5 

1 2 3 4 5 

1 2 S 4 5 

1 2 3 4 5 

in) 

1 2 3 4 5 



1 . Grade 12 students' motivation to learn Is now... 

2. The amount of homework Grade 1 2 students do Is now... 

3. Grade 12 students' sense of responstblltty Is now... 

4. The stress I perceive In Grade 12 students Is now... 

5. The partkrfpatkx) of Grade 12 students In the folk>wlng extra- 
curricular activities Is now... 

a. School Sports 

b. Drama 

c. Music 

d. School Government 

e. School Clubs 

f. Part-time Emptoyment 

g. Study Groups 

6. The use of oiJt-of-school tutors by Grade 12 students Is now.. 

7. The effectiveness of the schools Is now... 



EFFECT 



1 2 3 4 5 J^lsaa 

1 2 3 4 5 

(t0){fp/^)03)i'^ 3.34, 

1 2 3 4 5 

1 2 3 4 5 

^t^St^'Z^i^'^}^^) 2.3/ 

1 2 3 4 5 



1 2 3 4 5 

'/0)(/^y^/^(/3^</Z) 3^03 

^^)({Sf4!^(/p9) 3 07 

C7>^)({^(/4(K/^ 3.07 

0/ ;(37)f^r^ 3. OO 
3,^9 

1 2 3 4 5 



1 2 3 4 5 



■ ■ ■ 
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CHANGE 




EFFECT 


Mall Ni MmiN N» 

tSSSDl 2 S 4 5 

S.3»(/SX8>^^^i^^ life) 

1 2 3 4 5 


8. The aocourttabfltty of schools Is now ... 

9. Th« ovtrall spirit of th« school Is now... 

10. My confldsnc* in the schools Is now... 


1 2 3 4 5 
1 2 3 4 5 



Do you have any children In grades K to 11? ^ Yes ^ No 

If yes, Do you feel that they are influenced by the Grade 12 Provincial Exams before they 
reach grade 127 ^-^ ^ 

@ Yes ^ No 



If yes. please indicate how. 



INTENTIONS OF THE PROVINCIAL EXAMINATION PROGRAM 

The Provlndal Grade 12 Examinations Program was introduced in the 1 963/84 school year. Please indicate the 
extent to which you perceive its stated intentions have t)een achieved and the effect upon the B.C. educationai system. 



CHANGE 





m 




le Yea 
DaM 


2.01 


1 


2 


3 


7 

2^1 


1 


2 


3 


7 


1 

<^ 


2 


3 




1 

id? 


2 

(g) 


3 




1 


2 


3 




1 


2 

<^ 


3 




1 


2 

@ 


3 



INTENTIONS 



1 . Has ths sxamlnatlon program lad to mora aqultabla traatmant 
of atudanta applying to untvarsfty? 

2. Haa tha axamlr>a!lon program lad to mora aqultabla traamant 
of atudanta applying to ooNagaa? 

3. Maa lha axamlnatlon program lad to mora aqultat>la traatmant 
of atudanta applying for amployn)ant7 

4. la tha provincial curriculum baing mora doaaly foNowad within 
tha achoola of British Columbia? 

5. Ara tha ati'danta provldad with additional challanga? 

6. Do tanchara hava anhanoad o on f i d anca In thair own abffltlaa In 
tha araaa of curriculum and a valuation? 

7. Haa tha alatua of tha taaching prof aaakm baan anhancad? 



EFFECT 



1 2 3 4 5 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

miX^lM^J 2.79 



ERJC' 



Page 2 



Please write your comments in the following space 



What art tha btntfl to ^pfDMaro of tha Provlndal Examlnatkx) Program? 
Benefits: 



ProMams: 



What la your avabilon of lha Provincial Examination Program? 



HiM sMxM you c^«nga the progr a m? 



Have your standards for student achlevemant changed as a result of the Prov^ndar Ex<imlnatk)n Program? 
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Appendix E 

Teacher Questionnaire 



All figures recorded in this appendix are valid percentage of respon- 
dents, rounded to the nearest whole percent. Valid percents do NOT 
include onuts, "I don't know", or **N/A" in the base of calculations. 
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Provincial Examination Impact 

TEACHER QUESTIONNAIRE 



Beginning In 1063/84. studMts in British CokimUa htv« bMn rsqirirsd to writs ths •nd-of-courts provincial oxanilna* 
tlon for Mch Qrads 12 acadomic couna In wMch thay anrol. Plaaaa Indlcata tha changa that tha Provlndal Examlna* 
tlon Program has had on thaaa atudanta AND whathar tha changa has baan banafldal or datrlmantai. Plaasa writa your 
oomma nta In tha opatv-andad aaction at tha and ^ *^a quaatlonrMilra. Your commant a ara moat walcoma and will ba 
addad to our databaaa. 



CHANGE 



1 2 3 4 6 

(i^)^y^ 2.75 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

3.37 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

riH>/)5^(afi(V^ 3.20 



1 2 3 4 5 

Z.7Z 

1 2 3 4 5 
1 2 3 4 5 



STUDENTS 

1 . What arc tha affacta on tha partldpatlon of Qrada 12 studarrts 
In tha foNowSng axtraojrricular acUvltlaa? 

a. School Sports 

b. Drama 

c. Mualc 

d. School Qovammant 
a. School Clubs 

f. Part*tlma Employmant 

g. Study Qroupa 

2. Studants' usa of out-of*school tutors for grads 12 sut)|acts Is 
now ... 

3. Tha strass I parcalva In my studants Is now ... 

4. Studant participation In summar school Is now ... 

5. Studant salactlon of axamlnabia ooursas Is now ... 

6. Studant salactlon of norvaxamlnabia ooursas Is now ... 

7. Tha Intarast In tha Provtr>clal Scholarship Program Is now ... 

8. Studants' sansa of rasponslblllty Is now ... 

9. Studant workload In grada 12 coursas Is now ... 

10. Tha achlavamant of studants In my grada 12 coursa(s) Is 
now... 

11. Tha morala of grada 12 studants Is now ... 

12. Tha morala of studants throughout tha school Is now... 

13. Qriftda 12 studants* motivation to laam Is now ... 



EFFECT 



1 2 3 4 6 'iiSfc^ 

2.11 

2.8f 

C2X7y^S'S2i(7) 3.36 
1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 J 
1 2 3 4 5 

1 2 3 4 5 

@KgH^(//)(/) 2.42 
1 2 3 4 5 

1 2 3 4 5 

(^yhy^3s^\<i} 3.34 

1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 5 








1 2 3 4 5 






Z,8V 


1 2 3 4 5 






3.7J 
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TEACHING 

In this section ot tt)e questionnaire we would Mce you to consider tt>e changes in some aspects of your teaching 
t)rought about by the reintroduction of the Qrade 12 Provincial Examinatims. 

We have listed a number of aspects of teaching below. Please indteate the extent to which your teaching has been 
affected by the Grade 12 Examination Program and in your opinion, the change or lack of change has had an 
overall detrimental or beneficial effect on education. 

For each aspect of teaching listed we would Rl^e you to complete TWO scales: 

First, the extent of the CHANGE. 

Second, the EFFECT of the change upon students in your classes. 



CHANGE 



fA*cun 



1 ? j 4 5 



) i 3 * S „ 



3.38 



W 3 4 S 

1 1^ 3 4 5 

^{6)\§H^(^ 3.18 



12 3 4 5 



12 3 4 5 

'^^m^Ji^ 2.35 

12 3 4 5 

{2XV)(t${^ 3.sq 

12 3 4 5 

(£>si)(^(j^ 3.91 



1 2 3 4 5 



TEACHING 



1 . The braadth or ^oopm of oonttnt of my courMS Is 



2. The depth of ocverage of my coursas Is now.. 



3* Tha •mphasis I plac« on nrmnorlzatlon and rote 
learning In my teacNng Is now... 

4. The emphasis ! place on problem-solving In my 
teaching Is now... 

5. The emphasis I place on critical thtnl<lng In my teach- 
ing Is now... 

6. The time I spetid on di^etlonary topics such as 
current affairs <^nd optional topics Is now... 

7. The time I spend on locally developed courses Is now... 

8. My use of provlnda! curriculum guides Is now... 

9. My use of authorized textboolis Is rH>w... 

10a. The time spent on coaching students on how to tal<e 
tests Is ... 

10b. The provision of out-of*ciass niorials by the school In 
examinable subjects Is now ... 



EFFECT 



1 ? 3 4 5 



1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 

^(Lf9l)(S)iZJ Z.Hi, 

1 ? 3 4 5 ^ 

(3){/2)(S)(5)(fe) 3J7 

1 3 ^ 5 

's){ti)(mrn(i) Z.9S 

1 2 3 4 5 

\^)^'^37y^j) 3J7 



1 2 3 4 5 
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CHANGE 



1 2 3 4 6 

1 2 3 4 5 



1 2 3 4 S 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 



TEACHING 



11. My of authorized supplementary oourse rmteHab is now... 

12. My use of non-authortzed supplementary course materials Is 

now... 

13. Atteritlon to kidMdual STUDENTS 

a. The individual attention I give to WEAK students Is now... 

b. Tie Individual attention I give to AVERAGE students Is now... 

c. The individual attention I give to STRONG students Is now... 

14. My use of small group Instruction Is now... 

15. My use of large group Instruction Is now... 

16. The anrKMjnt of homework 1 assign students Is now... 

17. The numft)er of written assignments Involving creative or re- 
seardvbased activities I assign students Is now... 

16. The number of worksheet-type activities I assign students Is now.. 

19. The number of cooperative projects I assign students Is now... 

20. The use of multiple-choice Items In my classroom tests Is now... 

21. The use of opervended Items In my daseroom tests Is now... 
22« The number of tests I give during my courses Is now... 

23. The weight I assign to paper and pencil tests, rattier than pro|ects, 
assignments, latis, etc., In determining firud grades Is now... 

24. The time I sperKi on all examination related activities Is now... 

25. HELD TRIPS 

Do your courses Involve field trips? Yes ^ Uo @ 

If yes, the number of field trips my classes take Is now... 

26. LABS 

Do your courses Involve latx)ratory work k>y students? 



Yes, science labs ^ 
Yes, language labs 0 
Yes, other formats (/2) 



No i£b 



If yes, the number of labs In my classes Is now.. 
27. The tkne available for labs Is now... 



EFFECT 



12 3 4 6 ClSSS 
1 2 3 4 5 



1 2 3 4 5 

1 2 3 4 8 

1 2 3 4 6 

1 2 3 4 6 

1 2 3 4 6 

(mmm 3.11. 



1 2 3 4 5 

1 2 3 4 5 

(3)</6W«t)(2) 3.00 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

2.87 

1 2 3 4 6 

(i^^is^^i) 3.03 

1 2 3 4 5 



12 3*5 



1 2 3 4 5 
f!i)^^mS) 2-62. 

1 2 3 4 5 



or ■ 
■ERIC 
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UTILIZATION 



In this aection of the qufistionnaira we would like you to consider the uses made of the Provincial Grade 12 Ex- 
amination Program by you, your students, your colleagues, parents, school administrators, and others: 

YOUR USE OF GRADE 12 EXAMHATIONS 

The Ministry of Education produces a number of reports based on student examination results. Exam resutts are 
reporledasindh/kjualstudentmaffcs, school summaries, and prov^ 1 he Ministry also produces exam 

spedficalions for ail examinable subfects and copies of previously used exams. 

Please indteale the extent to which you use results from the Provincial Grade 12 Examination Program by respond- 
ing to the Hems below using the scale: 

N/A This use is Not Applicable to my teaching assigrvnent 

1 - NEVER Thb is a use I have never made of the examinations. 

2 - SELDOM This is a use I make infrequently, and occasionally not at al, within a course. 

3 - SOME This Is a use I make, but only at limited times during my course. 

4 - OFTEN This is a use I make frequently throughout the course. 



FREQUENCY 



N/A 1 2 3 4 OUssi: 



N/A 1 2 3 4 



N/A 1 2 3 4 



N/A 1 2 3 4 ^ 
I^A 1 



3J(r 
N/A 1 2 3 4 



N/A 1 2 3 4 

i^(i)({Dm^ 3.27 



N/A 1 2 3 4 



USE OF EXAMilATVON RESULTS - STUDEHT SCORES, 
SCHOOL AVERAGES 

1. 1 revfew the results of the Provfndal Examinations for the 
students I teach ... 

2. < compare the Provlndal Examination results aaoss the 
i I teach... 



3. 1 compare the marks i award students to their Provincial 
Examination marlis.*. 

4. 1 compare the Provlndal Examination marks of my 
students with the mcrks of others: 

A. IN MY SCHOOL. 

B. IN MY DISTRICT. 

C. IN THE PROVINCE. 

USE OF EXAMNATION MATERIALS - OLD EXAMINA- 
TIONS, EXAM SPEOFICATIONS 

5. I use the Provincial Examinatk)n Program to define the 
content of my course... 

6. In dlscussk)ns with students I refer to the Ministry of Edu- 
catk)n*s EXAM SPECIFICATIONS... 



EFFECT 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1^345 

r3>5;(^(»/5) 3.38 



1 2 3 4 5 



3.35 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 
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FREGHJENCY 



HfA^ 2 3 4 

3.0H 



^ 2 3 4 

N^A 1 2 3 4 

r^A 1 2 3 4 

I^A 1 2 3 4 

^ 2 3 4 

<3jM(i^<^(^ 2.7Z 

r^A 1 2 3 4 



UM OP IXAMHATION MATDUAU - OLD 
EXAM 8PlcnCA1K>N8 



7. In dass I txpNdtly describe th« rolatkmsNp ol th« oouTM 
conttnt to th# •xamlnatfon by using tht EXAM SPECIRCA- 
TIONS... 

8. I UM lha EXAM SPECIFICATIONS for tht davok>pm«nt of 
my own dassfoom taats... 

9. Tha EXAM SPECIRCATIONS ara uaad for tha davalopmant 
of adiool-wUa taata... 

10. I achnMatar old Provincial Exanilnatk>na to su^ 
oomplala two-hour axamlnatlon ... 



11. I adnrtnlatar aalactad quaatlona f^ old Provlndal Examini- 
tkma at ralavant points during my oouraa ... 

12. How oflan do rasuNs of old Provincial Examlnatlona or itams 
oount toward tha atudant gradaa In your oouraa? 

13. How oftan do you usathaaaraauita to gulda your Instruc- 
tion? 



EFFECT 



1 2 3 4 9 0!l£a£ 



1 2 3 4 S 

1 2 3 4 6 

12 3 4 6 
(M)^(SK{J) 3-50 

1 2 3 4 6 

(ymm^ ^^^^ 

1 2 3 4 6 
1 2 3 4 6 



USE OF THE EXAMINATION RESULTS BY OTHERS 

Tha Provincial Examination Program could ba uaad In a numbar of ways by othar paopla In tha aducatlonal systam. 

Wa ara IntaraatadiH your parcaption of tha usaabaingmada of tha Provincial Exam^ Program by thasa othar paopla. 
Plaaaa Indloata tha axtam to which axamlnalton raauita ara uaad aa daaorM 
tha affact of thia uaa upon tha aducatlonal ayslam. 



FREQUENCY 



7 12 3 4 

7 12 3 4 

7 12 3 4 

7 J 2 3 4 



7 12 3 4 



USE OF THE EX AMMATION RESULTS BY OTHERS 



1. SCHOOL ADMINISTRATORS i-a* th« «xamlnatlon results In 
th« •valuation ol TEACHERS . 

2. DISTRICT ADMINISTRATORS us* tha axamlnatlon rasults In 
tha avakjallon ol lEACUEBS. 

3. Tha SCHOOL BOARD usaa tha axamlnatlon rasults In tha 
avahiatlonoflEACUEBS- 

4. DISTRICT ADMINISTRATORS usa tha axamlnatlon rasults In 
tha avahiatlon o( SCHOOLS. 

5. Tha SCHOOL BOARD usas tha axamlnatlon rasults In tha 
avaiuaMon ot SCHOOLS. 



EFFECT 



1 2 3 4 5 (iiSS^ 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



Pages 



ERIC 



115 



FREQUENCY 



-7 1 2 3 4 taSftii 

<^x^,)#e^w 3.05- 

7 12 3 4 
7 12 3 4 
7 12 3 4 

(3^Z)(7X|i)^ 3.^8 

7 1^34 

7 12 3 4 

7 12 3 4 

3.17 

7 12 3 4 

7 12 3 4 

7 1^34 



USE OP THE EXAMMATION RESULTS BY OTHERS 



6. PARENTS U8« th« •xamlnatlon results (their knowledge of 
them) In the evakjetlon of SCHOOLS. 

7. PARENTS uee the examlnetlon reeults In deciding which high 
school to enrol their cNld. 

8. UNIVERSfTIES use the examination reeutts to select students 

fori 



9. COLIEQES ii9e the examination results to select students for 



10. EMPLOYERS use the examination reeults to select students 
for lobs. 

1 1 . SCHOOL ADMINISTRATORS use the examination reeults In 
determining teaching assignments for teachers. 

1 2. The MINISTRY of EDUCATION uses the examination program to 
Influence the content and nature of the Grade 12 curriculum. 

13. The MINISTRY of EDUCATION uses the examination results 
to compare the different school districts. 

14. The Provincial Examination Program Influences the allocation 
of educational resourcee. 

15. Provincial Examination results are used to determine local 
awards and scholarships. 



EFFECT 



1 2 3 4 5 Ji^ee^ 

2HI 

1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 



GENERAL INFORMATION 

1 . How many grade 1 2 students are enrolled In your school? 

OSi OtoSO 51to200 @ 201to350 351to500 (?) 50Ho 1000 (5)ov»r1000 

2. Which Provincial examlnat)le Grade 12 sulsjects do you teac^^? (mi In aff thM i^) 



# Nona (t^ Algabra (§) Blolooy (?) Chemlttry (7) Communlcatlont 

^ EngM) EngttehUt French ® Geography (0 Geology 

(/; German (J) Htotory @ Latin @ Phyalct @ Spanish 



(S Latin 

3. What is your school? SemMtarMi @) Non-aemMtaiwi 

4. How many years have you been a Teacher In thte school? @ 0 to 3 

5. How many years have you been a Teacher In your career? (6) 0 to 6 

6. Would you dmalbe your school as being ... ^ Urban 

7. Have you eerved on a Provincial Examination Committee? 
(t.g.. Board of Bxamlneri, MafMng, Exam conilruollon or Ravlow) 



(5) 4 to 5 @ 6 or over 

07) 7 to 10 (^11 or over 
^ Suburban Rural 

Yes (^No 



Page 6 



SCHOOL CUMATE 

TTw Provfndal Qr«d« 1 2 Examlraflon Program ooukJ affect sonw of the :^n«r«i cKaracterlstlct of a tchool that ara 
dHHcult to pinpoint, but navarthalats ara Important to tha "aducatlonal dlmata' In which tha atudants and itaff function. 

PIMM Indlcata tha axtant of tha chango on aach of tha factors llstad balow and whathar this changa has had a banafldal 

or dstrlmsntal offset on tha dknata of your school. 



CHANGE 



1 2 3 4 5 

1 2 3 4 5 



1 2 3 4 S 

1 2 3 4 S 
(?X2>^#^ 3.54 

1 2 3 4 5 



1 2 3 4 5 

19 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



SCHOOL CUMATE 



1. Tha ovaraH torw of tha school Is now ... 

2. Tha ralatlonshlp batwaan ma and my studants Is 

3. Tha morals of taachars Is now ... 

4. Ths 'status" of axamlnabia subfacts is now ... 

5. Tha 'status" of ogQ-axamlnabla subjscts is now 



6. Usa of school oounsalling sarvlcas for parsonal prokTlams Is 
now ... 

7. Usa of school oounsalling sarvlcas for vocational Infomwitlon 
Is now ... 

8. My sanM of control ovsr what I tMCh is now... 

9. 1 parcalva that public confldanca In tha schools is now ... 

10. My workload In taaching QrBd9 12 coursM Is now... 

1 1 . Tha strsM I axparlanca as a taachar Is now... 

12. My Intaractlon with taachars of tha iowar gradM Is now... 

1 3. My Intaractlon with othar Qrada 12 subjscts Is now... 

14. Tha tast'WisanaM of studants antaring Qrada 12 Is now ... 



EFFECT 



1 :3 3 4 5 
1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



ERiC 



i 1 / 
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GENERAL EFFECT'S 

Utttd btlow m 8om« postM* •ff^di of th« ProvlncM Examination Program. Plaasa Indlcata tha axtant to wNch 
thaaa aflada axM and tha affact upon tha aducatton procaas. 



CHANGE 



1 2 3 4 5 VteOA 
1 2 3 4 5 

1 2 3 4 5 

0(D@)®(2) 

1 2 3 4 5 

1 2 3 4 5 

(D(SX^(^ 3.UX 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 6 

(iXD(g)(gX5) 3.o<) 



GENERAL EFFECTS 



1. Aa a raauH of tha Qrada 12 Examination Program, my daas 
alza la now ... 

2. Aa a raault of tha Qrada 1 2 Examination Program, achool 
tImataMng proMama ara now ... 

3. Tha attantlonglvan In lowargradaa to cuiTlcular malarial ikik^ 
grada 12 axamkwbla aul^^cta Is now... 

4. Adaptation of curriculum to maat Individual studanfs Intarasts 
la now... 

5. Tha uaa of school-wlda axamlnatlons In grada 12 la now ... 

6. Tha uaa of axamlnatlona In lowar gradaa 1$ now... 

7. Tha uaa of dlatrtct-wkJa axamlnatlons la now ... 

8. In-aarvfca opportunMaa ralatad to grada 12 coursaa ara now... 



EFFECT 


1 2 3 4 S 








1 2 3 4 5 








1 2 3 4 5 






3.o*r 


« 9 « ^ C 
1 C a 4 9 








1 2 3 4 5 








1 2 3 4 5 








1 2 3 4 5 




(5;(7)(?iKgX7) 




1 2 3 4 5 









INTENTIONS OF THE PROVINCIAL EXAMINATIONS PROGRAM 

Tha Provlndal Qrada 12 Examination Program waa Introducad tn tha 1963^ school yaar. Plaaaa Indlcata tha axtant to 
whMi you parcalva Ita alatad IntanHona hava baan acMavad and tha affact upon tha B. C. aduc ional ayatam. 



CHANGE 


(NTENTIGNS 


EFFECT 




Nil 














1 


2 

@ 


3 


1 . Has tha axamlnatlon program lad to mora aqultabia 
traatmant of studants applying to unlvarslty? 


1 2 3 4 5 


3.39 


7 

1.81 @ 


1 

(g) 


2 

<§> 


3 


2. Haa tha axamlnatlon program lad to mora aquttabia traat* 
mant of studanta applying to collagas? 


1 2 3 4 5 




7 

1.43 (iU^ 


1 


2 


3 

(a) 


3. Haa tha axamlnatlon program lad to mora aq«jttabla 
traatmant of studants applying for amployrrant? 


1 2 3 4 5 




7 


1 

(£) 


2 


3 

# 


4. Is tha provincial curriculum balng mora dosaly fdlowad 
within tha schools of British Columbia? 


1 2 3 4 5 




7 




2 


3 


5. Ara tha atudants provldad with additional chailanga? 


1 2 3 4 5 


3.it 




1 

% 


2 

# 


3 


6. Do taachars hava anharKad confldanca In thair own 
aMMaa In tha araaa of curriculum and avahiatfon? 


1 2 3 4 5 




7 


1 


2 


3 

® 


7. Haa tha atatua of tha taaehing prof aaaion ba^^n anhanoad? 


1 2 3 4 5 


2.40 



ERIC 



1 ' S 



Pages 



Please write your comments in the following space . . . 



What ara tha baraflts/probtonit of 1h« Provincial Examination Program? 
BoneWs: 



Probtems: 



What la your avaluatlon of tha Provincial Examination Program? 



How would you changa tha program? 



Hava your atandards for your studanis' achlavamant changad as a rasult of tha ProvlrKlal Examination Program? 



:erlc 



.119 



Page 9 



Appendix F 

Principal Questionnaire 



All figures recorded in this appendix ^e valid percentage of respon- 
dents, rounded to the nearest whole percent. Valid percents do NOT 
include omits, "I don't know", or "N/A" in the base of calculations. 




U8 



1 ^ 



^0 



'/A 



Y// 



'^v.///Ay.///y/^y,^///y:v//Ay///.?///.A/..^^ 



Provincial Examination Impact 

PRINCIPAL QUESTIONNAIRE 



'/////}///''> 



'//, ''//// ''// '/// 



B«gimilng In 1963/84. students In British Columbia hav« bMn r«qulr«d to wrtt« ttit •nd-of-cours* provlndal axamlna- 
tion lor Mch-Gracto 12 acadanHc coursa In which thay anroL Plaaaa Indlcata tha changa that tha Provincial Examina- 
tion Program haa had on thaaa studants AND whathar tha changa haa baan t)anafldal or datrimantal. Plaasa wrtta your 
commanta In tha opan-andad aacdon at tha and of tha quaaHonnaira. Your oommants ara moat walcor»^ «rfd will ba 
addad to our databaaa. 



CHANGE 



1 2 3 4 5 

(0^'3;(^VM^) 3.53 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 S 

3-39 

1 2 3 4 5 

1 2 3 4 5 



1 2 3 4 5 

{/ym^'K/^ 2.82 

1 2 3 4 9 

(oX/i¥4,^0/) 3.00 

1 2 3 4 S 



STUDENTS 

1 . What ara tha aff acts on tha parUdpatlon of Qrada 1 2 studants 
In tha following axtracurricular actMtlas? 

a. School Spoils 

b. Drama 

c. Music 

d. School Govammant 
a. School Clubs 

f. Part-t!ma Employmant 

g. Study Groups 

2. Students' usa of out-of-school tutors for grada 12 subjects is 
now ... 

3. Tha stress teachers perceive In their students Is now ... 

4. Student parUdpatlon In summar school Is now ... 

5. Student selection of examinable courses Is now ... 

6. Student selection of non-examlnable courses Is now ... 

7. The Interest In the Provlndal Scholarship Program Is now ... 
6. Students' sense of responsibility Is now ... 

9. Student workload In grada 12 courses Is now ... 

10. Tha achievement of students In their grade 1 2 course(s) Is 
now... 

11. The morale of grada 12 studants Is now . . 

12. Tha morale of students throughout the schools is now... 

13. Grada 1 2 students' motivation to leam Is now ... 



EFFECT 



1 2 3 4 5 

12 3 4 5 



Z.HO 
3.S2 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
1^345 



2Si 



3.^7 



3.or 



3.38 



1 2 3 4 5 

^5)^l)^(mn 2.77 
1 2 3 4 5 

1 2 3 4 5 

(t)(fMnXS) 5^36 



\ 



i21 
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TEACHING 



In this section of tlw questionnaire we would like you to consider the changes in some aspects of teaching t)rought 
about by the remtroduction of the Qrade 12 Provincial Examinations. 

We have Isted a minber of aspects of teaching below. Please indteate the extent to which you feel teaching has 
been affected by th(.* Qrade 12 Examination Program and If, In your opinion, the change or lack of change has had 
an overaN detriment a l or beneficial effect on education. 



For each aspect of teacNng listed we woukJ like you to complete TWO scales: 
First, the extent of the CHANQE. 

Second, the EFFECT of the change upon students in your school. 



CMANGE 




ixi 



2 5 i I 



X Z S. * 9 



1 2 3 4 S 

(^(9^^ 3.03 

1 2 3 4 5 



(^(|x|)(|) '-88 



1 2 3 4 5 

(>/)(|^^^(ZX2) 2.5^ 

1 2 3 4 S 

(o)iit^(^ 3.S7 



1 2 3 4 S 



TEACHING 



1 . Th« bTMdth c soop« of content of oour9«s Is now.. 



2. Vrm d«pth of oov«rag« of oOutsm Is now.. 



3. The smphasis placed on nwnoflzatfon and rote learn- 
ing In teaching Is now... 

4. The emphasis placed on problem-solving In teaching Is 
now... 

5. The emphasis placed on critical thinking In teaching Is 



6. The time spent on discretionary topics such as current 
affairs and optional topics Is now... 

7. The time spent on locally developed courses Is now... 
3. The use of provincial curriculum guides Is now... 

9. The use of authorized textbooks Is now... 

10a. The time teachers spend on coaching students on 
how to take tests Is... 

10b. The provMon of out-of-dass tutorials by my school In 
examinable subjects is now ... 



EFFECT 



1 3 4 5 



1^345 

(2rXi5P(^7)(3,) 2.73 



1^345 



1 2 3 4 5 



1 2^ 3 4 5 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



1 2 3 4 5 



i cc 
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CHANGE 



1 2 S 4 5 

(2^9XMK3) 3.0H 

1 2 3 4 S 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 i 4 5 

1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 



TEACHING 

1 1 . lYm UM of authorized 8uppl«fMnt«ry cours« matMial3 \s now... 

12. Jhm UM of non-authoriz«d supplamantary courst matarials Is 



13. Attantlon lo Individual STUDENTS 

a. Tha Individual attantlon givan to WEAK studants la now... 

b. Tha Individual attantlon gfvan to AVERAGE studants Is now... 

c. Tha Individual attantlon givan to STRONG studants Is now... 

14. Tha usa of sniaH group Instr u ction Is now... 

15. Tha usa of larga group Instmctlon Is now... 

16. Tha amount of hornawork aaalgnad to studants Is now... 

1 7. Tha numbar of vvrittan asalgnmanta Involving craattva or raaaarch- 

baaad actlvitlaa aas^.iad to studants complata Is now... 

18. Tha numbsf of workshaat*typa actlvltlas asslgnad to studants Is 



19. Tha numbar of cooparatlva profacts aaalgnad to studants Is no*./... 

20. Tha usa of muMpl^-choIca Kama In classroom taats Is now... 

21 . Tha usa of opan-arxlad Itama In classroom taats Is now... 

22. Tha numbar of taats gIvan during coursas Is now... 

23. Tha walght «»clgnad to papar and pandt tasts, rathar than 
pro|acts, asslgnrntnts, laba, ate.. In datamlnlrtg your taachars' 
flna! gradaa la now^.. 

24. Tha tfma spant on al axamlnatlon ralatad acttvttlas Is now... 

25. Tha numbar of flald tripa daaaas taka Is now... 
28. Tha numbar of laba In dassaa Is now... 

27. Tha tima avallabia for laba Is now... 



EFFECT 



a ~ 

{ERIC- 



,2 3 4 5 
1 2 3 4 5 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

(/*)^^P(^?0^>^ 3.H<^ 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



1 2 3 4 5 



2.85 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



1 2 3 4 f 



1 2 3 4 5 

1 n 3 4 5 
1 2 3 4 5 
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UTILIZATION 




In this section of ttie questionnaire vte wouid lilce you to consider possible uses made of the Provincial Grade 12 
Examination Program t)y you, your teachers, your students, parents, other school administrators, and others: 


YOUR USE OF GRADE 12 EXAMfNAllONS 




The Ministry o( Education produces a number rf repoils based on student examination results. Exam results are 
reported aaindKidual student ntariv, school summaries, arid provincial summaries. The Ministry also produces exam 
specNIcaiions for aN examinable subjects and copies of previously used exams. 


Please btdteale 
Program by resj 


th« FREOUE^iCY or extent to which you use results from the Provincial Grade 12 Examination 
^ondng to the items below using the scale: 


N/A 

1 - NEVER 

2 • SELDOM 

3- SO*ilE 

4- OI=TEN 


This use is Not Applicable to me. 

This is a use 1 have never made of tt)e examinanons. 

This is a use 1 make infrequently, and occasionalty not at all. 

This is a use 1 make, but only at limited times. 

This is a use 1 make frequently. 




In addWon, please lndk»te the EFFECT that the Provincial Grade 1 2 Examination Program has had on these items. 


FREQUENCY 


U8B OF EXAMNATION RESULTS - STUD6MT SCORES, 


EFFECT 


rVA 1 2 3 4 




SCHOOL AVERAGES 






1. 1 rovlsw the results of the Provincial Examinations for the 
studsnts In my school... 








2. 1 compare lha Provincial Examination rasults across tha dassas 
In my school... 


1 ? ^ 4 5 


rVA 1 2 3 4 


3.3Z 


3. 1 compere the Provfndal Examination rasults aaoss the schools 
In my district... 


1 2 3 4 5 


l«A 1 ; 3 4 




4. 1 compare tha marks awardad studants by my teachers to the 
students' F^ovkidal Examination marks... 


12 9 4 5 






5. 1 compare the Provincial Exam mari(s of students of teachers In my 
school with the marks of students of other teachers In my school... 


1 2 3 4 5 

(3xV^)r5W'i) 3.V3 


rVA 1 2 3 4 




6. 1 compere the Provincial Examinatk)n marf<s ^students in my 
school with the marlcs of other schools In my district... 


12 3 4 5 


rVA 1 2 3 4 


3.28 


7. 1 compere ttie Provirtdal Examination maiks of students in my 
school with the marics of students In other districts... 


1 2 3 4 5 


IM Nm taMMi tMM O 




USE OF EXAMNATION lyiATERULS - OLD EXAiiffNATIONS, 
EXAM SPECFICATIONS 




f^A 1 2 3 4 


3.52 


a. My teachers use the Provlndal Examinatk>n Program to define 
the content of their coursos... 


1 2 3 4 5 

<3)^iaQ9/^^S^ 3.37 




3.^1 


9. My teechers refer to the Ministry of Educational EXAM SPECIFI- 
CATIONS In diacusslone with students ... 


12 3 4 5 




Page 4 



FREQUENCY 



N/A 1 2 3 4 

iQU^OMf^^ 3.23 



N/A 1 2 3 4 
N/A 1 2 3 4 



N/A 1 2 3 4 
N/A 1 2 3 4 
N^A 1 2 3 4 

(g)uiX32!K^'i) ^'3^ 

r^A 1 2 3 4 



USE OF EXAMNATION MATBRIALS • OLD EXAMNATIONS, 
EXAM 8PECFICATI0N8 

10. My tMchtrs •xplidtly d«8ciib« th« r«l«tlofisNp of th« 
course content to the •xamlnatlon by using th# EXAM 
SPECIRCATI0t4S... 

1 1 . My X99dh9f9 UM th« EXAM SPECIRCATIONS for tfie de- 
vtlopmtm of tMr own dMsroom tMts... 

12. Tho EXAM SPECIRCATIONS aro UMd by my teachers for 
tho davalopmant of school-wtdo tasts ... 

« 1 3. My tMchars admlnlstar old Provincial Examinations to stih 
dants as a complata tm>-hour axamlnatlon ... 

14. My taachars admlnlstar salactad quastlons from old Provin- 
cial Examinations at rolavant points during thair coursas ... 

15. How oftan should rasults of old Provincial Examinations or 
Itams count toward tfia studant gradaa In tfia coursa? 

16. How oftan ara thasa r^rults usad to gulda Instruction? 



EFFECT 



1 2 3 4 5 



{Q}i(V{^^{/S^ 3.7 1 



1 2 3 4 5 

1 2 3 4 5 

(2)(VXt?(Vf)(/d 

1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 

C3)@(#1?)C3) 3./^ 

12 3 4 5 



USE OF THE EXAMINATION RESULTS BY OTHERS 




Ttia Provincial Examination Program could ba usad In a numt)ar of ways by othar paopla In tha aducatlonal systam. 


Wa ara Intaraatad m your parcaptlon of tha usas baing mada of tha Provincial Examination Program by thasa othar 


paopla. Pfaaaa Indlcata tha axtanc to which axamlrMitlon rasults ara usad as dascrlbad In tha statamants balow, and also 


Indlcata tha affact of tNa usa upon tha aducatlonal systam. 




FREQUENCY 


USE OF THE EXAMINATION RESULTS BY OTHERS 


EFFECT 


1 2 3 4 52^211 




12 3 4 5 




M ua« th« sxsmlnAHon rMulta In ths svaluatlnn of my TEACHERS. 




7 12 3 4 




1 2 3 4 5 




2. DISTRICT ADMINISTRATORS usa tha axamlnatlon raaults In 






tha avaiuatten of TEACHERS. 




7 12 3 4 




1 2 3 4 5 




3. Tha SCHOOL BOARD uaaa tha axamlnatlon rasults In the 




avahjallon of TEACHIC!^S. 




7 12 3 4 




1 2 3 4 5 




4. DISTRICT ADMINISTRATORSuaa tha examination results in 




tha evaluation of SCHOOLS. 




7 12 3 4 




1 2 3 4 5 




5. The SCHOOL BOARD uses the examination results In the 






evaluation of SCHOOLS. 






FREGMJENCY 



I 



7 12 3 4 

7 12 3 4 

7 12 3 4 

7 12 3 4 

7 12 3 4 

7 12 3 4 

7 12 3 4 

7 1 2 3 < 

7 12 3 4 

7 12 3 4 



3*70 



2.30 



3.08 



USEOFTHECXAMMATIO' RESULTS BY OTHERS 



6. PAREffTS us« tn«lr knowledge of the examlnatkDn results In 
the evaluation of my SCtiSOL* 

7. PARENTS usa the examination results In deciding which high 
school to enroll their child. 

6. liNIVERSfTIES use the examination results to select students 
for admission. 

9. COLLEGES us« the examination results to sslect students for 



EFFECT 



10. EMPLOYERS use the examination results to select students 
for Jobs. 

1 1 . 1 usa the axanvlnatlon results In detemnMng teaching assign- 
ments for teachers. 

1^ The MINISTRY of EDUCATIGN uses the examfnatton program 
to Influence content mnti nature of the Grade 12 curricu- 
lum. 

13. The MINISTRY of EDUCATION uses the examination results 
to compare tha different school districts. 

14. The Provincial Examination Program InfluerKes the allocation 
of educational resources. 

15. Provincial Exarilnatlon results are used to determine local 
awards and scholarships In my school. 



1 2 3 4 5 ci-ss 
1 2 3 4 5 
1 2 3 4 5 

3.0I 

1 2 3 4 5 

3.03 

1 2 3 4 5 

Ci^5)^|K^ 2.8i 

1 2 3 4 5 

(4i)^o)#@(2) 3,37 

1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 ^ 

{/^(Z/)(52>(8)(g) -Z.Sl 



1 2 3 4 5 



ovsr 1000 



GENERAL INFORMATION 

1. How many grade 12 students ars enrollad In your school? 

(^ 010 50 51to200 ^ 201 to 350 351 to 500 ® 501 to 1000 

2. How many Grade 1 2 Provincial Exams were v^Tftten In your school last year? 

0lo50 ^ 61to20O @ 201to350 (B) 351to500 ^ 501to1000 ov«r 1000 

3. How many Grade 1 2 course credit? were giveti that did not have have a Provincial Exam component? 

^ 01050 <^ 51to200 201to350 @ 3S1to500 @ 501 to 1000 ov«r 1000 

4. How many yaara hav* you bavn a Principal In Uils sdnooM <^ 0 to 3 @ 4 to 5 'y) 6 or ovar 

5. How nwny yaars hava you baan a PrindfMl In your caraar? 0 to 6 (2? 7 to 10 W \ \ o( ovar 

«. Would you daaalba your achoolaabalng... <^ Urban ® Suburban @ Rural 

7. Hava you aarvad on a ProvtncW Examination Committaa? % Yaa <^ No 
(04^. toaid «f examlnara, lAaiMng, Eum «ontinicilon or Ravltw) 



26 
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SCHOOL CLIMATE 

Th« Provlnclai Qrad* 1 2 Examlnatton Program couW affact soma of tha ganaral eharactarlstics of schools that ara 
UHHcutt to pinpoint, Iwt navarthalaaa ara Important to tha 'aducatlonal dimata' In which tha studants and staff function. 

Ptaasa Indlcata tha extant of tha changa on aach of tha factors llstad balow and whathar tNs changa has had a tMnafldal 

or datrimantal affact on tha dimata of your school. 



CHANGE 



1 2 3 4 6 
1 2 3 4 5 



1 2 3 4 S 
12 3^5 



SCHOOL CUMATE 



1 2 3 4 S 

{'XiymfJ^ 3.58 

1 2 3 4 S 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



mm 



1 . Th« overall tone of my school following th« Introuuctfon of the 
Qnido 12 •xams Is now ... 

2. Th« ralatlonsNp bstwssn tMchm and studants Is now... 



3. Tha morala of taachars Is now ... 

4. Tha "status" of axanilnatjia su())acts Is now ... 

5. Tha *statua' of {]gQ-axamlnabla sub|acts Is now ... 

8. Uaa of achool ocunaaMng aarvlcaa for paraonal problams la now . 
7. Uaa of achool oounaaWng aarvfcaa for vocational Information la 



EFFECT 



8. Taachara' sanaa of control ovar what thay taach Is now... 
9. 1 parcalva that public confManca In nry school Is now ... 

10. Taadrara' wortdoad In teaching Qrada 12 coursaa la now... 

1 1 . Tha straaa I parcalva In taachara Is now... 

12. Taachara' Interaction whh teachers of the lower grades Is now... 

13. Teachers' Interacflon with other Grade 12 sut>|ects la now ... 

14. The teat-wlaeneas of students entering Grade 1 2 Is now ... 



1 2 S 4 6 SaSSD 

1 2 3 4 5 

3.30 



1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



;er!c 
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GENERAL EFFECTS 

UsM b9km 9m soim possM* tfltcti of th« ProvlncW Examhatlon Program. PIms« IfKNcat* the •xtent to which 
thMo •ffodi •xttt and tha affact upon tha aducatlon procaaa. 



CHANGE 



J i jf A s 



^2 3 4 5 ^ 

mj)^m(o) ^^^^ 



J ? 9 4 5 

3.71 

1 2 3 4 S 

1 2 3 4 9 

OX/XVXVXO 3.03 

1 2 3 4 6 



GENERAL EFFECTS 



1. Aa a raauN of tha Orada 12 Examination Program, daaa alzaa 
ara now ... 

2. Aa a raauit of tha Orada 12 Examination Program, school 
thnaCabing problama ara now ... 

3. Tha attaritlonglvan In lowargradaa to currlcular malarial llnkad to 
grada 12 axamirwbia subfacta b now... 

4. Adaptation of curriculum to maat Individual atudanrs Intaraats 
ianow... 

5. Tha uaa of achooi-wida axaminaUona In grada 12 la now ... 

6. Tha uaa of axamlnatlona In lowar gimdaa la now... 

7. Tha uaa of dtotrld-wWa axamlnatlons In grada 12 Is now ... 

8. In-aarvica opportunltlaa ralatad to grada 12 coursaa ara now... 



EFFECT 



4 5 



12 3 4 5 



1 2 3 4 5 



A 2 3 4 8 

12 3 4 9 

(sXiDi^J^^) 3.32 

12 3 4 6 

(o)(oXtl^(4K/) 

1 2 3 4 5 



INTEMTIONS OF THE PROVINCIAL EXAMINATIONS PROGRAM 



Tha ProvincM Qrada 12 Ex a min a tion Program waa Introducad In tha 1963/84 school yaar. P\99M Indlcata lha axtant to 
aMch you paroaiva 11a alalad imantfona hava t)aan achiavad and tha aff M 



CHANGE 



Nww AIM laM 



7 1 

i.'teQd # 

7 1 

7 1 

f .» 

7 1 

X54C7) (?) 

7 1 



2 3 



2 3 

(g) 

2 3 

2 3 

^ ^) 

2 3 

2 3 



INTENTIONS 



1. Haa tha axamination program lad to mora aqultabia 
traatmarrt of studanta applying to unlvarslty? 

2. Haa tha axaminatlon program lad to mora aqultabia traat- 
mant of atudanta applying to ooHagaa? 

3. Haa tha axaminatlon program lad to mora aqultabia 
traatmant of atudanta applying for ampioymant? 

4. la tha provinci a l currlcuium baing mora doaaiy fdlowad 
within tha achoola of Britlah Columbia? 

5. Ara tha atudanta provldadNvith additional chailanga? 

6. Do taachara hava anhancad confldar)ca In thair own 
ablMlaa In tha araaa of curriculum and avakiatlon? 

7. Haa tha atatua of tha taachlngprofaaaionbaan anhancad? 



EFFECT 



1 2 3 4 5 fossil 

(^<4^i^§) 3.58 

1 2 3 4 5 

QD(M^i2) 3.55 

1 2 3 4 5 

(l)0j)^7)(3j 3.0Z 

1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 

t 2 3 4 5 



■ 12S 
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Please write your comments in the following space . . . 



What art ttnt banaHta/^roblanis of tht Provincial Examination Program? 
BensWs; 



Problenis: 



What Is your avaluatlon of tfit Provlndal Examination Program? 



How wouW you changa tha program? 



Hava your standards fbr studsnts' acNsvsmsnt changad as a rssult of ths Provlndal Examination Program? 
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Appendix G 



Counsellor Questionnaire 



All figures recorded in this appendix are valid percentage of respon- 
dents, rounded to the nearest whole percent. Valid percents do NOT 
include omits, "I don't know", or "N/A" in the base of calculations. 
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Provincial Examination Impact 



COUNSELLOR QUESTIONNAIRE 



Beginning In 1963/84, students In British Columbia hav« b««n rsqulrad to writs ths snd-of-courss provincial examina- 
tion tor sach Qrads 12 acadamic couisa In which ttiay enrol. Please Indicate tha change that the Provincial Examine- 
tkm Program has had on these students AND whether the change has lieen benelldal or detrimental. Please witte your 
comments In the opeivended section at ttw end of the questionnaire. Your comments are most welcome and wHI be 
addad to our database. 



CHANGE 



1 2 3 4 8 

(^^0irf^) 2.7<? 

(iiid^l^l) z.ee 

iJ»i(S^J&^ 2. 85 

1 2 3 4 S 

{oi^t^fX^ 3.7/ 

1 2 3 4 S 

1 2 3 4 S 
1 2 3 4 5 

(^)(^)(sm(i) 3.31 

1 2 3 4 S 



I 2 3 4 S 

C0)(#(«(3X|) 2.(c\ 

1 2 3 4 8 

(?)(^K^(5X^) 2 7*? 
1 2 3 4 6 



STUDENTS 


EFFECT 




1 . What are tha aff acts on tha participation of Qrada 1 2 studants 






In tha folkn^ng axtracurrlcular actMtlas? 


Oi>t M KUmI til Ufa 






1 2 3 4 5 




a. School Sports 






b. Drama 




Z. 


c. Music 






d. School Qovammant 




Z'15 


a. School Clubs 






f. Part-ttma Employmant 






g. Study Groups 




3.37 




1 2 3 4 5 




2. Studants' usa of out-of-school tutors for grada 12 subjects Is 




3.30 


now ... 








1 2 3 4 5 




3. Tha stress teachers perceive In their students Is now ... 








1 2 3 4 5 




4. Student participation In summer school Is now ... 








1 2 3 4 5 




5. Student selection of examinable courses Is now ... 








1 2 3 4 5 




6. Student selection of non-examlnable courses Is now ... 




2.SJ 




1 2 3 4 5 




7. The Interest In the Provincial Scholarship Program Is now ... 








1 2 3 4 5 




6. Students' sense of responsibility Is now ... 




3-31 




1 2 3 4 5 




9. Student workload In grade 12 courses Is now ... 




X.8I 




1 2 3 4 5 




10. The achievement of students In their grada 12 course(s) Is 




3.0Z 


now... 








1 2 3 4 5 




1 1 . The morale of grade 1 2 students Is now ... 








1 2 3 4 5 




12. The morale of students throughout the schools Is now... 




2.73 




1 2 3 4 5 




13. Grade 12 students* motivation to learn la now ... 




3.0^ 
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TEACHING 



In this section of Itie quMtkxinaire we would like you to consider the changes in some aspects of teaching brought 
about by the relntroduction of the Qrade 12 Provincial Examinations. 

We have Hated a number of aspects of teaching below. Please indicate the extent to which you feel teaching has 
been affected by the Qrade 12 Examination Program and if. In your opinion, the change or lack of change has had 
an overall detrimen ta l or beneficial effect on educatton. 

For each aspect of teaching Rated we wouM like you to complete TWO scales: 

First, the extent of the CHANGE. 

Second, ttie EFFECT of the change upon students in your school. 



CHANGE 













2.53 


X Ji 1 .4 5 


3.77 


1 2 3 4 5 


2.70 


1 2 3 4 6 






I.IS 


1 2 3 4 5 


2.1"? 




3.1^ 


12 3 4 5 


3.SI 


1^345 




1 2 3 4 5 


3. flZ 



TEACHING 



1 . The breadth or scope of content of courses Is rK)W... 

2. The depth of coverage of cCiursM Is now... 

3. The emphasis placed on rr^morlzatlon and rote learn- 
ing In teaching Is now... 

4. The emphasis placed on prot>lem-aolvlng In teaching Is 
now... 

5. The emphasis placed on critical thinking In teaching Is 



6. The time spent on dlscretfor)ary topics such as cunent 
affairs and optional topics Is now... 

7. The time spent on locally developed courses Is now... 
S. The use of provincial curriculum guides Is now... 

9. The use of authorized textbooks Is now... 

10a. The time teachers spend on coaching students on 
how to take tests Is ... 

10b. The provlskHi of out-of-dass tutorials by my school In 
examinable subjects b now 



EFFECT 



M ll ^ fAtan 

1 2 3 4 5 



1^345 



1 2 3 4 5 



1^345 



1^345 

(;7)(vaKaiH?3p(7) 2.53 



1^345 



1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 

\fg^7^^q)K<o) 2.81 

1 2 3 4 5^ 



1 2 3 4 5 

;v.V5^(^j^(6) 3.23 
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CHANQE 







1 2 3 4 5 


Mtan 






1 2 3 4 5 








1 2 3 4 5 








1 2 3 4 5 








1 2 3 4 5 






3.57 


1 2 3 4 5 






2.91 


1 2 3 4 5 








1 2 3 4 5 








1 2 3 4 S 








1 2 3 4 S 






3.50 


1 2 3 4 S 






2.55 


1 2 3 4 5 






*y.eo 


1 2 3 4 S 






2.bl 


1 2 3 4 5 






3.73 


1 2 3 4 5 






3.WV 


1 2 3 4 5 













1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 



TEACHING 



1 1 . Th« use of authorized suppleoMntary coursa matarlals Is now... 

12. The uss of non-authorized supplementary course materials Is 
now... 

13. Attention to Individual STUDENTS 

a. TTie Individual attention given to WEAK students Is now... 

b. The Individual attention given to AVERAGE students Is now... 

c. The individual attention given to STRONG students Is now... 

14. TT>e use of small group Instruction Is now... 

15. The use of large group Instruction Is now. . 

16. The amount of homework assigned to students Is now... 

1 7. The number of written assignments Involving creative or researdv 

b9nmd actlvltlee assigned to students complete Is now... 

18. The number of worksheet-type actlvltlea assigned to students Is 
now... 

19. Ihe number of cooperative projects assigned to students Is now... 

20. The use of multiple-choice Kerns In classroom tests Is now... 

21 . The use of open-ended Items In classroom tests Is now... 

22. The number of tests given durlr>g courses Is now... 

23. The weight assigned to paper and pencil tests, rather than 
projects, assignments, labs. eta. In determining your teachers' 
final grades Is now... 

24. The time spent on all examlnatkm related actMttes is now... 

25. The number of field trips dasseo take Is now... 

26. The number of labs In classes Is now... 

27. The time available for labs Is now... 



EFFECT 



1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

QS)^^)(a^i) 2.57 



1 2 3 4 5 



1 2 3 4 5 

1 2 3 4 5 

^3^(f/Js) 2.5/ 

1 2 3 4 5 

(^(ijH^aKXK^) 2.S3 

1 2 3 4 5 

(V^^/^^' 2.07 
1 2 3 4 5 



1 2 3 4 5 

12^WJ7Ka:{^^ 2.27 



1 2 3 4 f 
1 2 3 4 5 
1 2 3 4 5 



UTILIZATION 



In this section of the cjuestlonnaire we would like you to consider possible uses made of the Provincial Grade 12 
Examination Program by you, yout teacherSt your students, parents, other school administrators, and others: 

YOUR USE OF GRADE 12 EXAMINATIONS 

The Ministiy of Education produces a number of reports based on student exami*^ tion results. Exam results are 
reported at hKfvidual student marks* school summaries, and provincial summaries. The Ministry also produces exam 
spedW c aMon s for aN examinaMe subjects and copies of previousiy used exams. 

Please indteale the FREQUENCY or extent to which you use results from the Provincial Grade 12 Examination 
Program by responding to the Hems below using the scale: 

N/A This use is Not Applicable to me. 

1 - NEVER This is a use I have never made of the examinations. 

2 ' SBJDOfA This is a use I maice infrequently, and occasionally not at all. 

3 - SOME This is a use I malte, but only at IfanHed tinrtes. 

4 - OFTEN TNs is a use I make frequently. 



In addttion, please indteate the EFFECT that the Provincial Grade 1 2 Examination Program has had on these items. 



FREQUENCY 



N^A 1 ? 3 4 

(mm^ 3.1Z 



N^A 1 

M 



2.7Z 



N^A 1 )2 3 4 ^ 



M^A 1 2 3 4 



N/A 1 2 3 4 



N/A 1 2 J 4 

(3fi(^H^|^) Z.SS 



N/A 1 2 3 4 ^ 



N^A 1 ^ J3 4 



1181 OF EXAMNAT10N RESULTS - STUDENT SCORES, 
SCHOOL AVERAGES 

1. 1 ravlew tha results of the Provincial Examinations for the 
studants In my school... 

2. 1 compars ths Provincial Examination results across the classes 
In my school... 

3. 1 compare the Provincial Examination results across the schools 
In my district... 

4. 1 comfMire the marks awarded sttjdents t>y my teachers to the 
students* Provincial Examination marks... 

5. 1 compare the Provincial Exam marks of students of teachers In my 
school with the marks of students of other teachers In my school... 

S. I compare the Provincial Examlnatk>n marks of students In my 
sdiod with the marks of other schools In my dlstrk:1.. 

7. 1 compare the Provincial Examlnatkm maiks of students In my 
school with the marks of students In other distrkns... 

USE OF EXAIiNATION MATERIALS - OLD EXAIMNATIONS, 
EXAM SPECIFICATIONS 

8. My teachers use the Provincial Examlnatton Program to define 
the content of their courses... 

9. My teachers refer to the Ministry of Education s EXAM SPECIFI- 
CATIONS In discussions with students ... 



EFFECT 



1 2 3 4 5 



1 ? ^ 5 



^2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



^ Z ^ ^ ^ 
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34 



r 



FREQUENCY 



r^A 1 2 3 4 iOsfia 



N/A 1 2 3 4 
r^A 1 2 3 4 



r^A 1 2 3 4 



3.05 



r^A 1 2 3 4 

WpXi)(??)^5^ 3.54 



r^A 1 2 3 4 
r^A 1 2 3 4 



USE Of EXAMINATION MATERIALS - OLD EXAMINATIONS, 
EXAM SPECIFICATIONS 



10. My tMch^rs •xplldtty descrlb* the relationship of the 
course content to the examination using the EXAM 
SPECIRCATIONS... 

1 1 . My teachers use the EXAM SPECIFICATIONS lor the de- 
velopment of their own classroom tests... 

12. The EXAM SPECIRCATIONS are used by my teachers for 
the development of school-wide tests ... 

13. My teachm administer old Provincial Examinations to stu- 
dents as a complete two-hour examination ... 

14. My teachers administer selected questions from old Provin- 
cial Examlnetlons at relevant points during their courses ... 

15. How often should results of old Provincial Examinations or 
Items count toward the student gradee In the oourse? 

16. How often are these results used to guide Instruction? 



EFFECT 



1 2 3 4 5 ciViaQ 

(/p)(^§K3i)(^) 3.08 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 6 

1 2 3 4 5 

Oo)(so)(ig^i) 3JZ 

1 2 3 4 5 

((3K/^X^<;f3) 3.07 



USE OF THE EXAMINATION RESULTS BY OTHERS 

The Provincial Examination Program oould b% used In a number of ways by other people In the educational system. 

We are Intereeted In your perception of the uses being made of the Provlndidl Examination Program by these other 
people. Please Indicate the extent to which examlnatton resufts are used as described In the statements below, and also 
Indicate the effect of tNe use upon the educational system. 



FREQUENCY 



1 

OmA Mi iitiyi itwOHi 


m 


7 12 3 4 






2.00 


7 12 3 4 






2.87 


7 12 3 4 


2.81 




7 12 3 4 






3.17 


7 12 3 4 


3.i«4 





USE OF THE EXAMINATION RESULTS BY OTHERS 



1 . 1 use the exjimtnatlon results In the evaluation of my TEACHERS. 

2. DISTRICT ADMINISTRATORS use the examination results In 
the evaluation of lEACUEBS. 

3. The SCHOOL BOARD uses the examination results In the 
evaluation of lEACUEBS. 

4. DISTRICT ADMINISTRATORSuse the examination results In 
the evaluation of SCHOOLS. 

5. The SCHOOL BOARD uses the examination results In the 
evoluatlon of SCHOOLS. 



EFFECT 







1 2 3 4 5 








1 2 3 4 5 






2.22 


1 2 3 4 5 






1 2 3 4 5 






2.17 


1 2 3 4 5 






2.0^ 
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FREQUENCY 



-7 1 2 3 4 



7 12 3 4 
7 12 3 4 



7 12 3 4 

7 12 3 4 

7 12 3 4 

7 12 3 4 

7 12 3 4 

'^.y'^.flJ'^Tb 3.U3 

7 12 3 4 

7 12 3 4 



USE OF THE EXAMINATION RESULTS BY OTHERS 



6. PARENTS UM their knowledge of the examination results In 
the evaluation of niy SCHOOL 

7. PARENTS use the examination results in deciding which high 
school to enfoN their child. 

8. UNIVERSfTIES use the examination results to select students 
for admission. 

9. COU.EQES use the examination results to select students for 



EFFECT 



1 2 3 4 5 



10. EMPLOYERS use the examination results to select students 
for jobs. 

11.1 use tt>e examination results In determining teaching assign- 
ments for teachers. 

12. The MINISTRY of EDUCATION uses the examination program 
to Influence the content and nature of the Grade 12 curricu- 
lum. 

13. The MINISTRY of EDUCATION uses the examination results 
to compare the (Afferent sdiooi districts. 

14. The Provincial Examination Program Influences the allocation 
of educational resources. 

15. Provincial Examination results are used to determine tocal' 
awards and scholarships In my school. 



1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 

Qo)(f})^i^a^ 3.0Z 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



GENERAL INFORMATION 

1. How many grade 12 students are enrolled In your school? 

Oto50 51 to 200 @ 201 to 350 @ 351 to 600 ® 501 to 1000 ^'J overlOOO 

2. How many Grade 12 Provincial Exams were written In your school last year? 

(''^ Oto50 ^ 51 to 200 ® 201 to 350 ^ 351 to 500 93) 501 to 1000 ^3^ovtr1000 

3. How many Grade 12 course credits were given that did not have have a Provincial Exam component? 

OtoSO <^ 51to200 Q^) 2011O350 35lto500 ® 501 to 1000 ^ovtrlOOO 

4. How many years have you l)een a Principal In this school? 0to3 (Z' 4to5 'PSorover 

5. How many years have you t)een a Principal In your career? # Otoe ® 7to10 011orover 

6. Would you deecrlbe your school as t}elng ... ® Urt)an ^ Sut)urt>an ^ Rural 

7. Have you served on a Provincial Examination Committee? & Yes # No 
f»4.. Boaidof ixanerisfs, Mailcfcig. Examconiinjctl^ Review) 



■ .36 
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SCHOOL CUMATE 



Th9 ProvtneW Or«d« 12 ExamiMtion Program oouM aftoct soma of tha ganaral charactarfsUcs of schools that ara 
dNIIcull to pkifxAit, but navartha l s ss ara Important to fha *aducatlonal dknata* In wNch tha studants and staff function. 

Plaasa Indlcata lha axtant of tha changa on sach of lha factors Hstad bskm and whsthar this cha;>ga has had a banafldai 

or datrlmant a l aff act on tha cHmata of your school 



CH>%/IQE 



12 3 4 9 

(a)@@(iX3) 3.03 

1 2 3 4 5 

(^(W^*((g(i) 3.00 



1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 



1 2 3 <; 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



SCHOOL CUMATI 



1. ThaovaraNlonaof my school foiowfng lha tntroductkxi of ths 
Qrada 12 axams la now ... 

2. Tha ralatlonsNp bstwasn taschors and studsnts Is now... 



3. Tha morala of taachars Is now ... 

4. Tha "status" of axan^lnabla sut)|scts Is now ... 

5. Ths "statua" of non-sxaminabto sut)|octs (s now ... 

6. Usa of scnool counsaling ssrvlcas for psrsonsi problsms Is row . 

7. Usa of school counsaWng sarvlcas for vooatlofial Information Is 



8. Tssdisrs' sanss of control ovar what thsy tssch Is now... 
9. 1 parcalva that pulsllc confldanca In my school Is now ... 

10. Taact^^' worMoad In taacHng Qrada 12 coursas Is now... 

1 1 . Tha strasa I parcsivs In taachars Is now... 

12. Taachars' Intaractfon with tsachars of ths low ; grada& Is now.. 

13. Taachars' Intaractfon with othar Qrada 12 sut^Jscts Is now ... 

14. Tha taat-wlaanass of studsnts antaring Qrada 1 2 Is now ... 



EFFECT 



1 2 3 4 5 ^22Sfl 

(2xg^)e^ 2.<!<t 

1 2 3 4 5 



J 2 3 4 5 
1 2 3 4 6 
1 2 3 4 5 



1 2 3 4 5 








1 2 3 4 5 






3 70 


1 2 3 4 5 






ZM 


1 2 3 4 5 






3.Z1 


1 2 3 4 5 








1 2 3 4 5 








1 2 3 4 5 




9 V7K.<4.'6/Z: 


2,7S 


1 2 3 4 5 








1 2 3 4 5 
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GENERAL EFFECTS 

LM«d b9km mm aorm pomibto •fltds of tht ProvlncW Examination Program. Plaasa Indlcata tha axtant to \Mhlch 
thaaa affada axlat and tha affact upon tha aducatlon procaaa. 



CHANGE 



1 2 8 4 5 



J i J 4 ^ 



12 3 4 5 



1 2 3 4 5 



.1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

(TXnMifiKs) 3.10 



GENERAL EFFECTS 



1. Aa a raault of tha Qrada 12 Examination Program, dasa sizaa 
•ra now ... 

2. Aa a raauN of tha Qrada 12 Examination Program, school 
UmaCsMng proUama ara now ... 

3. Thaanantlonglvanlnlowargradaatocunlcularmataflalllnkadto 
grada 12 axamlnabi«# aub|acta la now... 

4. Adaptation of curriculum to nrwat Individual studanrstntaras^ 
la now ... 

5. Tha uaa of achool-wlda axamlnatlona In grada 12 la now ... 

6. Tha uaa of axamlnatlona In lowar gradaa la now... 

7. Tha uaa of diatrtct-wlda axamlnatlona In grada 12 Is now ... 

9. In-sarvica opportunltlaa ralatad to grada 1 2 coursaa ara now... 



EFFECT 



^ 2 5 i 5 ^ 



1 2^4? 



1 2 3 4 5 



A 2 5 4 5 

12 3 4 5 

12 3 4 5 

1 2 3 4 5 



INTENTIONS OF THE PROVINCIAL EXAMINATIONS PROGRAM 



Tha Provincial Qrada 12 Examlnallon Program waa Introducad In tha 1983/84 school yaar. Ptaaaa Indlcata tha axtant to 
which you paroaiva Its atatad Intantlona hava t)aan achlavad and tha affact upon tha B.C. aducatlonal ayatam. 



J 



CHANQE 



1 

DM1 




T* 
•mm 




fbmm 


1 

{S7f 


■M 

2 

{« 


3 


7 


1 


2 


3 


1.13 149^ 


1 


2 


3 

Co) 


7 


1 


2 


3 


7 


1 


2 


3 


7 


1 

®) 


2 


3 


AM 4 


(8) 


2 


3 

(2) 



INTEMTIONS 



1 . Has tha axamlnatlon program lad to mora aqultabia 
traatmant of studants applying to unlvai^tty? 

2. Haa tha axamlnatlon program lad to mora aqultak)la trsat- 
mam of studanta applying to oolfagas? 

3. Haa tt)s aifamlnatlon program lad to mora aqultabia 
traatmant of studants applying for amploymant? 

4. Is tha provincial curriculum Mng mora closaly followad 
within tha schuols of British Columbia? 

5. Aira tha studants provldad with additional challanga? 

8. Do taachars hava anhancad confldarKa In thair own 
abUtlaa In tha araas of curriculum and avaiuatlon? 

7. Haa tha statua of tha taaching profaaslon ba«n snhancod? 



EFFECT 



. 2 3 4 5 

{^jiy^Z^Stifv 3.38 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

'(g)(ai6i^q){jj 3.o7 

1 2 3 4 5 

1 2 3 4 5 



Pages 



PIms« write your comments in the following space 



What mm ttw bcrMms/^robtofm of th« Provindal Examination Program? 
Bwefllsi 



What la your avafciaion of th« ProvlncW Examlnat^ 




Hava your standards tor studwits' acHavamant diangad as a rasutt of tha Provincial Examination Program? 



:39 ■ 
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Appendix H 

Superintendent 
Questionnaire 



All figures recorded in this appendix are valid percentage of respon- 
dents, rounded to the nearest whole percent. Vait^ percents do NOT 
include omits, "I don't know", "N/A" in the base of calculations. 



138 



.40 



Provincial Examination Impact 

SUPERmXENDENT QUESTIONNAIRE 



iiiiiiiiiiii Niiiiii iiiiiii II iiMinfffilifilififlfiiifffflli 



Beginning In 1 963/84, stud«nto In British Columbia h«v« bMn raqulrad to mito tha •nd-of-oourM provincial axamlna- 
tlon tor aach Qrada 1 2 aoadamio couraa In wMch thay anrd. Plaaaa mdlcata tha ohanga mat tha Provlndal Examina- 
tion Program haa had on thaaa atudanta AND whalhar tha changa hat baan banaflolal or datrlmantal. Plaaaa wrtta your 
oomman te In tha opan-andad aactlon at tha and of tha quaatlonnaira. Your oommanta ara moat walcoma and will ba 
addad to our databasa. 



CHANGE 



1 2 3 4 5 

(^^^^(^ 

(0)(§^(3) 
1 2 3 4 5 



Z.SH 

Z.<^l 

3.00 

3,59 



1 2 3 4 5 
1 2 3 4 5 

{5)(o)(at^(^)(^ 3.30 

12 3^5 

1 2 3 4 5 

12 3 4 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

'l){^,)ifi)#(S^ 3.25 



1 2 3 4 5 

1 2 3 5 
io)(3)(fl^.Xo) 3.0b 
1 2 3 4 5 

(oXfe)#^'D 3.38 



STUDENTS 



1. What ara tha affacts on tha partfdpatlon of Grada 12 stpdants 
In tha following axtracurrtcular activtVaa? 

a. School Sports « 

b. Drama 

c. Music 

d. School Govammant 
a. School Clubs 

f. Part-tlma Employment 

g. Study Groups 

2. Studants' usa of out-of-school tutors for grada 12 subjacts Is 



3. Tha strass taachars parcalva In thair studants is now ... 

4. Studant participation In summar school Is now ... 

5. Studant salactlon of axamtnabta courses Is now ... 

6. Studant salactlon of non-axamlnabia courses Is now ... 

7. Tha Intarast in tha Provincial Scholarship Program Is now ... 

8. Students' sense of responsibility Is now ... 

9. Student workload In grada 1 2 courses Is row ... 

10. Tha achievement of students in their grade 12 course(s) Is 
now... 

1 1. The morale of grade 12 students Is now ... 

12. The morale of students throughout the schools Is now... 

13. Grade 1 2 students' motiv*atlon to ieam Is now ... 



EFFECT 



1 2 3 4 5 




XO) 2.7<» 
(o)io) 2.10 
-M 2.91 
oYo) 2.9H 

;5)(oH53V^)(g) 3.53 

1 2 3 4 5 

iO'iby^^iO) 3.31 

12 3 4 5 
1 2 3 4 5 

(o)(7)^3(^(o) 3.03 

1 2 3 4 5 

1 2 3 4 5 

1^ 2 3 4 5 

2 3 4 5 

1^ 2 3 4 5 

1 2 3 4 5 

Su6/^/i3K3^ 3.21 



1 2 3 4 5 

3>/2:73K6y6) 3.00 
1 2 3 4 5 

(o)(m)'^(^ 3.39 



- ^ I 



.lAlMMMCTSUIW 



Page 1 



TEACHING 

In this MClion of the questionnaire we would like you to consider the changes in some aspects of teaching brought 
about by the reintroduction of the Grade 12 Provindd Examinations. 

We have Rated a number of aspects of teaching below. Please indk»te the extent to which you feel teaching has 
been affected by the Qradi 12 Examination Program and If, in your opinion, the change or lack of change has had 
an overaH detrimental or btnefldal effect on educatk)n. 

For each aspect of teaching listed we wouki like you to oompiele TWO scales: 

f^ the extent of the CHANGE. 

Second, the EFFECT of the change upon studsnts. 



CHANGE 



1 J? 5 i 5 



1 2 3 4 5 



TEACHING 



12 3 4 5 



12 3 4 5 



1 2 3 4 5 



1 2 3 4 5 

i2^ii^^9)(o) 2.S6 

1^34^ 

io)(3)iap(^K2) 3.58 

1^345 
i 2 3 4 5 



1 2 3 4 5 



1 . The bTMdth or soop« of content of coursas Is now.. 



2. Th« depth of covsrags of courses is now,. 



3. The emphasis piacad on memorization and rote learn* 
Ing In teaching Is now... 

4. The emphasis placed on problenvsoMng In teaching Is 



5. The emphasis placed on crittcal thinking In teaching Is 



6. The time spent on discretionary topics such as current 
affairs and optional topics Is now... 

7. The time spent on locally developed courses Is now... 

8. The use of provincial curriculum guides Is now... 

9. The use of authorized textt>ooks Is now... 

10a. The time teachers spend on coaching students on 
how to take tests Is ... 

10b. The proviskm of out-of-dass tutorials, t>y the schools 
In my distrtct. In examinable subjects Is now ... 



EFFECT 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 



1^345 

1 2 3 4 5 

(o)m^(^(^) 3.33 

1 3 4 5 
1^345 

3.21 



1 2 3 4 5 



■ .42 
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CHANGE 



1 2 3 4 5 

1 2 3 4 5 



^ 2 3 4 5 ^ ^ 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 

(eX3>4|Ki)(/i) 3.58 

1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 

dlXgXSKOVo^ 2.36, 
1 2 3 4 5 

1 2 3 4 5 



TEACHING 

1 1. Th« UM of authoriZ9d supplementary course metertals Is now... 

12. The use of non-authorized eupplementary oouree materials Is 



1 3 AtteiTtlon to Indlvkhial sniDENIB 

a. TY>e IndMdual attention given to WEAK students Is now... 

b. The Individual attention given to AVERAGE students Is now... 

c. The Individual attention given to STRONG students Is now... 
U.The use of small group Instruction Is now... 

15. The use of large group Instruction Is now... 

16. The amount of hotnework assigned to students Is now... 

17. The number of written aesl gnment s Involving creative or re- 
search-based actlvltlee assigned to students Is now... 

18. The number of wori»heet-type activities assigned to students Is 

now... 

19. The number of cooperative projects assigned to students Is now... 

20. The use of multiple-choice Items In classroom tests Is now... 

21 . The use of opervended items In classroom tests Is now... 

22. The numtwr of tests given during coursers) Is now... 

23. The weight assigned to paper and pencH tests, rather than 
prefects, asslgnnr^ents, labs, etc., In determining final grades Is 
now... 

24. The time spent on all examination related acth^tles is now... 

25. The number of field trips classes take is now... 

26. The number of labs in classes Is now... 

27. The time available for labs Is now... 



EFFECT 



1 2 3 4 5 f^£9sD 
1 2 3 4 5 

@®®(IXD 2.S0 



1 2 3 4 5 

(D®#gK3) 3JS 

1 2 3 4 5 

(D(§X6t#io) 3.03 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

12 3 4 5 

C9/§)(^f)^o) 2.88 

1 2 3 4 5 

®#^rs) 2.SZ 

1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
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UTILIZATION 



In this section of the questionnaire we would lil<e you to consider the uses made of the Provincial Grade 1 2 Ex- 
annlnation Program by you, oolleagues, school administrators, teachers, students, par^^ts, and others: 

YOUR USE OF QRADE 12 EXAMINATIONS 

The Ministfy of Education produce s a numt}er of reports based on student examination results. Exam results are 
reportedaalndMduaistuderMmartcs, school surnmartea, and provln^^ The Ministry also produces exam 

specifications for all examinable sub)ects and copies of previously used exams. 

Please indteate the extent to which you use results from the Provincial Qrade 1 2 Examination Program by respond- 
mg to the items below using the scale: 

I^A This use is Not Applicable. 

1 - NEVER This is a use I have never made of the exsffninations. 

2 - SELDOM This isa use I make infrequently, and occasionally not at all. 

3 - SOME This is a use I make, but only at limited times. 

4 • OFTEN This is a use I make frequently. 



FREQUENCY 



N^A 1 2 3 4 

mJWQtfr 2.93 



H:AJ ^ 3 4 



r^A 1 2 3 4 



N^A 1 2 3 4 



N^A 1 2 3 4 

KPXi\9Bm(si 3.35" 



I^AJ 2 3 4 

3.33 



N/A 1 2 3 4 



USE OF EXAMINATION RlSULTS - STUDENT SCbftCS, 
SCHOOL AVERAGES 



1 . 1 review the results of the Provincial Examinations for the 
students In my district... 

2. 1 compare the Provincial Examination results across the classes 
In my district... 

3. 1 compare the Provindal Examination results across the schools 
In my district... 

4. 1 compare the nnar1(s awarded students by teachers to the 
students' Provindal Examination marks... 

5. 1 compare the Provincial Examination marks of students, for 
each teacher, with the marks of students of other teachers... 

6. 1 compare the Provincial Examination marks of students, for 
each school, with the marks of students of other schools... 

7. 1 compare the Provindal Examlnatkxi nrwks of students, for my 
distrid. with the marks of students of other disthcts... 

USE OF EXAMINATION MATERIALS - OLD EXAMINATIONS, 
EXAM SPECmCATIONS 

8. Teachers use the Provindal Examination Program to define the 
content of their courses... 

9. Teachers refer to the Ministry of Educatk>n*s EXAM SPECIFICA- 
TIONS In discussions with students ... 



EFFECT 



2 5 4 5 ^tAjr> 



1 2 3 4 9 



12 3 4 5 

(0)(fi)mD'^ 3.73 



3.91 



A 2 3 4 5 



{7X0}m'^{/£} 2.S0 



J 2 5. 4 5 ^ 



1 2 3 4 5 



JL ^ 3 4 5 



ERiCi 
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44 



FREQUENCY 



N/A 1 2 8 4 Oflie 



N^A 1 2 3 4 

(S)(3X^<^ 3.00 

r^A 1 2 3 4 



N/A 1 2 3 4 



N/A 1 2 3 4 

(?K?)((?)<^^ 3.35 

N/A 1 2 3 4 



N^A 1 2 3 4 



USE OF EXAMNATION MATimAU . OU) EXAH^ 
EXAM 8PKCFICATION8 



10. TMdwt •xpllcMy dMcrite th« r^lationsNp of th« ooutm 
oont«nt to Iho oxamlnallon by using tho EXAM SPECIRCA- 
TIONS... 

1 1 . TMChM UM tho EXAM SPECIRCATIONS for tho dovol- 
opmont of thoir own dMsroom toots.. . 

^Z Tho EXAM SPECIRCATIONS aro usod by tsochors for ths 
dovolopmom of school-wfdo tosts... 

13. Tsschsrs o dminlstsr old Provincial Examinations to stu- 
donts as a comploto two-hour oxanilnatlon ... 

14. Tsachors admlnlstar soloctod quoatlons from old Provincial 
Examinations at ralovant points during thsir ooursss ... 

15. How ottan should rssults of old Provincial Examinations or 
Itams count toward tha studant gradaa In tha ooursa? 

16. How oftan should thasa rasults ba usad to gulda Instruc- 
tion? 



EFFECT 



1 2 3 4 5 dS&S. 



1 2 3 4 5 

@(7)®@(2) 3.58 

1 2 3 4 5 

(o)(3)#@(5) 3.2y 

1 2 3 4 5 

(5d(7)(gHg)(^ 3.30 

1 2 3 4 5 

@0S)<g)® 3.87 

1 2 3 4 5 

3.07 

1 2 3 4 5 



USE OF THE EXAMINATION RESULTS BY OTHERS 

Tha Provincial Examination Program could ba usad In a numbar of ways by othar paopla In tha aducatlonal system. 

Wa ara Intaraatad In your parcaptlon of tha usas baing mada of tha Provincial Examination Program by thasa othar paopla. 
Plaaaa mdlcata tha axtant to which axamlnatlon raaulta ara usad as daacrlbad m tha statamarrts balow. and also Indlcata 
tha affact of this usa upon tha aducatlonal systam. 



FREQUENCY 



7 1 2 3 4 

12 3 4 
7 12 3 4 

'|){^oX|){o) /-Ofr 

12 3 4 
7 12 3 4 



USE OF THE EXAMINATION RESULTS BY OTHERS 



1. SCHOOL ADMINISTRATORS usa tha axamlnatlon rasults In 
tha avahjatlon of TEACHERS . 

2. 1 usa tha axamlnatlon rasults In tha avaluatlon of TEACHERS . 

3. Tha SCHOOL BOARD usas tha axamlnatlon rasults In tha 
avaluatlon of TEACHERS 

4. 1 usa tha axamlnatlon rasults In tha avaluatlon of SCHOOLS . 

5. Tha SCHOOL BOARD usas tha axamlnation rasults In tha 
avaluatlon of SCHOOLS. 



EFFECT 



1 2 3 ji 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
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FREQUENCY 



^7 ^ 2 3 4 C2fSD 
7 12 3 4 
7 12 3 4 

iSif:$)^y5^ 3.77 



7 12 3 4 



7 12 3 4 

7 12 3 4 
7 12 3 4 

^^oy^^) Z90 

7 12 3 4 
7 12 3 4 



U8K OFTHB BXAMMATION RESULTS BY OTHB» 



6. PARENTS \mm th« •xamlruition (•suits (thdr kTiowMgs of 
thsm) In ths svaluatlon of SCHOOLS. 

7. PARENTS uss ths sxaminstton rssuits In dsdding vvhich Ngh 
school to snrol thsir child. 

8. UNIVERSITIES uss ths sxsmlnstlon rssuits to sslsct studsnts 

9. COLLEGES uss ths sxamlniitlon rssuits to sslsct studsnts for 
sdmlsslon. 

10. EMPLOYERS uss ths sxamln»ilon rssutts to sslsct studsnts 
for Jobs. 

1 1 . SCHOOL ADMINISTRATORS uss ths sxamlnatlon rssuits In 
dstsrmlning tssching ssslgnn>snts for tsschsrs. 

1 2. Ths MINISTRY of EDUCATION usss ths sxsmlnstlon program to 
Influsncs ths contsrrt and nstu's of ths Qrsds 12 curriculum. 

13. Ths MINISTRY of EDUCATION usss ths sxamlnatlon rssutts 
to compars ths diffsrsnt school districts. 

14. Ths ProvkKlal Examination Program Influsncss ths allocation 
of sducational rssourcss. 

15. Provincial Examination rssuits ars ussd to dstsrmlns local 
awards and schdarshlpa. 



EFFECT 



1 2 3 4 5 ^^^0 
2.11 

1 2 3 4 S 



1 2 3 4 6 



(/wK/TKSKaaXo) 2.97 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 

1 2 3 4 5 

!??X/^^7V0) 2.32 

12 3 4 5 



1 2 3 4 5 



Please continue . . 
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SCHOOL CUMATE 



Th« Provincial Qrido 12 Examlnctlon Program could affact soma of tha gartaral charadarMIca o( achoola that ara 
dmioull to pinpGlnt , but navar t hala aa ara Important to tha 'aducatlonal dlmata* In wNch tha aludanta and ataff function. 

Plaaaa kidteata tha axtant of tha changa on aach of tha factoia llalad balow and whathar tWa changa haa had a banafldal 

or datrlmantal affact on tha dbnala of your achoola. 



CHANGE 



1 2 S 4 5 — 

(^3X5X/«(3) 3.ZZ 

1 2 3 4 5 



1 2 3 4 5 

(o K^igdlgXg) 2.94 

1 2 3 4 5 

1 2 3 4 5 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

(|X5)^X§)(o) 3.03 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



SCHOOL CUMATE 



1. Thaovaral 

2. Tba ralatlonahip 



of achoola In my diatrlct la now ... 
batwaan taachars and atudants Is 



3. Tha morala of taachars la now ... 

4. Tha 'status* of axamlnabia subjacts Is now 

5. Tha 'status' of i]QQ-axamlnabla sub|acts Is 



6. Usa of school oounsalHng sarvlcas for parsoruil problams Is now 

7. Usa of school oounaaNIng sarvlcas for vocational Information Is 



8. Taachara sanaa of oontrol ovar what thay taach la now... 
9. 1 parcalva that public oonfWanca In tha schools Is now ... 

10. Taachars workload In taaching Grada 1 2 ooursas Is now... 

1 1 . Tha atraaa I parcalva In taachars Is now... 

12. Taachars' Intaracdon with taachara of tha lowar gradas is now.. 

13. Taachara' Intaractlon wtth othar Grada 12 sub|acta Is now ... 

14. Tha tast-wlsanass of studants antaring Grada 12 Is now ... 



EFFECT 



1 2 3 4 5 f^exf} 
(OXZX^O) 3.17 
1 2 3 4 5 



1 2 3 4 5 

(D@<aKM(g) 2.87 

1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 

®(S)<^^) 3.00 

1 2 3 4 5 

1 2 3 4 5 
®(§Xg^t^) 3.39 
1 2 3 4 5 

(2X§)^^)@)(£)^9o 

1 2 3 4 5 
1 2 3 4 5 

@(^(^7y?) Z.BO 

1 2 3 4 5 
(1X77)^A3) 2.90 
1 2 3 4 5 

) 3'U 
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GENERAL EFFECTS 

\Mmi\Mkmmf9Uim^pomlb^%^9€^ PImm Indlcatt th« •xt«nt to vvhich 

i •xitt and th# •fftd upon tho •ducttton procoss. 












EFFECT 
















4 A • ^ K 
1 Z 3 4 Q 








1 2 3 4 5 








1. 


Aa a raautt of tha Qrada 12 Examination Program, daaa alza la 

now ... 






1 2 3 4 S 








1 2 3 4 5 








2. 


Aa a raaull of tha Qrada 1« Examination Program, achool 


(5)(i$(sK5)(o) 


2.77 








umaiaoang prooiami ara now ... 




1 2 3 4 5 








i 0 ^ A K 
1 c J # O 




N—' «^ 




3. 


17ia attaritlon givan In lowar gradas to currlcular malarial ^ 




3.;9 








grada 12 axamlnabia aub|acta ia now... 




1 2 3 4 5 








1 2 3 4 5 






2*50 


4. 


Adaptation of curriculum to maat Individual studant Intaraata la 

now ... 






1 9 3 1 S 

1 C «9 ^ 9 








t 9 A K 

1 Z 9 4 0 






3.53 


5. 


Th^ uaa of achool-wlda axamlnatlona In grada 12 Is now ... 




3.2U 


1 2 3 4 5 








1 2 3 4 5 






3.70 


6. 


Tha uaa of axamlr^atlona In lowar gradaa la now... 




S.3I 


1 2 3 4 5 








1 2 3 4 5 






3.03 


7. 


Tha uaa of diatrlct-wlda axamlnatlona Is now ... 


(aHg)#(5)(s) 


3./4 


1 2 3 4 5 








1 2 3 4 5 






3.28 


8. ln-s«rvloo opportunWM roiatod to grada 1 2 ooursas ara now... 


(pV3X7/)63X3) 


3- ZU 



INTENTIONS OF THE PROVINCIAL EXAMINATIONS PROGRAM 

Th« Provincial Grade 12 Examination Program was Inlroclucad In th« 1963/84 achool yaar. Plaaaa Indlcata tha axtant to 
which you paroalva Its ttatad IntanUons hav* baan achlavad and tha affact upon tha B.C. aducational syttam. 



CHANGE 



1 

Km* 


Nal 
•l/ll 






MaoA? 


1 


2 


3 










7 


1 


2 


3 


l.(»l 






'1^ 


7 


1 


2 


3 






(/J) 


to) 


7 


1 


2 


3 


2.31 # 








7 


1 


2 


3 




# 






7 


1 


2 


3 




# 






7 


1 


2 


3 




<^ 


3D 


'4D 



INTENTIONS 



1 . Has tha axamlnatlon program lad to mora aqultabia 
traatmant of atudants applying to unlvarslty? 

2. Has tha axamlnatlon program lad to mora aqultabia traat- 
mant of atudants applying to coNagaa? 

3. Haa tha axamlnatlon program lad to mora aqultabia 
traatmant of atudants applying for amploymant? 

4. Is tha provlrtdal airrlculum baing rriora closaly followad 
within tha schools of British Columbia? 

5. Ara tha studants provldad with additional challanga? 

6. Do taachara hava anhancad confldanca In thair own 
abiMaa In tha araas of curriculum and avaluatlon? 

7. Has tha status of tha taacMngprofaaslonbaan anhancad? 



:4S 



EFFECT 



1 2 3 4 5 M£e£l 

^(i)i^^e) 3.35- 

1 2 3 4^ 5 
1 2 3 4 5 
^ 3 4 5 
1 2 3 4 5 

i^(5k2d(Sjij) 3. a) 

1 2 3 4 5 
1 2 3 4 5 

(tXS/,^^^ 3.03 
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Pl«a8« writs your comments in the following space 



Wh«t ar» th« b«n#flts/probl«ms of th« Provfndal Examlnctfon Program? 
Bgnofitsi 



What It your •valuation of lh« Provincial Examination Program? 



How would you changa tha program? 



Hava your ttandarda for studants' achlavamant changad aa a raautt of tfia Provincial Examination ^ rogram? 
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Appendix I 



Employers: Interview 
Protocols and Notes 

I.l Canada Employment 

1. 1.1 Introduction 

• use introduction to yourself and the project 

• refer any questions or discussions of project in general to me: they can 
phone or 1*11 phone them. 

JOHN ANDERSON 
FACULTY OP EDUCATION 
UNIVERSITY OP VICTORIA 
PHONE: 721 7792 

1.1.2 Questions 

' what are the major criteria in selecting individuals for employment? 

2. what educational criteria are most often used? 

• high school graduation 

• high school grades 

• courses taken 

• school(8) attended 

• references from teachers, principal, counselor 

3. are high school grades used in employment decisions? 

148 
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• by CEIC 

• by employers 

• are they used explicitly 

- submitted as part of application procedures 
~ is this pro forma or do they actually base decisions upon these 
grades? 

• is there any distinction between school awarded grades and grades 
from Provincial Examinations? 

4. Has the introduction of the provincial exam program had any eifect on 
the hiring practices of employers who use CEIC? 

• IF SO, what ? 

• Any effects on CEIC operations ? 

5. How much variation is there across different employers? 

• which employers tend to use grades (particularly Provmcial Exam 
results) 

6. Who are contact people and phone numbers for* 

• Mac Donald's Restaurants 

• Forestry companies (at least U ) 

• Mining companies (at least two) 

• Eaton's 

• Save-On Foods and Safeway 

• Woodward's 

• Miltary 

• Provincial Government Services 

• Coast Hotels 

• BC Hydro 

• BC Telephone 

1.2 Employers 

Conduct phone interviews with personnel officers with the following compani<?s 

• MacDonald's Restaurants 

• Forestry companies (at least two) 

149 
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• Mining companies (at least two) 

• Eaton's 

• Save-On Foods and Safeway 

• Woodward's 

• Miltary 

• Provincial Government Services 

• Coast Hotels 

• BC Hydro 

• BC Telephone 

1.2.1 Introduction 

• use introduction to yourself and the project 

• refer any questions or discussions of project in general to me: they ran 
phone or Til phone them. 

JOHN ANDERSON 
FACULTY OF EDUCATION 
UNIVERSITY OF VICTORIA 
PHONE: 721 7792 

1.2.2 Questions 

1. Docs your company hire individuals who recently come from high school: 

• high school leavers 

• graduates 

- fulltime 
part-time 

- seasonal 

2. What are the main criteria used for selection of candidates for employ- 
ment? 

3. Are high school grades used? 

always 

• for certain jobs only 

150 



- if no, go to #5. . . 

- if so, which ones? 

4. Any distinction made between school grades and grades fiom the Provin- 
cial Examinations (Rnals)? 

5. Has the use of Provincial Examination grades resulted in: 

% more accurate decisions? 

• fairer treatment of individuals? 

• anything else? 

6. If high school grades not used, why doesn^t your Rrm/insitution use them? 

7. In general, what effects of tht Provincial Examination Program have you 
noticed? 

• for example, absenteeism, punctuality o.* "work ethic" 
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Post Secondary Institutes 
Admissions Officers 
Interview Protocols and 
Notes 

J.l General Introduction 

• use introduction to yourself and the project (the overview statement that 
Dave Blackmore has prepared)^ 

• refer any questions or discussions of project in general to Dave Blackmore 
or John Anderson 

• they can phone or PU phone them. 

DAVE BLACKMORE 

EDUCATIONAL MEASUREMENT RESEARCH GROUP 
UBC 

PHONE: 228 4145 

JOHN ANDERSON 
FACULTY OF EDUCATION 
UNIVERSITY OF VICTORIA 
PHONE: 721 7792 



^TheM int^rviewSt m well m the transcripts and •tixnxnariet contained in the body of the 
doounent, wer^ conducted and authored by Suian Brigden, a graduate student in measure- 
ment and evaluation U.B.C. 
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J. 2 Questions 

1. what are the major criteria in selecting individuals for admission to your 
institute? 

2. are there differences for different programs? 

• can you tell me which prograais have different admission require- 
ments and what are they? 

3. Tm going to read to you a number of different educational criteria used by 
PSPs in admission decisions. These include high school graduation, high 
school grades, courses taken, school or schools attended, and references. 
Will you please indicate to me how often each of these criteria are used 
by your institution in selecting individuals for admission? I want yo o 
tell me for each criterion whether it is used very oflen, often, or not oiien. 

• high school graduation 

• high school grades 

• courses taken 

• school(s) attended 

• references from teachers, principal, counselor 

• Can you think of any other educational criterion used by your insti- 
tution that I have not mentioned? 

4. are high school grades used in : 

• culmission decisions? whether the student gets into the institution or 
not 

• placement decisons ? if admitted, which program the student can 
take 

• are they used explicitly 

- submitted as part of application procedures? 

- is this pro forma or do they actually base decisions upon these 
grades? 

• do you look specificedly at Provincial Examinations marks? 

• do you make a distinction between the grades awarded by the school 
and those from the final examinations? 

• do you have early admissions? 

5. Has the introduction of the provincied exam program had any effect on 
the admissions procedures or policy of this insitution ? 

— IF SO, what ? 
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• Probes: 

- more equitable treatment of students 

- better inforniation to baae decisions upon 

- changed the timelines for admissions procedures 

* it is now slower than in the past 

* it is more efficient than in the past 

~ consistency in information about student academic abilities 

What other effects has the Grade 12 Provincial Examinations had? 

• different attitudes of incoming students 

• more consistent information across all high schools 

• more administrative tasks to complete for our office 

• more forms to fill out for students 

I have no more questions to ask. Perhaps you have something that you 
would like to add with regard to the impact the Provincial Examination 
Program has had on your institution? Do you have any suggestions for 
improvement? 
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Appendix K 



Summaries and Transcripts 
of Focus Groups 

This appendix contains notes and transcripts from the various parent, student, 
teacher, and administrator focus groups held around the province. In reading 
these comments, il is very important that one keep in mind the context within 
which the focus groups were conducted. In general, the participants in the 
focus groups usually first noted that they basically agreed with the examinations 
program, and ti\ought that th"" program was bsiically soi'nd They then went 
on to use most of the time available to point out areas where they thought 
change should take place. As such, the tendency u for most of the comments to 
be what would be considered negative. With this in mind, the fact that most 
of the comments are in a negative vein should not be taken to infer that the 
participants were strongly opposed to the examinations program. 

In addition, there was no attempt to select focus group participants to be 
representative of the population. In selecting the sites for the focus groups, 
consideration was given to a variety of geographical locations. Once a site 
was selected, a local administrator was requested to select the participants on 
the basis of their own judgement. As such, no specific comment, or groups of 
comments, should be taken to be representative of the general population of 
students, parents, teachers, or administrators. 

Despite the fact that these transcripts are not representative of the popu- 
lations, and are probably biased toward the negative, they are included here 
for the reader^s interest. As was previously pointed out, the examinations pro- 
gram is a high-stakes program for individuals. The reportmg of general trends, 
means, and other summary statistics, based on group data, tends to mask the 
impacts that the program can have on individuals. The anecdotes contained in 
this appendix will provide the reader with an appreciation of some of the feel- 
ings, opinions, and situations applicable to single individuals within the larger 
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groups. However, the reader is cautioned not to interpret any of the comments 
out of the contexts explained above. 

K.l Students 

A vast majority of the students reported a general dislike for examinations. The 
marked emphasis on the importance of the examinations by teachers was viewed 
as a fault. Thi' was particularly the case since the exam consisted of a single 
2 hour session and it counted *Yor the whole year". It was viewed as a "make 
or break" situation in which you could lose the whole year. Even item level 
performance was viewed as all or nothing — you either did /ery well on an item 
or seroed out. 

Students experienced considerable stress induced by the examinations, even 
though they were not going to write them until June. The stress is created 
by the focus placed upon the exams by the school through the teachers of 
grade 12 subjects. Stress was also induced by teachers who apparently did not 
emphasise exam mater i A in ^'examinable" courses — the students viewed this 
as unreasonable since it would likely mean a rush at the end of the year (April- 
June) to cover all the necessary material. Teachers who were preparing students 
for the final exams were viewed as better, more realistic in their treatment of 
the course. 

Students viewed the exams as having some technical problems. The 2 hour 
length was viewed «s inadequate to test an extensive range of achievemcntn that 
would (should) be acquired over the whole course. The focus of memory-based 
tasks was viewed as limiting the scope of what kinds of learning outcomes can be 
tested — certainly divergent and critical thinking can not be adequately tested. 

STRESS!! You donH sleep 

There have to be exams to be fair. If they weren't there, one school or one 
teacher could sink you or put you somewhere that you can't handle. 

There is rtally ^o change because of the exams themselves. I had to memorize 
as much for Alg 11 as I have to for Alg 12. 

The exams only test what you memorise and not what you really know. 

Even in Grade lu we are streamed to exams or not. Once you decide you 
want to try for university there are very few choices. 

I wanted to take drama and stagecraft, but I can't. There are no exams in 
those courses so they are no good for anything. 

The exams make everything standardised: what you learn, how much time 
you spend on it, how you're tested... 

Lots of kids don't take courses because the^e is an exam in it. They take 
courses that don't have exams. History 12 and Western Civilization 12 are good 
examples. Lots of kids want to take History 12 because its interesting but there 
is an exam so they take Western Civilization instead. 
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It shouldn't be worth to much. If I don't do really well on that day it counts 
too much even if I know a lot. 70-30 would be better. Howver, it has to count 
enough to make it important. 

You have to learn to write exams for university. We should have more exams 
down as low as grade 8. I wish I had to write more exams. 

Our teachers make courses with exams harder than they should be to prepare 
us for the exams. Then we can whis through. 

I don't see the point of memorising a whole lot of things just so you can 
forget them the day after the exam. 

Our school is very cliquey. You have the academics and the non-academics. 
You only hang around with your group. In smaller schools that doesn't happen 
though. 

We couldn't go to the drama festival this year because the kids had to study 
for the exams. It really depends on whether you are on the semester system or 
not. You have to do fewer things on the outside as you go up the grades, you 
can't afford the time to do a lot, you have to work. You have to set priorities. 
Lots of us have part time jobs so we can get enough money to go to university 
and the exams don't take that into account (teachers wouldn't either; they have 
no sympathy for having to work) 

Teachers teach to the exam. When you ask why we have to learn something 
it is because its on the exam; never because you need it for life. You can't 
do interesting things because they aren't on the exam. Sometimes you ask 
questions about things you are interested in and wonder about; but the teacher 
will tell ycu not to worry abo«jt that because it won*t be on the exarr^. 

You only worry about doing well on the exam, not what you are learning 

Last year in Bi 11 we got lots of news clips and current developments in 
Biology. This year we don't get that because we have to cover the stuff for the 
exam (and we don't have time to do a good job of that either) 

Sometimes all of us in the class will be confused about something but the 
teacher doesn't have time to go back over it because we have to get on to other 
things that will be on the exam. 

Gives a guarantee of a better mark. I always do better on exams than in 
class work because of my work habits. I don't always turn in homework and 
stuff like that. They don't know about your work habits on exams. (Problem 
of confusing effort and work habits in academic achievement mark) 

They are a good motivator. They make you scared so you study and then 
when yv^u write them they are easy. 

Whiit is taught in class is not the same as what is on the exam. English is a 
prime example. Not so in sciences and math. The exams reflect the curriculum 
in those subjects. (Problem of exam-curriculum match) One student knew that 
tables of specs were there and was told that the course would co^er those things. 
The other did not even know that teachers got a table of specs; (thought that 
teachers had to guess what would be tested) 



157 




^ 



Teachers are very wishy-waahy about what is going to be on the exam. They 
tell you some things but they don't want you to be too scared of them. Teachers 
can't get provincial standards. 

Choice of course with or without exam. Both say exam. One because it will 
raise the mark because it is only on what you know, not what type of a person 
you are. Other because it gives them a better idea of how they do versus all 
other people, not just those in one particular type of school. It may bring my 
mark down, but I want to know whether I can do well compared to everybody 
else. It tells me what is expected. 

Learning because you want to learn is interesting. Learning for the sake of 
a test is boring. 

Learning should be concepts but exams say that learning of detail is what 
is important. It shouldn't be that way. Thinking is more important than 
memorising but the exams say that learning is memorising. 

Gets in the way of I.B. (for one student) and in the way of advance placement 
(for the other). We take our courses and then we have a cram course for the 
provincial exam. That shouldn't be. 

Grade 12 is Hell and its the Exams. They place too much stress on the 
students. People drop out of extracurricular activities for exams and it is tough 
to pickup these activities after exams. You loose ground. 

The exams put so much strain on the students that they feel that they don't 
have the study skills to cope. Study habits should be part of the lower grade 
curriculum, not something that you have to relearn or learn for the first time in 
grade 12. 

I'm afraid of what will happen if I should be sick or just have a bad day. The 
exam may not measure what I really know. For this reason, the exams should 
only be worth 30%. 

We need a month to study for the finals. This means that the teacher hafl 
finish the course a month early. There is no time for questions or even review 
during the year. It is too rushed. 

You can see the stress on the teacher; the harried look. 

The honor roll is not fair because of the selection of courses. For the honor 
roll, all courses are given equal weight: examinables and non-examinables, but 
it is way more difRcult to get a good mark in a examinable course Many honor 
roll students find themselves off the honor roll for the first tmie in grade 12 
They think that they are becoming stupid. Often the family and peer pressure 
is tremendous when you are no longer on the honor roll. This adds to the exaiti 
stress. 

Courses are selected mainly on the basis of exams, not because of interst 
Kids who don't write exams are given two extra weeks of holiday! 
Many more kids are planning to go to Douglas and other colleges bccau.se 
it is easier to get into and then transfer to university. They feel that they are 
being forced into the long route becausv* of the untenable demands made of their 
time in grade 12. 
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Alt examinable subjects have "tons" of homework. There is no coordination 
between claasei and often a good student may be up past midnight every night. 
Students need counselling or teachers need to get together on homework. 

Some students are planning to get to pott-secondary through ''adult-status" 
rather than bother with the transcript hassle and exam pressures. 

I see inconsistencies m the practice exams that we use. The weights given 
to different questions do not seem fair or consistent. 

The exams are power tests. Give shorter tests or longer times. The balance 
between time allotted and content does not seem right. 

Too many ''doors" seem dependent on ALGEBRA test results. We have to 
accept this without question. Tell us why or give alternatives! 

We have to compete with returning grads who may only be taking one course. 
The rules of competition are not clear. 

For university, there is very little difference in prerequisites between pro- 
grams. Why? It does not make sense. 

Academic students are loosing life skills but gaining knowledge that they 
may or may not use when they graduate. 

There should be a scholarship for every subject written, based on that single 
exam. Not across 3 subjects. 

This is supposed to be the best years of our lives, but the exams promote 
"Catch 22". We can't do this without that, but you need this to do that. 

With the exams hanging over me I have no time to sleep and no time to 
myself. Is it me or the system — something is wrong. 

Some alternatives on multiple^choice don't make sense: ''why have them"^", 
you don't always need four or five alternatives. It takes us 4 minutes to review 
each M.C. question in class. During the exam we need to get through one every 
1 and 1/2 nv;iutes. 

I like to have taken courses from a variety of sources (teachers) because it 
maximises the people I can go to for help. 

Because the exams are forcing the grades down, more friends are applying 
to community colleges. It is less trouble and less pressure. 

We see the exams put stress on teachers. The results reflect their work. Ever 
look at absenteeism and burnout for grade 12 teachers? 

Exam marks are compared from one class to another across years Is this 
fair? can't the classes be different. Can we be misjudged? 

Classes are smaller in grade 12 examinable courses. 

Do a comparison across districts if you have to, not individuals or individual 
classes. 

We don't want to be forced into competition by exams. What you achievr 
is what you get. 

The exams make us into numbers. We have lost some of our personal identity. 
We are no longer ourselves. 
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K.2 Parents 



Generally the parent group considered the exams appropriate for schools and 
for the students. The group also viewed the exams as good preparation for 
university and to some extent life in general. 

The idea of the exams provoking stress within the students was accepted. 
But this was viewed as not necessarily positive but as good preparation for life 
The exams set a ^tone** for serious endeavours such as university and college, and 
life to some extent — and this was viewed as a good thing. There was concern 
about the 2'hour exam counting for a substantial portion of the student's Rnal 
grade, but this was not viewed as major issue. 

However, the parents pointed out that the exam program is aimed at the ini- 
nority of students — those going on to post^secondary education. Most students 
do not go from high school to university or college but rather into employment. 
There does not appear to be any attention paid to these students who are the 
majority of high school students in the province. Although it was pointed out 
that exams could be used to pay some attention, the group did not express 
strong feeling either for or against this possibility. But the parents did express 
concern that this group of students was not being attended to. 

Parents reported that their use of exam results (and test results in general) is 
confined to estimating how well their child is doing. This was reported as gener- 
ally meaning that current results are compared to past performance — to gauge 
whether he/she is doing as well as they can. The notion of "making the effort" 
is reported to be important rather than comparing to the performance ot other 
students. The current reports (percentage and lettergrades) were considered 
adequate. 

The exams are universal every ^ody is treated the same way. It is fair because 
it is consistent 

Stressful for students, particularly for kids going to university — it means 
their life 

Maybe its the first time for stress but it won't be the last. Kids need to 
learn to work under pressure 

Is this what we want from kids? Is this a valuable skill to be able to side 
down and immediately come up with a right answer out of your head'^ What 
are we testing for in the processes we use? Tm not questioning the value of 
what the kids are learning but how the kids have to display it. Do we want to 
produce kids who are just good exam writers? 

The kids work hard to build for one day. In our community last year the 
exams had to be put off for two days because of bad weather and a flood. The 
kids had to build up again and some couldn't do it. It wasn't fair. 

Teachers mark should match the exam mark. That way we can tell if a 
teacher is doing his or her job. 

We're teaching our children to play trivial pursuit. The types of exams 
necessitate simple wswers when the problems of the world don't have simple 
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answers. 

The process of exam taking and the focus on exams confines our thinking 
It leads to putting too much weight on things that are ^'examinable'*. 

My kid won't work. He is smart and learns easily and he kno'vs that he can 
do well and shine on the exam so he does nothing in class. 

We're on semester. My kids courses are iiniihed right now. They spend the 
rest of the semester learning nothing but how to write the exam and practicing 
on the exams so that they can score better. They could be using that time 
to learn all kinds of good stuff. Preparing for the exams is necessary for tiie 
students but it is really a waste of time. 

Kids choose their courses by how much work they have to put into it. Kids 
ask counselors if there is a government exam. If there is they avoid it and if 
there isn't, they take it. We will all take the easy way out unless we are forced 
to take the hard way. 

Can kids be motivated to work without this big exam at the end to scare 
them? 

With the exam my kid had to drop curling. He didn't want to but the 
scholarship practice sessions were on the same nights as his curling and he had 
to make a choice. 

The kids treat the examinable subjects more seriously than the other sub- 
jects. I don't really care what my kid gets in drama or foods, only about algebra 
and English and courses like that. 

In hiring we don't look at the exam marks. We are interested in the applicant 
as a person; do they seem motivated, alert, dedicated, etc. If they need a degree 
we make sure they have one but we don't check the high school marks 

I don't know enough about the exams and neither do the kids. They are not 
prepared enough. The system does not prepare them, they have never had to 
do this type of thing before and they are scared because it counts so much bu 
they don't know what to expect. They should be at all grades throughout the 
system if they are going to have them at all. 

Among my child's friends there are two types of students: those that worrv 
like heck about the exams and "have" to get an A (for them, less than an A is 
a fail), and those that just want to get it over with; all they care is to get a P 
(write the exam and get out of here. 

Effect on extra-curricular. My kid is really good at both volleyball and 
basketball. Last year she was on three teams, but this year she she doesnH have 
time. She played on one fun volleyball team only. My son has always been in 
every band in the school and always pacticiapted in concerts and plays. This 
year he plays in one noon hour stage band and is not going to be in any plays 
or play at any concerts. 

One positive aspect is that I have seen more studying and homework this 
year than in all the years of school combined. 

We have always encouraged our child and put pressure on her, but this ar 
we are trying to take the pressure off. She spends too much time studymg, shr 
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forgets that she should have some social life. Her only friends are those she 
studies with. One old friend she had for years has now been cut off because she 
won't study enough. 

Scholarships put more pressure on than the regular exams. It isn't enough 
to just get an A, you have to be a high A; you have to beat everybody else. 
Some competition is OK, but this is ridiculous. 

My child's friends pick their courses due to exams and so does otir child 
He wanted to take History because he is interested in it, but History has a 
government exam and he felt he couldn't take more than three exams. He is 
taking a foods course instead. 

-Move to 40% right direction, but should go to 30% or 35%. 

My kid does less extracurricular in grade 12 — e.g., gave up piano. 

It is not clear to me why the time in school is given so little weighting. 

What happened to the learning assessment tests? We got good provincial 
information from them. 

Teacher performance becomes very important. Some teachers of examinable 
subjects get rid of weak students into non-examinable courses so that the poor 
students will not reflect on their record. 

Why is there no Scholarship in English? 

English teacher feels that the exams pull down the A+ student because the 
exam material is geared to the mediocre (average) student. 

The marking sessions are great! Good practice, puts 3'ou in touch with the 
marking situations. Best in-service ever. All teachers should have to go, say 
once every four years. 

Why isn't there an oral or speaking section in the English test. Some teachers 
teach oral speaking and there is no recognition of this work on the exam. With 
the influx of foreign students today, a person may pass English on the basis of 
the written work only. The Final mark may not be representative of speaking 
ability. 

The range of final marks is less after the school marks are merged with the 
provincial marks. This makes my class look more homogeneous then I feri that 
it is: I.e., I have fewer A's and fewer failures. It makes it hard for a student to 
get an A. Making it 70/30 would help (30 from Prov. exams) 

Good to know where in the province your students stand. 

Only 1/3 of the teachers (in Senior Secondary) teach examinable subjects. 
Many borderline students appear in nonexaminable subjects: the examinable 
subjects donH get the borderline students. 

In a semestered school, some students take English 11 one Semester and 
English 12 the next. This promotes the teacher to teach to the exam and only 
that! 

The exams bring so much pressure on the sttidents that some opt out of 
examinable subjects. Now we are seeing some of these people return to take 
examinable courses later in life. Sometimes this is awkward to deal with. 
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A lot of stresi avoidance takes place ... planning to avoid stress not planning 
to get the best education. 

The test makes the studentt; a number not a person. 

Teachers say that students dcn\ seek out p^irticular teachers, but the stu- 
dents say they do. 

The scholarship program doesn't recognise that most kids (have to) take 
Math and Science and not Humanities. The competition therefore is unfair 
because of the way the marks are averaged across three subjects. TLere should 
be some scholarships for the top of each subject regardless of how >''cll that 
person did on any other subjects! Many people in the humanities don't do well 
in math or sciences. 

As a teacher I worry about how the stats are being used. I sometimes fevl 
it is like a trial without a jury. If you have good students you get good stats; 
bad students you get bad stats and then look out! 

The schools still look for the best coaches rather than the best (academic) 
teachers. 

If it looks like a student might fail, get rid of him/her. Fudge the stats: load 
up good teachers and load up good students. 

As a Parent, I resent the value placed on the exams. We need a better 
compromise between ''education" and writing exams. 

How much time a teacher should place on student evaluation should be 
written into the curriculum guide and the teacher should be given adequate 
time to do it. Not squeezed between other required components. 

As a parent, the kids talk to siblings and create an atmosphere of impending 
doom. 

When an exam comes up, it takes away from other courses. 

I feel that stress is related to lack of preparation. Now I use old exams as 
preliminary exams and the amount of stress is reduced (for the good students). 

Teach test taking skills in grade 11. If the skills aren't there in grade 11, the 
students find it difficult in grade 12. 

Give us inservice on the exams — Make the teacher take the exam — Con- 
centrate on making better teachers, not just better exams. 

Provincial accountability with repard to the costs of running the exam pro- 
gram. What are the paybacks? Is it worth the money, time and effort'^ Not 
just the Ministry costs, but the school costs as well. 

In some ways, I feel that the exams protect the kids from bad teachers and 
benefits the low-end students if they get to stay with the better teachers. 

Helps t'le teacher unify the students for the cause. Its the teacher and the 
students ^^ainst the exam. 

K.3 Teachers 

Move to 40% right direction, but should go to 30% or 35%. 
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My kid does less extracurricular in grade 12 — e.g., gave up piano. 

It is not clear to me why the time in school is given so little weighting. 

What happened to the learning assessment tests? We got good prov..Kial 
information from them. 

Teacher perf rmance becomes very important. Some teachers of examinable 
subjects get rid of weak students into non-examinable courses so that the poor 
students will not reflect on their record. 

Why is there no Scholarship in English? 

English teacher feels ihat the exams pull down the A+ student because the 
exam material is geared to the mediocre (average) student. 

The marking sessions are great! Good practice, puts you in touch with the 
marking situations. Best in-service ever. All teachers should havt to go, say 
once every four years. 

Why isn't there an oral or speaking section in the English test. Some teachers 
teach oral speaking and there is no recognition of this work on the exam. With 
the influx of foreign students today, a person may pass English on the basis of 
the written work only. The Final mark may not be representative of speaking 
ability. 

The range of final marks is less after the school marks are merged with the 
provincial marks. This makes my class look more homogeneous then I feel that 
it is: I.e., I have fewer A's and fewer failures. It makes it hard for a student to 
get an A. Making it 70/30 would help (30 from Prov. exams). 

Good to know where in the province your students stand. 

Only 1/3 of the teachers (in Senior Secondary) teach examinable subjects. 
Many borderline students appear in nonexaminable subjects: the examinable 
subjects don't get tht borderline students. 

In a semestered school, some students take English 11 one Semester and 
English 12 the next. Tiis promotes the teacher to teach to the exam and only 
that! 

The exann» bring so much pressure on the students that some opt out of 
examinable subjects. Now we are seeing some of these people return to take 
examinable courses later in life. Sometimes this is awkward to deal with. 

A lot of stress avoidance takes place ... planning to avoid stress not plannmg 
to get the best education. 

The test makes the students a number not a person. 

Teachers say that students don't seek out particular teachers, but the stu 
dents say they do. 

The scholarship program doesn't recognize that most kids (have to) take 
Math and Science and not Humanities. The competition therefore is unfair 
because of the way the marks are averaged across three subjects. There should 
be some scholarships for the top of each subject regardless of how well that 
person did on any other subjects! Many people in the humanities don't do well 
in math or sciences. 
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As a teacher I worry about how the stats are being used. I sometimes feel 
it is like a trial without a jury. If you have good students you get good stats; 
bad students you get bad stats and then look out! 

The schools still look for the best coaches rather than the best (academic) 
teachers. 

If it looks like a student might fail, get rid of him/her. Fudge the stats: load 
up good teachers and load up good students. 

As a Parent, I resent the value placed on the exams. We need a better 
compromise between ^'education" and writing exams. 

How much time a teacher should place on student evaluation should be 
written into the curriculum guide and the teacher should be given adequate 
time to do it. Not squeesed between other required components. 

As a parent, the kids talk to siblings and create an atmosphere of impending 
doom. 

When an exam comes up, it takes away from other courses. 

I feel that stress is related to lack of preparation. Now I use old exams as 
preliminary exams and the amount of stress is reduced (for the good students). 

Teach test taking skills in grade II. If the skills aren't there in grade 11, the 
students find it difficult in grade 12. 

Give us inservice on the exams. Make the teacher take the exam. Concen- 
trate on making better teachers, not just better exams. 

Provincial accountability with regard to the costs of running the exam pro- 
gram. What are the paybacks? Is it worth the money, time and effort'^ Not 
just the Ministry costs, but the school costs as well. 

In some ways, I feel that the exams protect the kids from bad teachers and 
benefits the low-end students if they get to stay with the better teachers. 

Helps the teacher unify the students for the cause. Its the teacher and thf 
students against the exam. 

Accountability for each teacher. Makes every teacher accountable for what 
they are teaching. The exam specs are the curriculum. This is good in that 
every student gets a fair chance and nobody gets on their pet topic and leaves 
out the others, but it is also bad in that it narrows the curriculum due to the 
type of test (focuses on trivial pursuit type knowledge and ignores processes and 
higher level skills). It also separates the curriculum a la curriculum guide from 
curriculum a la exam specs. Despite the fact that the Ministry says that you 
should cover these other areas that are not examinable, that does NOT happen. 
The exam specs are the curriculum. It restricts what you teach since you must 
teach to the exam. 

School has become mark driven. Students don't care whether they have 
learned or understand anything, they only care what the mark will be. We argue 
about all kinds of things in non-examinable courses, beliefs, values, methods, 
etc. In examinable courses all we argue about are marks, usually only 1/2 
a mark here or there. I question whether students are better now than they 
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were before the exams. They may be able to get the right answer but are they 
educated? 

We a;'t being asked to cover too much in too short a time (semester teacher). 
Also, the exams try to test too much in too short a time. 

In English, exams are dismally inadequate tests of the curriculum. The 
exams focus on only a very narrow area of learning. 

Exams teach the kids to find the right answer, not construct or create the 
right answer (or an acceptable answer). We actually teach the kids to take 
the possible responses, eliminate the ones that are wrong, and then try out 
the others for fit to the question (Work backwards from the answers to the 
questions) 

Kids who are interested and keen, but perceive the exam to be too tough 
avoid the courses. Kids don't take courses to broaden their knowledge, they 
focus on what they know they can do well in. The teachers support the kids 
in tuis tendency, counselling kids who they think will not do well to avoid the 
course. 

The kids feel that the exams are too tough. The teachers think that the 
exams lack rigor and only test facts. 

All kids care about is ^s it on the exam?** They don't want to learn things 
that are just valuable or interesting. 

Exams motivate kids, but they motivate them to get marks, not to learn. 
On Ihe other hand, as an external or extrinsic motivator thry may servr t he 
purpose of ingraining or naturalizing interest in the topic and thus create some 
intrinsic motivation. Intrinsic motivation does not come unless kids participate 
and that requires some extrinsic motivation to get them started. 

Time consuming activities (those that produce few learning outcomes per 
hour spent) such as labs, projects and field trips are not done. We have to use 
methods that are time efficient due to crunch of time. We therefore go to lecture 
and assume tnat because we *^ay" something that we have taught it and that 
the kids have learned it. They may learn it and understand it better and have 
long term retention through the more time consuming method BUT it isn't time 
efficient so we don't use it in examinable courses. 

Courses in other grade and non-examinable courses are now structured very 
much like examinables with tables of specs and formal final exams etc. Thi.s 
is done to prepare the students and get them used to the method. We use a 
lot more multiple choice tests in class now so that the students will get used to 
that. We have to give them practice on taking exams. 

There are occasions where students are not allowed to write the exam even 
though they have taken the course because if they are allowed to write they will 
do poorly and the school average will come down. We are judged on the school 
average, not how many or what type of students we had, only on the final exam 
score. 

In the social sciences, the curriculum is process oriented but processes are 
cut to focus on what the exam will test. If I want better results on the exams it 
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will be at the expense of learning outcomes that are not tested, (processes and 
higher level thinking). 

In extra-curricular there are isolated cases where the exams have a major 
impact on students But it is not the norm. Most make the choice not to par- 
ticipate or only to participate in one thing they really like. However, there is a 
tendency to dissuade students from participating in extra-curricular activities, 
particularly after the first term, because it wiU lower the marks. They can*l 
afford the time for both good marks on the exam and participating in a lot 
of trips or a major drama or music production (particularly when most have 
part-time jobs and other responsibilities out of school. 

There have actually been cases, and we have had them here, where we have 
had teen-aged suicides that are attributable to the stress placed on students. 
One of the highest stresses that Ihey face is the exams. The cases we have had 
have not been the poor student either, they have been the very good who are 
afraid that they can't keep up the standards they have set. 

Involvement in the exams process is the BEST in-service a teacher can ever 
have. 

I graduated in a system without exams and it was a disaster. Nobody knew 
what anybody else was doing. The exams control the curriculum and give us 
standards. 

I am disturbed by the tendency to cut corners and streamline in order to 
cut costs, especially in the marking of the English exams. This streamlinmg is 
reducing the positive in-service effects of participating in marking. 

If the intent is accountability, then *he exam program is not fair. We are 
using the industrial model but we ht^ve no control over the raw materials we 
are given and must use. It puts on the face of accountability but it is not 
educationally sound. 

Weighting is far too high. I might be satisfied with 30*70. 

I have tried to alter my tests and assignments so that my marks will mirror 
the exam maiks. 

I don't care if my marks are the same as the exam marks; sometimes they 
shouldn't be. However, I know that I am not judged by how close my marks are 
to the exam. If I ever thought that was happening I would change and 1 would 
also probably withdraw my support and participation in the exam process. 

We are supposed to be teaching to and considering individual differences 
^ wever, the exams are directly the opposite. Only in extreme cases and verv 
unusual circumstances are individual differences considered. The exams are too 
inflexible, from what is on them to when the kids have to write them. Last year 
I had one kid that is a dud in the morning, but really wakes up and performs 
after lunch and his exam for my course was first thing in the morning. He 
bombed. He should have been allowed to write in the afternoon. 

Some kids drop out because they won't do well on the exam. They are 
interested and want to take the course but they know they wonU do well on the 
exam so they don't take the course. 
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The stress is as much due to the formality and inflexibility of che process as 
it is to the content tested. 

In Alberta there have been cases where if the students of a first year (pro> 
bationary) teacher don't do well on the exanu they are not rehired. 

I teach Sc 10, Chem II and Cheml2. The table of specs for chem 12 tell 
me what I should be doing (or at least emphasising) and making sure I cover 
in Science 10. 

What bothers me is how the results are used. I have heard many stories 
about how they are used to judge how good a teacher is. If they do that here, I 
am going to kick a bunch of kids out so they don't pull my class average down. 

There are NO grade 12 students in our band this year. Unless some credit 
is given, we are going to lose our whole music program. 

We can't get enough tutors. Parents are phoning every day for us to find 
their child a tutor. 

Teaching techniques which use too much time for what the kids learn such 
as labs and field trips are by the board i i grade 12 subjects. I use them a lot 
in my other courses, but I don't have the time if there is that exam at the end 
and the kids have to face it. 

The weight assigned the exam mark in relation to the school mark was viewed 
as inappropriate given that the exams consisted of 2 hours interaction with the 
student. This was viewed as unlikely to provide a comprehensive sample of 
student performance to yield an estimate of achievement that counted for 40% 
of the final grade in that subject. 

The use of multiple-choice items was viewed as causing a lean towards 
memory-type student performance. Particularly in those subject areas that 
had a *^rocess" orientation such as English 12, multiple-choice items were not 
the ideal format. However, in subjects such as math and science, the multiple- 
choice format was better suited. The point was also made that constrained 
choice responses tended to disadvantage students that had a broad knowledge 
base and could develop a number of correct, alternative responses to a given 
item. 

The examinations have had effect upon the manner in which courses are 
presented. This was particularly so from a student perspective, in that students 
were keen to insure instruction kept on topic (exam related material only) and 
there is an increased concern over school awarded marks (since these are com- 
bined with the exam results for the final grade). Further, there is increased 
attention paid by teachers to their in-class tests to keep them similar in format 
and content to the Provincial Sxams. However, some subjects (such as Commu- 
nications 12 with its aural component) did deliberately test student perforniancr 
in areas that were not part of the examination. 

The examination were viewed as providing some "framework" for the pro- 
gram to be developed for a particular curriculum, but the exams have a con- 
straining effect on the scope of the subject presented in the grstde 12 class 
Research and development of written assignments is curtailed since this tends 
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to require subst&ntial involvement of time, and time tends to be se^erf ly limited 
due to the demands of the exams in terms of what has to **be covered" 

The teachers reported that exam results are not used to any great extent. 
They reported that they viewed the results of their students and compared the 
results with their "predictions". They reported that generally their prediction 
were accurate although some students did achieve much higher than anticipated 
scares (through intensive preparation for the exam), or lower (test anxiety or 
some traumatic personal event). They also reported that the exam results are 
not systematically used within the district. Some individual administrators do 
use the results for "evaluative" purposes but this is not a general phenomenon 
within the district. 

Working on marking committees or exam preparation committees was viewed 
positively (and all respondents had done so). The experience served as valuable 
professional development in that one could meet with colleagues to interact over 
the subject area — this helped clarify their owns views on the curriculum and 
expand their knowledge of general thinkiu^ on the subject area by colleagues 
throughout the province. 



The exam system increases stress in/on teachers and students. 

Teacher spend a lot of time trying to get the school marks the same as the 
exam marks. Is this a good thing? 

Puts stress on Administration. Also unreasonable deadlines from Ministry 
makes it hard to comply. In a small school, all you need is for your secretary 
to get sick an'J everybody is unhappy: the Ministry, the Administration, the 
teachers, and the students (e.g., I got the lists for confirmation today and the 
Ministry wants them back tomorrow and it goes on and on.) I would rather 
have School based exams or maybe district exams. 

If the Ministry used Assessment data better, along with the accreditation 
process, they would know know was doing the job and who wasn't. I feel 
that they introduced the exams because they felt teachers were untrustworthy. 
Doesn't accreditation address this? 

Exams follow political thinking. Will we have e;cams if there Is a change in 
Government? 

The exam process takes up too much time of the school adminsistration. 

The administration forms don't always cover all cases (students) and then 
you have to gerrymander. 

The lack of money means that M.C. questions are used when they shouKhrt 
be. How can we measure higher concepts, as set out in the curriculum guide, 
with M.C. questions. 

From an administration viewpoint, the scholarship exam should be sched- 
uled as totally different exam and not as a continuation of the regular exam 
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Scheduling everything is difScult enough as it is. 

We need more time to verify reports and information from the Ministry 

Curriculum is driven by the exam. We'll end up like California. Big Brother 
is watching — The system is set on mistrust. What rights to the teachers, 
administration or students have when the System works against them? 

Tm sick and tired about hearing about the AVERAGE SCHOOL. As far 
as I can tell, there isn't any average school. Parts of a school may be average, 
but that's all; every school has independent problems. We are being compared 
against none schools. 

Why test grade 12? Test grade 10 instead. 

Too much talk about exams. 

With all the emphasise on exams, you may end up with smart kids but 
poor citisens! We are loosing our perspective between teaching kids the skills 
to become a functional member of society and pumping them full of knowledge. 
Doth teachers and kids are spending more time on content as apposed to the 
use of that content. This is a direct result from the exams, the exams mainly 
test content and nothing else counts. 

Entry to the Universities is a problem if the marks are delayed. The hassle 
factor when the system goes awry is great. The attitude of the Ministry is that 
it is always the School's fault and the school is adopting the attitude that it is 
always the student's fault and the universities feel caught in the centre. 

If you don't reach a certain level because of an exam, you "die on the vine" 
Summer school or correspondence school are not always possible for lower SES 
students or single parent families and not enough attention can be given to kids 
who are repeating courses. The system is seen as being geared toward only 
those who succeed. The stigma, disgrace, and loss of dignity are the rewards of 
the failing student (and we wonder why the students feel stress). 

Teacher? are not given enough time to adequately prepare the students to 
be test-wise, to evaluate them as reliably as the teacher and the system would 
like, teach content and show them how to apply what you teach. 

Exam scheduling is a problem! The only real alternative is to shut down the 
school during the exam periods. 

The administration lives in fear of staff getting sick or labor problems when 
it comes to exams. 

We feel that the Ministry should set up a technical subcommittee to look 
only at administration problems. Now everything is done by computers and 
computer people. What the administration needs and how the computer wants 
things done does not always coincide. Lets get together on this. 

Exams promote the "zero-sum" game: I win you loose. This often creates a 
situation of mistrust and uncooperation. 

The Ministry should allow for costs of duplication of old exams. It is be- 
coming part of the curriculum by de facto. The ministry should provide exain 
work sheets. 
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District staff only look at mean scores. They don*t take into account the 
makeup of the distribution that created the mean. Let the Ministry educate 
District staff on how they look at the scores since the Ministry provides them 
with the data. 

Many teachers refuse to teach courses with provincial exams. 

I think we are seeing fewer boys in examinable courses. Because boys mature 
later, they may not be given the opportunity to take the courses. Once you are 
taken out of the ^academic" program, there is no opportunity to return. Kids 
jrho fall through the cracks are generally lost and often drop out. 

Prestige is less if you teach nonexaminables. 

If exams are going be part of the system, they should be stressed from grade 
8 on. 

Streaming is starting at lower grades. I think that this takes place because 
the teachers are under too much stress and under funded. It is easier to stream 
then try to accommodate a wide range of students. This is done with testing. 
The system doesnH really know the consequences of this action other than that 
once placed in one stream it is difficult if not impossible to change streams. 

I don't believe that exams are always used as intended. 

Exams force more dropouts. Often these dropouts are short only one cct^rse. 

Judgments are made on examination results without taking into account the 
shape of the distribution or the makeup of that distribution. 

The scholarship program is not fair, because the programs and facilities 
across schools and districts is not the same. The students do not have equal 
opportunity to receive or even compete. Look at those schools that run a Bac- 
calaureate program — other schools without have to compete and are judged on 
the number of scholarships that are awarded to THEIR students. It is not fair 
to th« students or the schools. The only reason some of these students received 
a scholar:5hip is that they happened to go to a particular school. 

The people who are receiving scholarships may not be the "best*' people. 
They may te smart, but socially inept, because they spend all their time study- 
ing away from people and the real world. 

The exams promote streaming, yet streaming is not an '*ofIiciar' part of the 
program. 

With the influx of off-shore and French immersion students, the exams should 
he given in more languages. We are not adequately measuring their knowledge, 
but rather their language ability. 

Small schools don't really have the opportunity to compete fairly for schol- 
arships. 

More tu* j are being used during week and weekends. 
People vho elect not to go to university are forced out of examinable sub- 
jects. 

People who dc I't take examinable courses are forced out of the university 
opportunity. Why don't universities look at courses other than examinable 
subjects? 
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The exam system limits the choices that students can make. 



K.5 Administrators 

The use of the exam results was reported to be rather low — essentially reading 
the reports so that any anomolies might be noted and if necessary some action 
action taken. However, it was indicated that the use of results was handled 
with sensitivity for individuals and consideration of context. It was pointed out 
that some individual adminir ttors may use the results for evaluation-related 
motivation of staff — "get the results up" kind-of- thing to promote academic 
performance of the school. District level results are reported to the school board. 

The group viewed the exams as having a substantial impact on the curricu- 
lum — essentially by removing the control of the curriculum from the classroom. 
This was viewed by most as a negative impact — reducing the quality of educa- 
tion and detrimental to the status of teachers. An alternative view was expressed 
regarding the benefits, particularly to more remote school district, zi standard- 
ising the curriculum to insure coverage of particular instructional elements. The 
group did agree that teachers should be responsible for the curriculum. 

It was agreed that the exams do indeed drive the curriculum in grade 12 
— particularly through constraining the time available for anything other than 
those curricular components that are to be examined. Further, the exams werr 
regarded as testing memory of students, and this was not viewed positively. 

If exams were to be used as indicators of school performance, then a broader 
base of information should also be available. The schools are being asked to 
take on additional tasks (eg: family life education, drug abuse education, and 
so on) yet these activities should also be taken into account in describing school 
performance. 

The exams do have an effect on school climate in the April to June period, 
in that the seriousness of the school increases with the intense focus of fnial 
exams by the grade twelves. 

Politically it is great! The exams show that standards are important The 
public needs to be shown that we are serious about education and the stan- 
dards we hav« ^.nd the exams do that well. When a parent questions mf about 
standards in our school I can always fall back on the exams. 

Exams cause students to opt out of possible courses because they are afraid 
of the exam. More kids are dropping out or being counselled out because li will 
not look good if the school has a high fail rate or a low class average. 

The exams narrow curriculum in that if it counts on the final exam it is seen 
to be important and worth teaching and learning. If it is not on the exam, tiien 
it is not worth learning. 

There is the definite innuendo that poor marks on the exams mean that 
the school or the teacher is not doing a good job. Nobody ever looks at our 
participation rates (how many students are taking the courses) 
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In a small school it is a real problem. We don't have enough students to 
offer a lot of options, but we have to offer the examinables. As a result, many 
students who really should not be taking or really can't handle the total material 
of examinable courses take them anyway. Then our school average goes down 
and everybody gets upset. 

It was a positive move to go to the 60-40 but it should go even farther to at 
least 70-30. It will still have the effect of being fair to everybody and keeping 
standards but will allow for more allowances for individual differences. 

The grade 12 exams have lead to situations as ridiculous as all the kids 
marching down to the gym to write a two hour final in woodworking 8 and 
physical education 9! We do this because we want to prepare them for the 
exams they will have to write later on. 

Standards tend to filter down through the grade. Because the Alg 12 final 
exam exists, the grade 8 math student will fail a math 8 student because he 
will never be able to handle algebra 12. It dictates curriculum too. The grade 
8 math teacher stresses the things they think the student will need to progress 
to Algebra 12. 

We are seeing a tutorial society. They start in the school at 7:00 in the 
morning, run through lunch hour and often there are groups in the school until 
10:00 at night. It really builds up as the exams get closer. The good students 
eat and do everything together (hopefully not sleep) so they can study. They 
don^t let the ''grunts'' in with them. 

Exams have made it impossible to have a meaningful discussion about out- 
comes. As soon as exam scores are mentioned > there is an immediate fear 
and defensiveness no matter what you actually do./ This defensiveness totally 
eliminates any constructive discussion of problems. The exam really hurt com- 
munication. 

There is certainly a lot more adherence to the curriculum now. Howevrr, 
it may not be the adherence to the curriculum but rather an adherence to the 
tables of specifications. That is great as long as the tables match the curriculum. 

We penalize some of our kids who are really very bright and talented but 
just don't write well and we certainly penalise those who don't write exam well. 
If you think a little bit divergent then you are dead. The tests test only one 
type of learning sty!e with one type of testing style. 

With the Year 2000 the whole testing program will have to change direction. 
Maybe we will see the day when we give the final exam (a major problem) to 
the student and tell him or her to come back with a proposed solution in a week 
Use whatever resources, including other people (we now call this cheating), to 
solve it in the best way you can. That is what the Year 2000 is talking about 

There is an enormous amount of cost in terms of time just to administer the 
program. On a semester system, which we have to use as a small school, we 
lose two weeks to the January exams, then on top of it 1 am going to lose 7 o( 
my best teachers for a week (35 teacher days) to mark the exams. It is great 
in-service, but are we getting value for our time and money? 
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what bothers me is the mind set that the objective of education is to scor<: 
well on the tests rather than to learn. 

The exam leads to an increased dropout rate (particularly just before the 
exams) and people who continue to think of themselves as failures. They become 
a real burden on society. We get a let more calls from parents with concerns 
just before the exams. 

As soon as you make it standardised in order to make it fair for all people, 
you of necessity make it unfair to some because it is inflexible. 

We lose some kids because the home and the parents don't value education. 
In other cases there is incredible pressure from the home for the student to get 
an ''A" (no matter what it is on). This leads to students avoiding the "hard" 
(examinable) coursed and taking the ''easy" ones. 

Major impact is curricular control — gives consistency of what is being 
taught and what the expectations are from school to school and district to 
district. 

A major concern is the lit of the year 2000 document to the exams. Students 
and teachers are being asked to develop new ideas and methods to look at con- 
tinuous progress and skill development but we will have not only the same, but 
an EXPANDED exam system that emphasizes an end product of memorization 
of facts. 

Not all students write exams well. The system now favors the exam writers 
rather than the learners. Although there is a fair match between learning and 
exam writing, the fit is by no means perfect. Should we teach a la the Year 
2000 or do we just prepare students for exams and teach them how to do well 
on the exams? 

The teachable moment goes out the window. When something interesting 
and valuable comes up neither the teacher nor the students will take advantage 
of it because there is too much pressure to cover the curriculum for the exam. 

Pressure on teachers and kids is tremendous. Some pressure is healthy and 
exams should produce healthy pressure which is motivational. BUT it doesn't 
work out that way. The pressure is extremely unhealthy. 

Preparing for exams leads to distortion of the teachers ma-k. Often the 
teachers mark should not match the provincial exam becausr the rxam only 
covers some aspects of the curriculum and the teacher should be looking at 
the other aspects. However, two things lead to the non-examined areas of the 
curriculum being ignored and only the examinable part being actually put into 
practice. I. The pressure from administration, students and parents for the 
teacher mark to match the exam mark. Teachers are judged how good they aie 
by how close their score comes to the exam mark. 2. As the teacher preparrs 
the students for the exam, their own view of the curriculum becomes distorted 
and they judge kids on the same things that the exam does. 

There is a tendency to counsel out kids who will not do well on the exam 
Teachers and schools are judged by how well students do by both the public and 
the upper administration (who should know better). However, participation 
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rates are not considered (or if they are, they are not valued very much). As 
such, in order to **luok" good, one has to get rid of the low scorers. Students 
who arc just interested, or students who are late developers or who have never 
had a chance to try the material are excluded from the course. You can't take 
the course unless is it seen that you will do well and if you don't do well as the 
course progresses, you are counselled out. 

Our musical this year has been cancelled because the older kids are opting 
out. They feel they can't afford the time for rehearsals and practice because 
they need time to study for the exams. They want to be involved in music and 
drama, but that doesn't ^^count". 

The curriculum is changing in the junior high to match the exams, particu- 
larly in math. Teachers concentrate on topics which prepare kids for Algebra 12 
and leave out topics that are not continued. This carries over into even English 
where there is an increasing concentration on the expository essay in grade 8, 9, 
and 10 because tha<; is what is on English 12. In Communications 12 students 
learn by rote the form of the business letter because that is what will be on the 
exam. 

Increase in both in-school and out-of-school tutorial. Parents are coming to 
the school to get tutors. Becoming a booming business of tutoring students, 
even in grade 11 subjects to prepare for grade 12. Tutors COST, so education 
is becoming better for the rich. The poor can't afford tutors. 

Leading to a social split in the school. There is a student frustration with 
the "slugs" in the class that are holding the rest back. "Get that stupid idiot out 
of here so we can get on with it". Protests from students to administration to 
remove students from classes, not because they are misbehaving or interrupting, 
but because they are holding other students back. 

Disruption in semestered schools. We Vaste" an extra two weeks over non- 
semestered schools. Much physical disruption for large-scale testing. Disrupts 
the whole school, all the way from grade 8 up for just the grade 12 examinablrs 
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